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INTRODUCTION

k)

Purposes and Dbjectives of the Workshop_

The initials "RUPS" stand for Research Utilizing Problem Solving process.

There are two purposes to the RUPS wo’ ~:~shop. One is to try out the steps of .

-

the RUPS process as d way of workmg toward improvements in the 'school

_ setting. The second is to try out some ways of increasing teamwork skills.

- . M

Innovations in education are emerging at a rapid pace. Experimentation

°

and research are producing a vast amount of resources for improving the »

quality of education. New kinds of curricnlum and instructional approaches are )
being developed,. 1t is becoming increasingly feasible to provide feaching

2
strategies that make use of a multituue of resources and guarantee learner

outcomes. Teachers in the past’spent most of their time instracting their

v

pupils. New materials and techniques will provide much of~thisjn§trggtio&

. o —————— ]

function more efficie‘ntly.t *In the future, educators will be freer to attend to

the functions of problem identification, analysis and resource utilization. These

I

°functions will increase the availability of problem solving processes and

resources most relevant to the vneeds of teachers and learners at any moment.
. . * . 2
' *Opportunities to learn problem solving processes and research utilization

- ¢ . . .

processes shall enable teachers. to plan and manage learning experiences more

2 RY “ [
effectively. Tt

v

»
S

Research Utilizing Problem Solving provides administrators with I
- * n p

!
i

_competencies in: . S . -

® .

- Applying four guideline criteria for writing a problem statement .
- Pavrapbras}ng in interpersonal communications )

. ' ? . o 1

127 . .




P
«
2
B
b4
&
g
frd
e
2
o
o
YRR
&
b
-
I3
%
3¢ -

T RS R
’ h . Ve .t

"

| Introduction
- Using the force field diagnostic techrique

- Selecti:ng and creating instruments for data gathering

- Diagnosing teamwork relnfionships
- Spo*ting and analyzing major results in data collected

- Identifying one's personal style of operationalizing dimensio.is
of teamwork behaviors _

£

- Utilizing concepts and skills of giving and receiving feedback -
. = Using criteria for deriving implications from .re‘search findings

- Brainstorming-action alternatives to meet implications derived
. from findings s

~

- Applying guidelines for plannmg and implementing action
alternative8°

- Identifying and evaluating small group dynamics
" - Planning a back home project
T Evaluating solution plans .

* ~ - Conducting a back home RUPS project

35

Nature of the Workshop

e

’I‘he Research Utilizing Problem Solving (RUPS) instructional system gives

o

-

L4

_administrators knowledge, skills and techniques in retrieving and utilizing knowledge

wlnle in the process of identifying and diagnosing educational problems and

designing action plans to resolve them. Evaluation becomes a pattern of L
4repeated objective dlagnosis in this process. The design calls for a five-day

workshop followed by two 3-hour meetings while engaged in a back home application

project using the RUPS p,rocess.' Egiphasls of the entire design-is on administrators ) -




Introduction ‘ ; ) .
7 practicing their "'do it" skills to perform the problem solving process. Continuous
active participation is demanded by using a simulation sn’.uation in which the
trainee "helns" a fictitious principal solve a problem using the RUPS model.
In the simulation, the administratorf-trainees will learn to use the RUPS
model as they:
elp Mrs. Jones anaIYZe her school situation in which the teachers
apparently do not want to share intormation; select data gathering
instruments and process results of data gathered to rediagnose the
problem; and create a plan to enable the faculty to become more
actively involved.
- The basic.learning group is a sextet in which administrators train each
other using criteria provided in the materials. A workshop leader gives
instructions from a manual guiding administrator-trainees through the design.

The workshop leader nzeds to be familiar with the materials and design, but

does not need to be an expert in the RUPS process.

-

Worl'shop Participants -, —

This workshop is designed for administrators. Reactions to the training
have been extremely positive when the majority of participants are administrators,

There can be added benefits for team problem solving when a minority of other
e

-

roles are included id a workshop. Such roles have included teachers, curriculum
supervisors, teacher's aides,' secretaries, custodians, cooks and students.
Given the focus in this set of training materials the majority of participants in

a workshop should be admimstrators. Other versions of this RUPS training
design hdve been created for suchupopulations as classroom teachers and

ESEA Title I Advisory Committees.

C N

.
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-

Expected Outcomes

A detailed technical report of tﬁe evaluation of the original classroom

_version'of this training design is available from the Northwest Regional

Educational Laboratory. An addendum to this report has been prepared which
speaks directly to the use and expected results of the administrators version.
This adminjstrators version is identical in content and design to the classroom

version with the exception of the simulation and data gathering instruments.
0 i . . N

“These focus on administrative and faculty concerns iustead of classroom issués,

N

_The resource book for this version, Diagnosin@rofeséional Climates of Schools,

e_mphasizes ad;lﬁnistrative issues. Data collectgd at workshops using the
administrators yérgion indicate thét results and evaluation of the classx:oom
version can be gegeralized to ithe administrators version. The following.
information coﬁtained in this introduction applies to either versi9n of the
RUPS system. / ‘ '
Approximately 95 percent of the participants of a RUPS workshbp canbe
expected to react positively to their exi)erience in it. Conditions for this
expectation are that the participants do' not already have the competenc'ies
t;eing trained for, have an épprqpriate expectation of the sﬁt;;staxice and
lvxaturev of the training and a desire to be involved in the workshop.
A significant increase can be expected in l;oth ""knowing' and "doing'
competéncies for tii.e‘ training objecﬁves listed above. If the back home school

getting supports apbllcation of these skills, expectations can include increased

teamwork and objective data gathering in problem solving efforts that demonstrate

5 . v
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Introduction . o - | .
educational improvements. Such improvements have ranged firom increased
sharing of classroom innovations among teachers to increased rates of spelling
achievement by inner city, second grade pupils.

in the months following completion of the training, administrators can be
expected to report they have become aware of many more needs for improvement
than was true earlier. Also, they should report increased confidence in dealing
with prohlems of working toward thesé»improvements, of approaching others
to work collaboratively toward these improvements, and of recognizing

objective;y what they do and do not know about a problem situation.

-

o . -
= N V]

_ Setting Up the Workshop - - e

Setting-up a workshop is not complex but its success and effectiveness

depend upon several factors. .

1. The participants need to be involved. It is best if they have
volunteered to be included in the workshop. It is crucial that they
have a correct understanding of what the workshop is about aad the
wdy it is conducted. The basic work group of the workshop design
includes six members. It is important that there be a total group
which is a multiple of six. These work groups cannot be smaller ~
than six. - Some may have seven or eight if absolutely necessary,
but this is awkward and not advised. It is absolutely essential that
all participants be present for every session of the workshop. The
design is sequential and cumulative and many exercises depend on
roles for trios and sextets.. One leader can work with a total group
as large as thirty. It is recommended, however, the total group
not exceed twenty-four and advisable that only twelve participants be
included the first time an individual is attempting the leader role.

2. Be sure all leaders axe experienced with the system. These
materials are not meant to be used by persons who have not,
themselves, experienced the training as a workshop participant.
Without experience one can expect to have difficulty understanding
some of the materials and knowing how to respond appropriately to
participant needs. - ’
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3, Adequate time is needed to obtain and arrange all the necessary
materials and equipment prior td the workshop. The leader must
prepare charts in.advance of each session as well as arrange
handout materials. ‘ Timing for such preparation must be carefully
considered. Be sure it is clear who is to be responsible for each

- such-task,

. . ' 4. Be sure an adequate time schedule has been specified and agreed to
by all parties concerred. This training sequence cannot be altered
without grave risk of jeopardizing the reactions and outcomes for

., participants. The continuity that builds up in the design is extremely

- ) important; outcomes are best when the training for the first fourteen

L ) subsets can take place within a time block of five straight days.

- 4 Two blocks of two and one-half days each, scheduled one week apart
is a feasible aliernative. Greater division between training sessions o
is not wise. Arrangement for-the two 3-hour follow through sessions
of Subsets XV and XVI are essential-to attaining the outcome of °
quality back home application. Illustration of an ideal time schedule
for the entire workshop, including the follow through segsions,
appears below,

f‘ - . " Tllustration of a Typical RUPS Workshop Time Schedule:
- Mon (8/23) | Tues (8/24) | Wed (8/25) | Thurs (8/26) | Fri (8/27).
8:30 am | SubsetI Subset V Subset IX Subset XII Subset XIV|
to . SubsetT  |Subset VI Subset X ]
12:00 : END
1:15 pm | SubsetIIl |Subset VII | Subset XI Subset XIII
to- ‘ ‘ [end at 4:00) | (end at 4:00)
5:00 Subset IV lSubs;et viIl .
- - "
Follow Through Sessions: ’
2:30 pm [Wed (9/16) g 2:30 pm| Wed (10/6)
to , to
5:45 Subset XV | ' . 5:30 Subset XV]

yVE

- P Mmool



Introduction

5. The physical setting of the workshop s important. There should
be easily movable.chairs and tabies for trics and sextets to group
and regroup themselves into varying arrangements throughout the
course of the workshop. The room should be large enough for the
entire group to divide into trios that can talk and work simultaneously
without bothering each other. All trios and/or sextets must be able
to work in the same room so the workshop leader can keep time for -
exercises and give instructions to all. '

Conducting the Workshop

The leader's job is carefully described in this manual The leader gives

directions, passes out materials, presents charts showing the agenda of each’
: \

subset and clarifying certain instructions, operates a tape{recorder in early

subsets, keeps time for exercises, and occasionally leads a group discussion
concerning progress of the workshop. \\

The design does not call for the leader to-be an expert. in either the RUPS
process or. teamwork\sldlls. The leader is never called upon to provide a
function of instructing the participants in the skills they are learning. The
needed expertise is pro\v1ded in the ma?.erials The function of instructing is.
provided by the participants for ea.ch other in the exercises. The workshop
leader will be most helpful to the participants by acting as. a niaster of

ceremonies facilitating their learning experiences rather than'as an expert or

a:n instructor.

.
e~

¥
&

The sections of this manual titled Instructional Strategy provide

detailed suggestions for giving directions. It is expected the leader will
become faniiliar enough with these di;ectiom so he cgn,deliver them briefly
_in his own style. It is not intended that the leader read these directions to the

participants but rather that he phrasii them in his own words. Many of the

18: ' K
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Ve . . .
. directions are on handouts which the participants can read. The leader should

strive to keep his'i':emarks brief and be more of a clarifier of directions than

a giver of them. .

Keeping time is a major task_oi _the workshop leader. He can expect
some e:ipressions of frustration concernihé going too fast or too slow. Untii
he becomes thoroughly familiar with the tnaining design, it is recommended ‘
that he adhere quite closely to the suggested times. These times will need to

be adjusted somewhat according to what happens in the workshop. Only
experience can help the leader learn to be appropriately -flexible about these
variations in timing._ In most cases, there are important rationales for staying
.quite close to the suggested times. ‘

' Occasionally, there may’be timing prohlems, oro neactions of soe
participants that cause the woriishop leader to consider making changes in the
training design. Unless the leader has had ‘considerable experience in esig g
~ and conducting this kind of process-oriented training, it'is atrongly advised that
he _ng_t attempt to alter or adapt the recomménded design. Success of some:_of
the exeicises'; such as those con‘cerning the "concept' of feedback," depend
.'\heavily on the sequence of prior exercisér. Negative reactions can result when N

they are used out of context. dcises are altnost sure to gain positive
:’ceactions' ‘from partici;fants'when used alone, but contribute little to real
educational improvement unless used appropriately in the total context .of the
RUPS model. . Shortened versions of the RUPS training, 2vhi1e well received,-
'greatly reduce the proba.hility of achieving the ultimate outcomes which can be

-

expected from the total design.

-




Introduction
" The workshop leader should be careful to avoid defending the design to
. participants who feel critical at times during the training, There are many
- possibly valid reasons for a participant to feel critical occasionally. There
are also possibly idiosyncratic reasons for some individuals to be critical. |
The design provides adequate ‘opportuniti'es for lnost individuals to work
through their needs to express criticism, while devoting most of their energies
to increasiné desired competencies. In most cases, the leader can be of .
greatest aid to participants_by simply accept’ng the validity‘ of their critical-
- - feelings, expressing the hope that they will find the next stages of the workshop' -

. ’ be\more desirable, and moving ahead with the design as directed.

There is an intentional "discovery" element to this design. Evaluation

\

has shown that a majority of participants?eel~confused at one or another point,

but arrive at the dawning of a personalized comprehension at somelater\po\int.

'l‘his effect is intentional and desired; it is believed to increase the probability
of later implementation of what is Iearned more than would be the case in a
seemingly clearer, more didactic training design.

The statements of rationale given for each step of each subset can help

the workshop leader anticipate possible participant difficulties and consider the

|
|
|

e ‘most helpful ways to react. Note especially the cautions in the rationale and
directions about times to avoid deiending the 'design or the "correctness' of
the materials’ for’the '"Mrs. Jones" simulation.
The workshop leader should distribute a set of materials to each participant
at the' beginning of the workshop. These include the bocklet on data gathering

instruments (BM Professional Climates of Schools) and all the handouts
9

e e ke



4

Introduction ‘ “ ' i . : o
that will be needed except those which concern the simulation. These latter

handouts (blue) are to be removed from each packet and distributed by the leader

at the appropriate times indicated in the imtmctidﬁii Strategy.

Arrangement of Materials

Following the Introduction, this manual is arranged in accordance with

the sequence of sixteen subsets of the workshop design. Each subset begins

_ with the Instructional Strategy. - There is a listing of the steps to go through,

the materia.l\s needed for each step, the _approximate number of minutes cach

step should take and del;ailed directions that the leader is to give to the i
IR o C :

participants. There is also additional inforination concerning each subset.

To aid the leader's preparation,.this includes a statement of purpose for the
subset, the objectives, the rationale for why the step is included as it is found

in this design, and a list of all the matei'ials needed for the subset. A typescript

of the tape fecording of a faculty meeting at Mrs. Jones' school is available in

Appendix A.
Sampies of mf;)rma,ticn the workshop leader should hz;we ready to display
on large sheets of paper are labeled '"Newsprint Sheet." The reason newspfint

sheets of paper are used rather than a blackboard or overhead projector

' transparencies is that the '1nformati6if ¢an be left hanging on the walls for

-

reinfo emeﬂt as the workshop progresses. - Display of those sheets which

-

pmgent the agenda helps clarify the overall design of the worksnop as it unfolds.

* Also, these and soine of the other sheets are referred to several tiﬁxes. This

is easiest to do if they are.left on display.

10
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Inti‘oduction
Handouts used by the.participé.nts' are also found with each subset injihe
manué.l. "The lead'er‘x\nus‘t note carefully which of these‘ the participants ha;z -
from the beginning (green) as compared to tho.se which he ig responsible f;;
distributing at the ;noment of their use (blue). The leader has all of these L—
materials reqt;ired for this training design bm‘md. sequentially together in his
manual, Each packet of participant matexials is unbound so it may be placed— _

in a loose-leaf notebook. 1t ig divided into two color-coded sections witht_he

- —

'blue handouts together at the back of the packet. These blue handouts, then, '

) : (-
can easily be removed from the packets by participants and given to the leader
S p

during the initial distribution of materials. As they are received, they ;;an}e

U

inserted in their appropriate places.
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SUBSETI: ,
ORIENTATION . ‘ 65 minutes

PURPOSE .

The activities in Subset I are designed”to assure that participants have a
correct expectation concerning the dual purpose of the workshop and the nature

of the simulation ja which they are to '"help Mrs. Jones," and to form the basic
work units of trivs and sextets. T .

3

OBJECTIVES . » f -

Given the opportunity to discuss and ask questions regarding Handouts H1 and H2
and Newsprint Sheet N1, each participant will be able to identify correctly the .
dual purpose of the workshop and the idea of trying out the problem solving s
process in a simulation of "helping Mrs. Jones." Permanent work units of trios
and sextets will be established. Dates and hours of this particular workshop
will also. be established )

a

LEADER PREPARA TION

1. Newsprint Sheet NI of workshOp themes should be ready for display.

2. Newsprint Sheet N2 of the agenda for Subset 1 should be ready for display
during Step 3. .

3. Tape recorder should be ready with the tape of Mrs. Jones and the faculty "
group. If for some reason you feel participants will not be able to hear
the tape clearly, refer them to the typescript in Appendix A to read while ,
the tape is playibg during Step . _ |

4, Paper and pencils

5. PARTICIPANT MATERIALS
Handout 1: Purposes and Design of the RUPS Workshop
Handout 2: RUPS Workshop Agenda

Handout 3; Agenda for Subset I: Orientation
Handout 4: Assessment of Subset I: Orientation




SUBSETI . R
. : . v ¢ .
] SCHEDULE MINUTES  RATIONALE. , ‘ :
. 1, Introduce the o 10 ~ Particlpants may have inappropriate < “
two purposes expectations of th€ purpose or the

of the workshop . nature of the workshop. This tends to
- block active involvement, A chance for
clarification and establishment of
correct expectations may be extremely
important for getting off to a good start. 0
= At the same time, it has been found that
too detailed an explanation of the RUPS
processes is meaningless or confusing
) . at the beginning of the workshop.
g ' ' Presentation of the RUPS process is thus
: . : found in a later subset, after participants
have experienced the first steps of the

process, . >
2. Review the 16 Having participants fill in dates and - . N
: time schedule ) times reinforces their awareness of the -
. for the workshop agenda move actively than simply having L
) them receive a preprinted sheet with |
: . the dates and times. It also allows . ‘ |

: ‘ opportunity for participants to raise the
d ' possibility of shifts in the schedule and, .
‘ thus, represents a higher degree of |

A .
~~respect for their needs.

3. Introduce the 5 ° " Having the participants review the steps

agenda for of the subset helps create a familiarity s ’

Subset I with the structure and appropriate
: expectations, Most of them probably
" will not understand some of the "jargon"

at this point, They will gradually

achieve this understarding as the

workshop progresses. It's better not

to take too much time at this point

attempting to explain what is to come,

If asked to explain, suggest that meanings '
-+ " will become clear ag they actually try | '
things. ’ \ :

-

.
f
. : R .
i
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"MATERIALS

N1, H1

INSTRUCTIONAL STRATEGY

. / . >
1, Hand ‘tybtlﬁ sets of written participant materials,
Tell the participants that they must bring the
_ - mmaterials to every workshop meeting. Then ask
them to detach the blue sheets in their materials .
> and hand them in to you. These materials -
. are to'be handed out throughout the workshop
~ when indicated in the instructional strategy.
Now begin by referring to N1, which you have : —
prepared and put up in advance, to explain ‘.
that there are’ two purposes to the workshOp.
Refer to H1 and give the participants time to read it.
Ask if there are questions.. Respond briefly to any
" questions and then proceed to Step 2.

!._:.‘ PR ’ A3

.
P
Na

H2

2. Refer to H2 explaining that this is the agenda for the
_ entire workshop. Note that you have begun Subset I, the
Orientation, which will take about one hour, Have each
participant complete the agenda by writing down the day

and hours you plan %o spend completing each subset.

D v \

°

H3, N2

k]

3. Refer to H3 and put up N2 to explain that this ig the
agenda for this first session of the workshop., Note
* that this Subset I session will last approximabely
" another 45 minutes.

o e 0 e e h e e
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" SCHEDULE

SUBSETI (continued)

~

- ~ A .
. .
£
* N
° .

~

.
o
¥ he

’

MINUTES ~ RATIONALE .
%, '
4. Meet Mrs, Jonss 5 a This early confrontaticn with ""Mrs, Jones"
w is intended to create afi involving reality <« _ -
< accompanying the learning process of - -
the workshop. It is to place participants .
. . immediately in the actiye role of applying
the process they will be learning. R
5. Divideinto ° . 8 - " 1tis important that participani;s realizo_ . S J
trios that these work uxits will be maintained . .
g . and that the reason for maintaining them ° . e
- is to build a continuity of ‘working on
“ teamwork relationships.
S "
6. Instruct 7 Particfpants should realize that sextets
trios to : : also help to build teamwork relationships.

form sextets

> >

7. Hear Mrs. Jones 15

.~ Qg
»

‘ This begins the trios' involvement’ .
. again and some of , together in working on the problem. =~ - N
her faculty <,
8. Assessment 5 Mastery of the major cognitive learnings
. of Subset I is an important’ prerequisite from one
M {

Ea

subset to the next. It also should
provide the individual cognitive
guidelines to use in back home
-applications,

%
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T SUBSET1 (continuedj -,

INSTRUCTIONAL STRATEGY *.

~

4. Ezq»iain that "Mrs. Jones is coming in to tell you about

%3 g problem she is having ih her school and to ask o

for your‘help. " Play the tape recording through the —

- first speaker (Mrs. Jones). Announce that participants s

Wil hear it again but.first; - subgroups need to be -
formed .

5. Explain that participants are to group themselves in trios.
Announce that these same trios-will be maintained as the
, basic work groups for the entire workshop. As they select
. two partners, eiphasize, "You will stay in this trio o0
throughout the workshop. ™ (It tends to work best to-have IR
. .-people form trios with two people they know "least well, '
: unless you have a reason to do otherwise.) (One or two
quartets may be necessary when the total group is not
© divisible by three. Pairs or quintets will not work. )

AN L <

19

a N

6. Instruct each trio-to pair. itself with one other trio. Note

that any'time small groups are called for or trios are -
‘asked to chserve each ‘other, "Your trio is to pair -
- . up with another trio which you are to select now. '
- These pairs of trios will be maintained throughout the

< -workshop." Have them take a few minutes to get ~cquainted
- with each other in these small groups.

o r— - >
\ - RN

—" >
1. Announce that les. Jones 1s coming back to tell about her o
problem. This tinie;-some members of her faculty will _ |
also share their ideas about the problem. Participants B

are to have a brief discussion of what they hear as they y

. meet together in their small groups. ) -F L

- -
- . 4

8. Refer to H4 and note that there will be a gimilar assessment
- handout at the end of each subset. Explain that the purpose
. of assessment questions at the end of subsets is to assure
> edch participant that he has mastered the major things T
* "that he should know from that subset. Emphasize the - 5E
‘importance of this mastering as a basis for moving. to the
-next subset. Have individuals complete the question on H4.

k]




. NEWSPRINT SHEET N1
(Copy this sample on & large sheéi: of newsprint and have
- ready to use in Subset I, Step 1) .

o

THE TWO PURPOSES OF THIS WORKSHOP ARE:

1. . To tcy out a Research gtilizing Problem Solving (RUPS)
process by "belping Mrs. Jones work on a problem she
has in'her school" - L ‘

xc\-\!‘"l"“u' s
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'2. " To try out some ways of increasing teamwork skiils
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HANDOUT 1

PURPOSES AND DESIGN CF THE RUPS WORKSHOP

$

The initials RUPS stand for Ees'earch Utilizing Problem Solving process.
There are two purposeé to the RUPS worksﬂop. One is to try o;xt the steps
of the RUi?S process as a v.ay of working toward improvements in the classroom.
The second is to try out some ways of increasing teamwork skills, - .

You are asked to start out by pfewnding-that you have completed the
workshop and have just arrived back at your own school district. Mrs, Jones
is a principal in your distﬁct. She heard that you have just returned from a

| wor];shop on school problem solvixfg. She believes 'ihe has a problem with hez
. faculty this year! She is going to ask you to help her work toward improvement
in her sciloo} problem situaﬁon.

The design of ﬂ;e workshop gives you a chance to try out the ;[_{esearch
Utilizing Problem §o_1ving. (RUPS) process by going through'it stép by step
as you "help Mrs. Jones" with her problem. Some of the time during the

workshop you will be working on skills needed to carry out the RUPS process.

.7 At other times, you will be working on your actual teamwork skills as you
relate to each other in the workshop. At still other times you will find
the purposes are combined as you are asi{ed to look at teamwork skills while

working on in*oblem ‘solving steps. . LT

e e ——— e . et i e Tt e e o e R o




'NEWSPRINT SHEET N2 S

(Copy this sample on a large sheet of newsprint and have 4
+  ready to use in Subget I, Step 3) :

'AGENDA FOR SUBSET I: ORIENTATION

1.
2.
3.
4
5.
6.

7.

‘8.

Introduce the twb purboses“of the worliqhop
Review the time schedule for the werk'éhop
InAn.'odticers;ubse‘tI’ agénda : |
Meet '{Mrs. J;>nes*'

Divide into trios

Trios foim sexteﬁ -

Hear Mrs, Jones again and some of the teachers in T

her building

Assessment
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H2

. HANDOUT 2

RUPS WORKSHOP AGENDA

The RUPS Workshop i8 divided into 16 different time blocks, or subsets.
The titles of the subsets are listed below. Blank spaces are provided for
_you to write in the date and hours planned to complete the subset in this

workshop.

Daté . .Hours Subset

1.

.2.

3.

) 4.

6.

7.

. 8.

. - x
- ’
9.
. \
.

10.

T,

12,

13.

14,

15,

16.

B oy I Py - e % n e

5.

Orientation: «
Identifying the Problem

Using Research About the Organization and
Commiunity.

Diagno__sis_l"l'sing the Forc;e Field Technique
Diagzvxc;éin‘g Teamwork Relationsbips

Data Gathering Skills

Selgcting Toois for Data Collection
Spotting Major Results in Data

Group Member Ratings

Tl;e Fee&back Concept

Deriving Implications and Action Alternatives_
from the Research Findings

Planning for Action*

Small Group Dynamic§ *

-~

Planning Yoixr Back Home RUPS Project
Follow Through Session 1

Follow Through Session 2

31 o 20
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Steps: 1.
. ‘2.(

3.

. ~ - 4.
- 5.

j.' ‘ li N . 6.
. : ! 7.

- R

o~

AGENDA FOR SUBSET I: ORIENTATION

{ r . P'uggose’: To assure that participants have a correct expectation

B concerning the dual purpose of the workshop; the nature of ., .-
the simulation in which they are to ""help Mrs, Jones;"' and
te form the basic ivc»rk units of trios and sextets.

o Oblecti‘{'es: Given the opporhmity to didcuss and ask questions regarding
. Handouts 11 and H2 and Newsprint Sheet N1, each participant
L ' will be able to correctly identify the dual purpose of the workshop
and the idea of trying out the problem solving process in‘a
e : simulation of "helping Mrs. Jones." Permanert work units
i - of trios and sextets will be established. Dates and hours of

o ——this particular workshop will be established.

HANDOUT 3

£

Wt

-

Introduction to the two purposes of the workshop

Review of the time schedule for the workshep
Introduction to Subset I agenda

Meet "Mrs, Jones"

Divide into trios

Trios form sextets

Hear Mrs. Jones again and some of the teachers in her
building :

Assessment

: 21
32



HANDOUT 4

ASSESSMENT.OF SUBSET I: ORIENTATION

Ve

[ S

1,  This workshop has a dual purpose. It focuses on: (check i:wd) '
- . Research on utilizing problem solving by adu_iin'istrators in
a variety of settings

T or

Tryinﬂr but some ways of increasing teamwork skills

units in their school settings
Solving-éducational problems identified by national research
Trying out a research utilizing problem solving i)'rocess

Understanding skills needed by a building team

v—— 4
R S

‘Developing teams of administrators that can function as effective

22
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Page 2

Answers- PN

1. _This workshop has a dual purpose. It focuses on:

g ong) _ Research on utilizing problem solving by administrators in a .
- “variéty of settings. e !
(This workshop does not focus on research concerning the
ways that administrators generally solve problems, )

( @ ) Trying out some ways of increasing teamwork gkills -

“(You will experience several exercises that provide an

S opportunity to- increase certain explicit teamwork behaviors. )

{wrong) Deveioping teams of administrators that can function as effective

units in their school setting -

(This is not a primary focus of this workshop. This workshop
might aid a team from a particular school building toward -
such’a purpose if they went through the training together.
But, the target of this workshop is to provide you with skills
as an individual rather than to train teams as such )

{wrong) Solving educational problems identified by national research
(The purpose is to give the individual a process for solving
. . problems in his own setting rather than solving problems
g ' identified by research nationally. ) ,

(right)  Trying out a research utilizing problem solving process
’ (You will fry it out by "helping the, principal Mrs. Jones,
work on a problem she has in her school building.*

) R N |
(wrong) Understanding:skills needed by a building team |
(As already noted, the purpose is for you to have an ’ |
opportunity to increase your skills as an individual. |,
' Understanding skills needed by a team in a school building
is not a primary purpose, althuugh you might get some
insights about this.)

A
.
~
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SUBSET Ii: : - SN
" IDENTIFYING THE pnoan _ 100 minutes

PURPOSE .
The activities in Subset II are designed to develop skills of writing a problem

statement and of active learning.

OBJECTIVES: T

Given four guidelines for writing a problem statement, each participant will
. write a problem statement responsive to them.

Given a definition of paraphrasing and an exercise in its use, participants will
use paraphrasing when appropriate as they critique each other's problem

* gtatements according to the four guidelines. They will also critique the
communication behaviors of the other trio members that were used while they
were critiquing the problem statements. Observation instructions are provided
for this purpose,

LEXSE,R PREPARATION
\
o «V'I*ape recorder should be ready with the tape of Mrs. Jones and the
faculty.

2. Newsprint Sheet N3 of the agenda for Subset Il should be ready for display.

3.  Newsprint Sheet N4 of the four guidelines for' writing a problem statement
should be ready for display during Step 2.

4, Newsprint Sheets N5, N6 and N7 should be ready for display during
Step 5. .These sheets are to be used one at a time, N5 after the helper
has been observed, N6 after the helpee has been observed and N7 after
the interaction between the two has been observed.

5. | Handouts 9,10 and 11 are to be distributed one at a time to the observers

7 | during Step 5. - e

* 6. Paper and pencils . - A
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LEADER PREPARATION (contimued) - . -

7.

*

PARTICIPANT MATERIALS i

Handout " 5: Agenda for.Subset IT: Identifying the Problem

‘Handout 6: Four Guidelines for Writing a Problem Statement

Handout 7: Instructions for Paraphrase Exercise .
Handout - 8: -Instructions for Trio Round Robin Exercise - .
Handout 9: Guide for Observing Helper Communication Skills (BLUE)
Handout 10: Guide for Observing Helpee Communication Skills (BLUE)

Handout 11: Guide for Observing the Interaction of Communication Skills

(BLUE) ~
Handout 12: Assessment of Subset II: Identifying the Problem

13
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A SUBSETHN - . : L

: : ‘ .
- SCHEDULE MINUTES  RATIONALE : . .
. . | N ) <,
{‘ 1. Introduce 5 This beginning activity allows the

E agenda for : participants the opportunity to -

. Subset II ‘ . structure appropriate expectations.

* !

i i 2, Study ) 15 _ The four guidelines are operational

: guidelines - .criteria for writing what is defined .

{ for writing " here as a problem statement, Most .

+ a problem . teachers can respond immediately in

statement * applying these guidelines. They are

) : ' actually gross criteria inasmuch as

each can be further differentiated by
more sophisticated understanding of the
dynamics of systems, This level of
definition was arrived at as reasonable,

Y ’ relative to the average teacher's
Y awareness and the short duration of this
¢ workshop. ’
: 3. Writea 15 This activity provides skill-practice '
: problem in applying the four guidelines for ‘
statement o writing a problem statement.

for Mrs. Jones

"
Lo

4, Paraphrase . 10 Most people, including administrators,

exercise in . have not had explicit opportunities to
_trios ~ learn active listening skills. It is assumed

R here .that misunderstanding in
' : interpersonal communications is the
normat state of affairs. Field trials
indicated that work on the skill of '
paraphrasing is essential for most
‘groups that are evolving constructive
, ' _ norms of critiquing each other's
. ' - . . RUPS products, ‘

TAweCghay e I




SUBSETII . -.

MATERIALS  INSTRUCTIONAL STRATEGY

¢

. H5, N3 1. The agenda is also on H5, for participants, so refer to
~ K3 to nots that this Subset IT sessionwill last
. _ approximately 100 minutes.

H6, N4 2. Participants should be in their trios. Announce that
Mrs. Jones and the faculty will repeat their comments
about their classfoom in a few minutes. In preparation,
participants are to study the guidelines suggested for
writing a problem statement on H6, Tell them they will
be asked to write a statement of Mrs. Jones' school

. problem which incorporates those guidelines, Allow 10 7
minutes for participants to study H6., ) » ‘
. Tape 3. Ask participants to listen to tape for clues that will help
Recording them in writing a problem statement concerning Mrs. .

Jones' school, Review the four guidelines suggested

in H6, referring to the newsprint sheet copied from N4.
Play the tape of Mrs. Jones and the faculty; then give
participants 10 minutes to write individual problém
statements,

H7 4, Tell the participants that before they work at helping each -
; " -other improve their problem statements, they will try an
exercise on a listening skill called ""paraphrasing." -
Review the paraphrasing instructions on H7 and check to

be gure they are understood. Select one participant and
demonstrate paraphrasing with him briefly before the
group. Instruct the trios to follow the instructions on H7
for paraphrasing as they conduct a 5-minute discussion

‘ about the suggested guidelines for writing a problem

- gtatement. After 2 minutes of trio discussion time,

interrupt to remind them to be sure to follow the
instructions for paraphrésing, Then let them continue
the last 3 minutes of the exercise.,

u\
)
3
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SUBSET I (continued)

SCHEDULE .,

5. Conducta
trio round
robin
_exercise

>

&

MINUTES

50

RATIONALE ’ 2

This exercise beging to build a norm
and an understanding of the value of
working explicitly on interpersonal -
effectiveness while working on a task
such as critiquing a problem statement.
This is often referred to a3 working

on process (of how we are working
together) while working on a task (in
this case, critiquing the problem
statement "products"), .

s

v

This activity assures the participant .
that he has mastered the major

, cognitive learnings.

R




M e

. in the trio to switch roles. Repeat the process and brief |

‘ ) - : complete round. - '

. ' SUBSET It (continued)
H MATERIALS  INSTRUCTIONAL STRATEGY ° ' N
* H8, H3, . 5. Explain that individuals will now take furns in their trios
N5, H10, *  helping each other to clarify and to improve their problem
N6, H11, siatements, One will be a helper. One will be a helpee, - *

N7 The third person will be an observer. The observer will .
- X have instructions about what to observe. (You will" glve
him either'H9, H10 or H1l1,)

- [ ] ) -
s EX
v P tar® Bl B st et Lol By nl ¢

’
' et o
oty i S RO e sl 2 s

*  Explain that you will. interrupt the helper and helpee
interaction after about 7 minutes to announce (using *S
" one newsprint sheet at a time--N5, N6 or N7) what the
observers were watching for and to ask them to report
0 . . their observations to their trio members, Alltrio .
meémbers are then to discuss the observer's report for
8 minutes. - s

A

’ Explain you will then interrupt again and ask each person

the new observers about what they are to observe; helper
¢ " and belpee interact; interrupt for observer report; all
three discuss and switch around again for the third . _ !

Direct participants to'H12 and give them time to

Hi2 , 6.
’ answer individually the questions on it.

-
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(Copy this sample on a large sheet ‘of newsprint and have
PO ready to use in Subset I, Step 1)

2 Study guidelines for writing a problem statement

. -

3 Write a problem statement *‘or Mrs. Jones
- -' - f :, - oo _ .- . -
4 Paraphrase exercise in trios o - e

g

’ 5;-_ Tno round robin exercise on. clarifying problem statements - S
6 Assessment I, N . . ) e
el LT LT T : : ‘ £
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e HANDOUT 5 4
- R 3
. i - It - 3
AGENDA FOR SUBSET II: \IDENTIFYING THE PROBLEM E
B 1\‘ ‘i
Purpose: _ To develop skills of writmg a problem statement and of .
L active learning ' . ’ 5
Objectives: Given four guidelines for writing a problem statement, ' éach :
. participant will write a problem statement responswe to the 2
‘ —~four guidelines. :
Given a deﬁnition of paraphrasing and an exercise in its use,
participants will use paraphrasing when appropriate as they &
critique each other's problem statements according to the four ;
guidelines. Trios will also critique communication behaviors s
used by the group while critiquing the problem statements:in oG
accordance with the observation instructions provided.- T
Steps: 1. Introduction to Subset II agenda '
2. Study guidelines for writing a problem statement
3. Write a problem statement for Mrs. Jones
4, Pa.raphra;e exericse in trios L :
5. Trio round robin exercise on clarifying bmblem statements .
- 6. Assessment ) . :
. \ ol z )
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: ‘ - N4
V c anspmm' SHEET N4
. _ (Copy this sample ona large sheel: of newsprint and have
= ready to use inSubsetlI, Step 2) _
- i \t ) = ]

.

‘Who is affected? o o
Whoiscausingit? . c N -

.'f What—kindofaproblemisit? ’

5 . . L
. ) ) -
- 4. What is the gom for improvement? - ..
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c - _ HANDOUT 6

FOUR GUIDELINES FOR WRITING A PROBLEM STATEMENT

4
k]

Suppose that I said to you, "We have a communication problem among our
faculty. What would you suggest we do about it?"" You would undoubtedly
want to ask many questions before hazarding an action suggestion. What .
is it that is not being communicated? Who feels the need for such :
communication? Why isn't this communication taking place? Specifically, who
'Would need tebe. commumcatmg what to whom to improve the problem situation? .

A good problem statement includes wers to such questions. Itis a
brief, specific statement about a ppdblem situation. A problem situation
exists when there is a differéqc etvgeen the way things are and the way "
someone would like them to be. The word, problem tends to suggest a negative
meaning to most of us. THé definition used here can e applied to situations
which we feel negative about. It also applies to- situations that are not thought
of as negative ones. The situation might be generally good now and an - .
accomplishment of a new objective could make it even better. You might have , -
a station wagon that satisfies your family's basic needs and feel that havmg a-
sports car too would make things even better. . . -

W etealad By ) . ., N .
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sy,

Using the definition of a problem situation as one where there is discrepancy )
between the way things are now and the way someone would like them to be -
implies that there are almost always "problems" that could be worked on. T
There are almost always improvement goals in education that we would like
‘to be working toward

One of the greatest barriers to working constructively toward achieving
improvement goals is lack of specificity in stating the problem. Compare
the two following efforts to state a/problem.

"We ha:ye a E:ommtinicatio'n problem among our faculty."
"We use team teaching in our building. - Virtually all of us '
involved in teams are.concerned that we haven't given adequate
-attention to creating ways to share innovative ideas across I J
teams. We needqways of sharing that don't take up the time of |
those to whom a partlcular idea is not relevant, but which
share enough detail so that those who are mterested will know
how to try it out in their own setting. "
The latter statement covers four points that are suggested as guidelines
for writing a good problem statement. It answers each of these guideline
. questions: . .
- < . . - "
1. Who is affected? Members of the teaching teams are affected.,
"Virtually all of us involved in teams are concerned...."
) , T 33
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-t 2. Whois causiggit? The members of the teaching teams seem

to see themselves as mainly responsible. ",..we haven't

given adequate attention, ...

3." What kindof.a problem is it? Note that the reason for the
problem is a lack of adequate means for doing something.
"We need ways of sharing...."

4. What is the goal for improvement? Specifically, how will things
look when the goal has been achieved? In this case, it has been
made clear that the goal is not simply increased communications.
The goal is ‘creation of "...ways of sharing that don’t take up
time of those to whom a particular idea is not relevant, but which
share enough detail so,that those who are interested will know how
to try it out in their own settmg "

The most 1mportant guidelme for writing a good problem statement is inclusion
of a specific goal for 1mprovement. Two kinds of confusion can arise when .
you are attempting to describe the goal for improvement in your statement.
One relates to the fact that there may be many possible major and minor

goals in the problem situation. -It might require many, many pages of writing
to describe the entire problem situation. Describing the problem situation is
not the same as writing a problem statement, A problem statement answers
the four guideline questions in focusing on one, speciﬁc improvement goal
within the problem situation., - o

The second kind of confusion arises from needing to be specific in writing

the problem statement, while at the same time being ready to change. the

. statement any time new understandings of the problem situation indicate that
you shotld do so. In the early stages of working. on a problem, I may have
quite erroneous.ideas about what kind of problem it is or what the improvement
goal should be, By stating specifically what I think is the case, I'll know

what to explore. I will be clear-about what t6 change in the statement any-time
new 1nformatlon shows my initial ideas were wrong. The problem statement ,
should be as specific as possible, but always open to change in the light of new
understandmg. .

-
L

Following are some consiclerations that cap help you to be specific as you
respond to the four guideline questions while writing a problem statement:

1. Who is affected? Consider these possibillties before decldmg
what you want to _say about this: Is it you? Is it one other - =1
person? Is it a small group of people? Is it an entire ”
organization? Is it the community or society at large?

A 7
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2. Whois causing‘_it? We frequently speak of problems as though

they were caused by circumstances that didn't relate directly

to people. This is almost never the case. There is almost )

always some person or persons who could-influence things being

different. Consider the-same possibilities as above. ‘Is it

you? Is 1t one other person‘? Is it a small group of people?
v . Is it an entire organization? Is it the communitj or society

at large? ®

3. What.kind of a problem ig it? There are many ways to classify
* kinds of problems. The following considerations may prove
helpful:~ = '

A : There is lack of clarity or disagreement about goals, '
There ig.lack of clarity or disagreemont about the mear<_
of achieving goals.
" There is a lack of skill needed to carry out a particular means
.There is a-lack of material resources.
There is inaccurate communication.
~ There is too little or- too much communication.
-» Peopl® have a different understanding of the same thing.
-« There'is insufficient time or schedules don't coincide.

]

-*-Roles are lacking or inmappropriate, L
& - Norms are restnctwe, unclear or, msmterpreted
- There are conflicts ofadeology. ; .

- -There is a lack of clarity or a confhct about declslon making,
e.g.’, power striggles.
- Expression of feelings is mappropnate or madequate.
- There is conflict related to individual dlfferences.
: @ AN %
4, What is the goal for imptovement? Ideally, this should be stated
. so clearly that ‘anyone reading your statement would know how to
determine. When the goal had been reached. It would tell exactly
who would be domg what, where, how and to what extent. Until
you know where you are going, it's s very difficult to make and
carry out plans to get there. The more clear you are about your
intended target at any, g1venAame, the more likely you will be to
recognlze when-it is an inco?rect target, should this grove to be the
case, A {
v . G : ' ,')
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HANDOUT 7
- INSTRUCTIONS FOR PARAPHRASING EXERCISE

g

Your trlo is to have a 5-minute discussion about the four guidelines for writing
a problem statement You should adhere to the following special instructions.
"1 Each time you wish to speak, you must first paraphrase what was
" said by the person who Jusf spoke.

2. Once you have paraphrased the previous speaker's statement, you,
must secure his conﬁrmation that your paraphrase reflected a
correct understandmg of what he sa1d

r

X

3. If he says that your paraphrase was not correct, you must try again

until you get his okay. You may ask him to repeat h1s statement and — -

. then try agam to paraphrase him,

- 4, Only when you are told by the previous speaker that you have
. par_aphrased hnn correctly can ycu rnake your statexpent
5. The next person who wishes to speak must paraphrase you correctly,
and receive your okay before he can say what he wants, etc.

_Paraphrasing is stating i in your own way what a speaker's remark conveys to
you so that he can begin to determine whether his message is coming through
as he intended. Rewording what you heard’ is not enough. Instead, paraphrasing
should be.an extension of the speaker's statement, This may be done by making
a general ‘statement mote specific, a specific one more general or giving an
example it suggests to you. Even if your paraphrase turns out to be quite
different from what was intended, “you may gain important additional mformation
when the speaker clarifies hls own understanding of his point,
_ Thig exercise of checking every statement through paraphrasmg dramatizes how
we typically lose track of what the other person is saying as our own thoughts
_move ahead. It indicates the extent of our failure .to work at understanding
others. This exefcise also shows that trying to paraphrase every statement
is 1mpract1cal The most useful approach'is to be continuously concerned
about how accurately you are understanding and to use paraphrasing when you
have reason for doubt.

-
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- HANDOUT 8

INSTRUCTIONS FOR TRIO ROUND ROBIN EXERCISE

r - ) ™~

The Task: Help each other clariﬁr and improve your problem statements.

. The Procedure: Round Robin of three rounds,

In ;‘?.3;9..1!. round
One person will ask for help to clarify aru
" improve his statement. Heé is the HELPEE.

One person will assist the helpee with hIS task
He is the HELPER *

- 7
One person will watch the interaction between the
helper and the helpee. He is the OBSERVER

In each round, you will be interrupted twice.

Time will be called after 6 to 7 minutes. You
will be told what the observer was looking for.
The observer will give his report and all three
members will have a chance to discuss it..

' Time will be called again 7 to 8 minutes later.
- At this time the roles of helper, helpée and
observer will-be taken by different persons in

the trio and the above procedure will be repeated.

The procedure will be repeated a third time to
complete thé round robin. Each of you will have
ha%a turn in each role of helper, helpee and

obgerver.-
i
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The program diagramed: ’ , -Page?2 .
ﬁOUND I: 15 Minutes ' ~ ROUND II: 15 Minutes.
A: Helpee ' . A: Observer -
. , - (7- to 8-minute™
] ’ report and
. discussion) '
" (6to 7 .
minites)

C: Observer " B: Helper C: Helper-ee— (6 to 7 —=B: Helpee " .-
(7- to 8-minute i , " minutes) . ‘ <
report and . . ;
discussion) o : ) : '

’ ~
\ ROUND IIl: 15 Minutes )
A: Helper )
. i}

_., / f.t:I

Observer ‘

" (7- to 8-minute ; f

report and : ‘

discussion) |

¢ ’ - i i

The trainer will call time after each step.

~
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| : . NEWSPRINT SHEET N5
(Copy this sample ona large sheet of newsprint and have.
. . ready to use in Subset I, Step 5) R
- - .._‘;g
N » b &
. . o . . sk
. ~*OBSERVE THE HELPER - T
. : b
S S o ' N
1. 1Ishe listening? - ‘ 0 y
" 2. What verbal, _‘,é.s well as nonverbal, clues do you observe? - {
3. Is he asking the helpee to give illustrations ? E—— . ’f
r ' ’ . ) i P - ii
4.. Is he asking the helpee to clarify? , C ’ - 3
5. 1Is he paraphrasing to check if he understands the helpee's meaning? -
" 6. Inwhat.ways is he showing that he understands? | - -
¢ % ) \ “ i : 2
» - ! ": -
- ’ “’\
% 5~ 7 .
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-~ Is he listening?

H9

- HANDOUT 9
GUIDE FOR OBSERVING I-lELPElR COMMUNICA TICN SKILLS
Observe only the helper. You will be asked to report what you see him doing
and saying concerning the following questions. Take notes so that you can be

as specific as posslble in accordance with the guidelines suggested at the
bottom of this page. . .

£
1

What verbal, as well as nonuerbal clues do you observe‘{ f

-~

Is he asking the helpee to give illustrations? .

~1

Is he asking the helpee to clarify?

Is he ‘paraphrasing to check if he understauds the helpee's meaning?

4

" In what ways is he showing that he underatands?

Guidelines For-\You as an Observer

- . .- \
Your job a= an observer is to be as 'much like a candid camera as possible.
Make notes of e M what is said and done that illustrates the things you
are observing for. *Use quotes when you report your observation. Don't
evaluate 4in giving your report with comments such as, "It was good when....'
Don't mterpret why things happened or what they might have meant with
‘comments such as, "You confused him when. .. ," or, "The reason you said
that was...," or, '"You got mad when...." It is up-to your observees to

.evaluate and interpret if they wish to. /You are to report only the facts such

as, - "When she said, 'That's a, silly idea, ' you turned your chair around and
stamped your foot." - N : . -

v . ) \ .
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NEWSPRINT SHEET N6

(Copy this sample on a large sheet of newsprint and have
ready to use in Subset II, Step 5) )

*

OBSERVE THE HELPEE

1. Doeé he appear to be working at_being clear? - 7

- -

2. What verbal, as well as nonverbal, cgues‘do you observe?

o~

3. Is he giving illustrations?
4. Is he.using words and terms that seem to be "under§t<;od?
5.  Is he being direct and to the point? . ‘

6. 1Is l_Je" paraphrasing to be-sure he un&erstands the helper's meanings? |

g .
$r
ig.;;

A
%

7. 1s he asking the helper what he is,lhearin'g?

v F R
i
i

-
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- - HANDOUT 10 ©
GUIDE FOR OBSERVING HELPEE COMMUNICATION SKILLS ¢ S
€ o . h . o

M

L4

Observe only the helpee, Youiwill be asked to report what you see him doing
. and saying concerning the following questions. Take notes so that you can be -
"as specific as possible in accordance with the guidelines suggested at the
bottom of this page. . Ty,

Al I

Does he appear to be worlingat being clear?

What verbal, as well as nonvérbal, clues do you observe?
Is he giving illustrations?

Is he using words and terms that seem to be understood?

Q? -

Is he being direct and to the point? o ‘ D=

L

Is he paraphrasing to be sure he understands J:he helper's meanings?

Is he asking the helper what he is hearing?

’ N 3

Guidelines For‘Yon as an Observér

Your job as an observer is to be as much like a candid camera as possibie.

Make notes of exactly what is said and done’that illustrates the things you .

are observing for. Use quotes when you report your observations. Don't

evaluate in giving your report with comments such as, "It was good when. veo

Don't interpret why things happened or what they might have meant with

comments such as; '"You confused him when...," or, '"The reason you said ’
that was..., " or, "You got mad when. .. It is up to your observees to
evaluate.and interpret if they wish to. You are to report only the facts such

as,. "When she said, !'That's a silly idea, ' you turned your chair around and
_stamped your foot., " .

e
\
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, (Copy this sample on & large sheet of newsprint andi'mve
ready to use ln Subeet I, Step 5). S

"

* a

. . E/\ . " < ‘ ) .
«  OBSERVE THE INTERACTION BETWEEN THE HELPER AND HELPEE

’ . .
<

.- ‘

statement as they were asked?

2. Are they- following each other rather than switchlng the"gubfect and jumping .
- around to ideas in unconnected ways??‘ )

3. Aré they paraphrasing to be sure they understsnd each other's menninga? N
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N ‘.*.f HANDOUT 11
. \
GUIDE FOR OBSERVING THE INTERACTION OF COMMUNICA TION SKILLS

- ~ . - . .

R -
< L=

Observe the interaction between the helper and the helpee. You will be asked
_ to report:what you see_them doing and saying about the following questions.
Take notes- so that you can be as specific as possible in accordance with the
guidelines suggested at the bottom of this page.

r ¢

~

Are they checking periodically to be sure they are- getting the
job done of clanfymg the problem statement. as they were asked?

.Are they following each other rather thah switchipg the sub]ect‘ and |
Jumpmg around to ideas in unconnected ways? )

V& -

Are they paraphrasing to be sure they understand each other's meanings?

%
13

l“l

o

> o . . . . k¢
. - -

Guidelines: For You as an Observer [ s Y

-

- ]

Your job'ag an observer is to. be as much likea candid camera as possible. _
Make notes of exactly what is said and done that illustrates the things you are
observing for. Use quotes when you report your observations. Don't evaluate

in giving your report with comments such as, "It was good when. ... " Don't -
interpret why things happened or what they might have meant with comments -

such as, ""You confused him when. .., or, "The reason you said that was...,*
or, ''You gof mad when...." It is up fo your observees to evaluate and interpret
if they wish to. You are to report only the facts such as, "When she said, 'That's
a silly idea, ' you turned your chair around and stamped your foot." A

-~
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HANDOUT 12

ASSESSMENT-OF SUBSET H: IDENTIFYING THE PROBLEM

The four guidelines for writing a problem statement are to answer four of
- the followmg questions& (check four) -

The réason for paraphrasmg is to: (check one)-

‘“Who is affected?  °

" What is the p_roble;n situdtion?

°

Exactly what is wropg?

Howidid it become a problem? ~

How did you discover it?
. <
Who is causing it?

' Paraphrasmg is: (check ohe)' -

K

©

How cat_{ it be solved?

What is’ the goal for - -

improvement? -

How will you measure change?

de

%

Quotm,, as nearly as possxble the person who just spoke

Interpretmg the meamng of the person who just spoke

Repeating in your own words the person who Just spoke

.
.

Shai'e your interpretation of what the otker. person meant

3

Be sure you tmdersiand‘what the other person meant

Sl;o;iq that you are listening to the other perso;x

.Who should solve it? '

What kind cif a problem is it?

_How many goals are there?

b]
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Answers- o . - . ' .

& : & A : ) .
5 1. The four guidelines for wnl:mg a problem statement are to answer four of the ) ‘ .
. following questions. ] . )

= ) ' ’ b N - . 3
i w Whal: is the problem situation?
- A (A problem statement’is written about one of a gumber of _
- B possible goals in a problem situation.) . - . ¥ -
w ‘e » i N ) '
(right) Who is affected? ; )
(wrong) -  Exactly what is wrong? ) " .
-« (This will emerge from continuous dlagnosw.) - ’
- : (wrong) How did it become a problem?
L .. ) (This questlon may or may not be relevant.) P
{wrong} How did you dlscover it? |
. (This question may or may not be relevant ) l
- - (zight) Who is causing it? .
. - !
® . 23 ) . “ |
o . (right)  What kind of a problém is it? | 1
o - : ) . -
= A : - - < : R o
- *  (wrong) . Who should solve it? _ . ; 4 ‘ 1
. - : (This issue must wait for diagnostic work to be done.) :
| . - : .
| .{wrong) How- can ‘it be solved?. - ) e T l
{ (Quesuons aboul: solutions conie much later.) . .~ |
5 —4 (wrong) How many goals are there2 . N
F - ) (A problem statement zeros in on one goal.) ‘ :
Ey - . z ) = M ] ~ . . p . g
IR (right) ¢ What is the goal for improvement? * ' f
t T~ {wrong) How will you measure cliange?- . B ' ]
~ 'This should emerge from dlagnostlc wor,
&: . . \ ) ( L g ' k’) . R ) » . E
Coal Paraphrasing ié\ o ' - '. ] : ‘o
(Quoting word for word tay-not invite an exploration of ¢
*  meaning.) ) : SN '

(wrong) Interpreting the meamng of the person who just spoke.

\\ <
} . {wrong) " Quoting as nearly as*possnble the person who 3ust spoke.
i
|
|
t o (Paraphrasmg is an attempt fo repeat rather than interpret.)

(right) Repeating in your own words the person who just spoke., ) ‘

57 ' AR



Answers: (continued)

2

. 3. Thé reason for paraphrasing is to:

]
«

S (wrong) "-Share your interprefation of what the other person meant. -
- ) - ~ (You should be seeking his meaning rather than your
' e . o . interpretation of it whep you are paraphrasing.)

‘Be sure you understand what the other person meant. &

Show that you are listening to the other person.
’ (Showing that you are listening is not the same as.
- . checking to be sure that you understand what you are
v : hearing as the speaker Zutends it.) =~ . S

> -

~
- <

7, N _ - ~
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SUBSET THI:

USING RESEARCH ABOUT ORGANIZATIONAL AND |

| COMMUNITY CONDITIONS - 120 minutes
PURPOSE SR R e

X
The activities in Subset I are designed to enable the participants to understand
- the use of research as a basis for problem definition and 4_clarification. a

-
e

OBJECTIVES .

Given: a set of research findings on organizational and community conditions

. and supportive trio relationships, participants will rewrite problem statements
_incorporating added insights gained from the research. Trios will critique the e
" validity of these insights. They wiii also critique the use of helper and helfee '
behaviors in accordance with observation guxdelmes provided for this purpose.

- . - N
N he A

- LEADER PREPARATION . R

>

1. Tape recorder should be ready with the tape of Mrs. Jones and the faculty i

2 Newspriut _Sheet N8 of agenda for Subset II should be ready for display.z

3. Paper, and pencils" )

-~

L4 PARTICIPANT MATERIALS o, ’ .. _
__.Eandout 13:. Agenda for Subset IX#* Using Research About Orga.nizational
] and Commumty Conditions . .
Handout 14~ Organizational and Community Conditions Which Inﬂuence -,
v the Learning Experiences of Children o
"Handout 15: Fishbowl Trio Round Robin Instructions .
. Handout 16; Trio Observer Guides - ) o
Handout 17: Assessment of Subset III: Using Research About
x Organizational and Community Conditions ~ .

— i =

48
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. : 2 < ,
. SUBSETHI = ° : Y . {
SCHEDULE > MINUTES - RATIONALE
S 1. Introduce . 5 ° " This exercise is intended to structure
L agenda-for : appropriate zxpectations. ¢
» Subset I - - e -
. e n . NENREE
" 2, Ligtento 5 ' Participants need to have the data
: - 7. - tapeof | . (statements by Mrs. Jones.and the
P Mrs. Jones ) y teachers) fresh in their thinking as’
SN i and teachers ' , . preparation for viewing research -
\.\\ p which implies insights in mberpreting
- o g ot o that data.
e 3. Readresearch” . ° 20 “This is an experience of how xesearch
L - concerning e can offer insights to mterpreting local
| *  classroom. - " data.
B conditions os © ,
| 4. Listento 5 ° "The data’ should now be heard with
f tape again . o - recoghition of new insights.
i . i ve - . »
E - 7 ? ~ <
) . 3
F,' ) . 5,- Rewrite .= 10. The research ﬁndings presenbed are
- . problem . intended to influence awareness of the -
o ' statements . “ “ 1 ® - importance of rewriting a problem
f . . < statemeént when necessary. “New ~
- . e insights, occurring at any time, can
o, ' ° = fmply the need to rewrite._
/e - .
. -:"{:f’— - Lhe
z ’
, . N




¢ SUBSETHI . -

' MATERIALS ~  INSTRUCTIONAL STRATEGY B
‘ ﬁ8, H13 .1., Refer to H13, the agenda. Call-attention to N8 showing . . .
« - the sequence of steps for this.session and note that the o
" time will be approximately 2 hours. - ) "
¢ Tape 2. Play the tape of Mrs.. Jones and ki:he teachers. S “’“:‘

Recording ~ . < , - ‘ . -
- , . j 2 "

H14 3. Askthe participants to read H14 and underline phrases -

| : which seerh relevant to Mrs. Jones' situation. Note . T
) that these findings from resesrch offer clues to gaining o
‘ . aclearer uhderstanding of her situatxon. * ) RN

5 % ) ~
Tape - 4. Play the tape again with instructions to the participants )
Recording to listen for clues suggested by the research findings ’ ]
¢ - ' they have just read. =~ - ;.
5. Direct the participants to rewrite the problem statements

e T

which they wrote earlier in light of any clearer -« -
. understandings they have gained from considering the
research. ~u

61
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SUBSET IT (contipued)

&y

51

&
&
5
@: . SCHEDULE MINUTES «RA—TIONALE- ‘ ‘\ 9)
v — ) 6 Present 10 The-next exercise in Step 7 is complex £
w " instructions . and calls for special attention to giving
s .. “for fishbowl :the instructions. : '
M » b K , | .
N trio round . AR
§ - robin exercise - .
"§ : ® ; \
n
= .’ LY ¢ N ol ”
P v ' y
7. Trio round 60 The fishbowl trio round robin is intended
.robin exercise - to.give simultaneous practice in the
- v g two themes' of the WOrkshop--problem
- . N ‘solving and teamwork skills. Observmg
Z . and being observed by another tiio L@
' . helps break collusive norms such as
- oo . avoiding active involvement or honest
, critiquing which may have begun to
) , - form mthin .some tries. :
::: PR . - . , . . . - . ® ; .’ ‘\ .
8. Assessment 5 This exercise assures the participant g
. that he has mastered the major
cognitive learnings.
[ \‘ :
o \
- \
| |

Ly X
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. SUBSET I (continued)

. - . . v,

MATERIALS, INSTRUCTIONAL STRATEGY

HI5, HI6 6.

-2

T,

o™

-

o poe

Introduce the fishbowl trio round robin exercise by :
explaining that partlcipants are going to work in trios,
again-to hélp each other improve.their rewritten problem
statements,

Explain that this exercise will.also continue to build
+teamwork noims of helpfulness. Refer to H15 and

* review the instru'ctions with the participants,

- gy
. t a

Ask the pairs of trios to form their fishbowl arrangements--
- one trio in the. center, the other forming an outer ring

. around them. L ,

a

Next, refer t6 H16, "Trio Observer Guides," and .
review the guidelines with all the participants. Instruct
‘«the trio in the outer circle, acting as observers, to
clarify with each other the order in which they will take
turns observing a helpeé, helper or interaction.

< .

Announce that you will call out time as they moVe through
the steps ‘of thls exercise.

-

RN

_the procedure is repeated

. Each member of the genter trio has 5 ininutes for help .

on his problem statement from his other two trio -
members. At the end of these three 5-minute periods,
the outer trio reports its observations; the sextet has
15 minutes for a general discussion, Following the
discussion’, the trios switch places in the: fishbowl and

- .

- 1

Give participants time to answer individually the
questions on H17,

- 52
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B NEWSPRINT SHEET N8~ .

_ (Copy this sample on a large sheet of newsprint and have
_ ready ‘bo use in Subset III, Step 1)

+

Lt e o Py ) ' ‘ ’ g '
AGENDA FOR SUBSET Hi: USING RESEARCH ABOW ORGANIVATIONAL
) AND COMMUNITY CONDITIONS '

~ . o, %
. .

HE
B .
~ v > ’

1. introducx on to Subset m agenda

2, Lisl:en to tape of Mrs. Jones and teachers ... ' .

1

e

v ‘ “

' 3 Read .researc:;hlconcerning classroom conditions |
- T4, ﬁisten to tapes ‘of Mrs. Jones and teachers again ' -

- 5., Rewrite problem statéments = ° )

6. Instrl‘letions for fishbowl trio round.robiii exercise .
1. Trio roﬂnd robin exercise T o ",

- .8, Assessment o . .

- .
'~ r
b 4
-‘. . .
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R o
HANDOUT 13 R

! i

AGENDA FOR SUBSET III: USING RESEARCH ABOUT ORGANIZATIONAL "

Purpose:

Objectives:

-y

AND COMMUNITY CONDITIONS " Yot
¥ . - -

LS

" To enable the participants to understand the use of re’seardh 8,

as a basis for problem ‘defipition and clarification. . x\;‘\

: N
Given a set of research findings on organizational and . i\
community conditions and supportive trio relationships, . ; }’}v&

participants will rewrite problem statements, incorporating

- added insights gained from the research. Trios will -

critique validity of these insights. They will also critique
use of helper and helpee behaviors in accordance with~ °
observation guidelines provided for this purpose. . o

J.  Introduction to Subset III agenda- .

2%* Listen to tape of Mrs Jones and teachers ‘

z

3. Read research concerning_classroom conditions

4.- Listen to tape of Mrs. Jones-and tedchers again IV BN
r . ) .

_5. Rewrite problem statements

6. Instrnctiqns for fishbowl trio round robin exercise

G
/

" 7. Trio round robin exercise , T .

- N » i

8. Assessmenst~ .

~
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“HANDOUT 14 © . ° RN

e ORGANIZATIONAL AND COMMUNITY CONDITIONS WHICH
. INFLUENCE THE LEARNING EXPERIENCES OF CHILDREN . 3

“ s \
.

Those Who Influence the Direct Wo rkers P

- What actions of the principal facilitate or inhibit mnovatweness of
teachers? Chesler and Barakat reported-

: : s g teachers who see their principal as exerting substantial .
.- \ upwards influence with the superintendent and minimal
’ downwards influence on the local staff are most likely to N
< . innovate., Some.guarantee of profegsional autonomy in . .
© . . the, form of mediation of external pressures and freedom
~ from internal pressures may be at work here.
ey ? "+ Principal-staif congruence on profess1ona1 matters seems to
_5\\\ ‘ be relevant for staff innovation and sharing :... . 3
&Y . ' '
10N ... the principal may be more facilitative of ;Srofessional
o ‘ e : ., growth by his indirect efforts at encouraging a supportive
T R " peer network thah by direct-efforts at stimulatmg teacher N
. Ty . change. 1
x \\ . ' . . e

/

How does the position of f the teacher in the informal pattern of faculty

" relationships influénce innovativeness in Heﬁlassroom? Chesler and Barai‘at

i -

) also reported ‘ ]

_— 5 ewe Ateacners who [percewed] themselves in the center of
" gtaff clusters.appear to infiovate and share more often
than others, while teachers who place themselves on the
periphery of such, clusters are least 11kely to innovate and
share practices. 2

0

— Those Who Influence the School System as an Organization

v

In surveying a number of case studies of change in education, Mackenzie3

noted infiuence sometimes comes from superintendents, boards of education,

66
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-

f. S citizens, state legisiatlires, state departments of education and state and

.
.

“federal courts.
.. " How much influence in the orgauizational structuré sliould the teacher
- \ . ~ . ) ‘-ﬂ‘ v LI . ~
.have on the curriculum_,gln order to share innovations? Lippitt and colleagues

reported: ‘

... if teachers believe that they have influence, they are
. : iikely to feel it is worthwhile. sharing information with
- ] their colleagues. However, if they do not believe they
' hg,ve influence, or if they are alienated from the social .
-~gystem of the school, then they are likely to feel there ‘
is really no point in sharing because. no oxe will listen, . ,
This observation is‘supported by data that reveal that .
T o e T teachers who are seen by their colleagues as influential
R . competent and enthusiastic about teaching innovate and
) ghare more than téachers who are not perceived in this
i ’ ' way. “ . °

‘ o ‘The objective structure of the school seems to have a

v : .~ different effect on adoption than on jnnovation. In those
schools where the communication structure was more
hierarchial (sic), teachers- adopted more often than in
schools with & diffuse siructure. < :

<
., <

°

“ B On the other hand:
. i v e "', .
¢ In those schools where the communication structure was more
oo . . spread or diffuse, and where almost everyone was.linked to
someone,J teachers innovated and shared more than in schools
K with hierarchial (sic) or nondiffused structure. 4

Are pupils' perceptions of parental attitudes toward school important‘?

I

=~

Fox, Lippitt and Schmuck f)}ound:’

Indices for parental support of school, self-esteem, and .

N attitudes toward school show that pupils who view their -
parents as supporting school have higher self-esteem and
more positive attitudes toward school than pupils who view
less parental support of school.
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Page 3

>

Dq all the vanous important reference persons in a child's life have '

nﬂuence on his school behavior? Jung reported the perceived ""messages"
from others about how to behave at school combme to relate significantly to

observatiox.s of the socioemotionally handicapped child's positiveness in o

6 :
a:elating wit{x teachers and peers, in the classroom. L

‘ Are there diffefent’ reference groups within a community which inﬂuence

3

the socialization of youth? In-1962, Logan conducted a study in a middle-sized-

city in which—key influencers of youth programs were identified and interviewed. - ,
_lle reported: . ‘ _ . . .
. agreements of division of labor, perceptions of goal : e .
. ° similarity, and reports of communication patterns inglcate” i
~meaningful structurmg of the youth development community_ L ¢
-into four subparts. THése include organizations and individuals
whose\ youth development tasks are: A o

4

1. Therapeutic Services, Law Enforcement and Social Control
- 2. Formal Education *
' ’ 3. “Economic Integration P
4, Religious Development, Recreation, Leisure Time
Activities?

-

Logan found: ¥'Beliefs about besgt wayst of working with children and
A . .. - = 4 Y . .

youth difier.accofding to which youth development area one belongs to." He

”

found further

~

° . . -
-

Some youth behaviors’ are positively valued and viewed as’_ /

worthy o} support; others are disliked and ones we would

_like to change. There is a fair amount of agreement in the

youth development community that work achievement - )
behavior (ambitious, good workers, striving to do better) * T
and social relations behavior (being cooperative, getting A
-along well with others, respecting others) are the most .
desired behaviors. There is stronger agreement that )
the.most disliked behavio», or behavior that most needs

changing is social relationships behavior (disrespect for N
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How‘ adequate is the training generally available to those who work with

I
others, disrespect for authority, misbehaving legally,
being poor citizens). The different subparts have

different views about this. There is a general agreement

in the community that the family is a- primary source of
the development of positlve ‘youth behavior. There is
much stronger agreement that the famlly is the source
of negative youth development. 8

Hi4

youth? Morse, Dumn and Bloom9 found that teachers' responses concerhing

_ their orientatxons toward workmg with youth were not s1gnificantly related

[

to reports of thexr pupﬂ.s or reports of traired observers, as to how they

. actuale were workmg with youth, JunglO found no s1gn1ﬁca.nt relatlonshxp

-

-

between teachers! awareness of "good” cles_sroom group dynamics" principles

and the extent to which they practiced these principles in their clas‘sroom_s.

Knowing and believing is not the same as doing]

RN
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, H15
. . HANDOUT 15

FISHBOWL TRIO ROUND ROBIN INSTRUCTIONS -

One trio works in the center while the other'trio forms an outer circle

t5 ocbserve them for the first 15 minutes. Each member of the ‘center

" trio has 5 minutes to get help from his other two trio members on improving

his problem statement. Members.of the outer trio observe accordmg to the
mstructlons on Handout 16‘ TRIO OBSERVER GUIDES. ‘

. At the end of the ﬁrst 15 minutes, the workshop leader will call time.
The outer trio will réport their observations of the center trio; all six will
discuss the reports fou 15 mimtes. The workshop leader will call time again
at the end of this second J}:S-minute pe'riod.

The trio that has been observing and reporting will move into the center
for tte second round. The original center trio will move to form an outer
circle as they become the observers. With the trios having reversed their
roles, the procedure of the ﬁi‘st 30 minutes is now repeated.

Before beginning, all six should take a minute to look at the behaviors

listed on Handout 16. These are the behaviors which observers will be

watching for and reporting on.

7~
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HANDOUT 16

TRIO OBSERVER GUIDES

There are three observation guides below. Us;e a different one every 5 minutes. Coordinate ﬁth the other trio members

Observ.a'tion Guide 1

so that each will use a different guide each 5 minutes.

Observation Guide 2

Observe the Helper

Observe the Helpee

Note exactly what he does and
what he says.

Is he paraphrasing to
check if he understands
the helpee's meaning?

Is he asking for clarificatica
and illustrations ?

Is’he asking the helpee to be
more specific? ’

Is he directing and

. redirecting analysis by the
helpee rather than doing the
job for him?

" 1s he being supportive not
] just being *'nice' ?

o

Note exactly what he does and
what he says.
Is he indicating how he
wants to be helped?
(e.g., argue with me,
ask me questions, tell
me what you have heard)

18 he being clear?

Is he letting the helper
know what he wants in
the way of help?

Is he letting the helper
know when he has been
helped? When he has not
.been helped? 1In what
ways he has been helped ?

Note exactly whav they do and what
they say.

Note when either the helpee
or helper does or says things
that cause the other to become
more active and involved.

Note things that cause either
person to become less active
or withdrawn.

Notice verbal and nonverbal
clues for helping or hirdering.

Are they following and building
on each other's commments or
are they jumping from one topic
to another?

Observation Guide 3 ' .
Observe Interaction , . . -
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_HANDOUT 17

ASSESSMENT OF S,UBSET'III: USING RESEARCH ABOUT
ORGANI_ZATIONAL AND COMMUNITY CONDITIONS
1. Agood heipef behavior should: (check one)
Take over when the helpee gets stuck
______ Support the helpee by being "nice" at all times
Ast the helpee to be more specific
2. A“éood heli)ee be'fhavior -shoﬁldir (check one) -
Have the.helper :show‘ you what to do
Avoid arguments with the helper

Let the helpéer know when he has and has not been helpful

N . ’ ( suopjsonb omj 9s3Y} JO YOBS 0} IOMSTER 159q 9Yj ST SATIBUIA)[E 15E] dYL)
' 62
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‘ PURPOSES

. SUBSET IV:
DIAGNOSIS USING THE FORCE FIELD TECHNIQUE 75 minutes

{
)
!
4
+

The activities of Subset IV arey designed: -

To provide an opportum to study and practice the principles and
techniques of the force field method of diagnosis

To make an initial presentation of the RUPS model

OBJECTIVES

Given Handout 19, "The Force Field ljlagnostic Technique," the participants
will produce a force field for Mrs. Jones! problem and compare Mrs. Jones!
force field with theirs.

Given a model of the Research Utilizing Problem Solving process and a case
study in which RUPS is utilized, participants will review how they are applying

the model in "*helping Mrs. J ones."

s

LEADER PREPARATION

1.  Newsprint Sheet N9 should be ready for display.

2. Force field outline on N10 shonld be ready for Step 2.

3. Handout 20, *The Goal Statement and Force Field that Mrs. Jones Wrote, "
must be distributed to the participants by the leader at the beginning of
Step 4.

4. | Ni1, illustrating the Research Uiilizing Problem Solving model,
should be ready to use in Step 5.

5. Paper and ‘pencils

\
6. . PARTICIPANLI‘ MATERIALS

Handout 18: Agenda for Subset IV: Diagnosis Using the Force Field Technique
Handout 19: The Force Field Diagnostic Technique

Handout 20: The Goal Statement and Force Field that Mrs. Jones Wrote (BLUE)
Handout 21: Reseédrch Utilizing Problem ‘Solving Model

Handout 22: A Case Study of the Research Utilizing Problem Solving Process

Handout 23: Assessment of Subset IV: Diagnosis Using the Force Field Technique

63
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SUBSET IV

MINUTES

RATIONALE

SCHEDULE

1. Introduce 5 This cxercise is intended to structure
agenda for - appropriate expectations. o
Subset IV ' )

2, Learn the 20 Using a neutral problem and goal
force field statement to explain the force field
diagnostic method of diagnosis increases the ability
technique _ of the participants to concentrate on the

) processes required f6r writing a force
field. It also is easy for participants
" to identify forces for and.against the
goal of reducing an individual's smoking.

3." Write'a . 10 Writing a force field for Mrs. Jones'
force field problem will give immediate application
for Mrs. Jones' of the force field technique to the
problem participants' problem statement.

4. Discuss - 10 Comparing Mrs. Jones' force field
Mrs. Jones' with their own product will furnish a
force field ¢ basis for returning to the simulation

as a reference for moving ahead.

5. Study the 10 Presenting a RUPS model at tkis

Research point will have more meaning than it
' Utilizing Problem presented earlier. Participants can
Solving model now identify themselves in the model
as they have begun to work with
Mrs. Jones. it is important for
participants to get the model in mind
as they continue in the workshop.
5




MATERIALS

SUBSET IV

' INSTRUCTIONAL STRATEGY

H18, N9

1l

Refer to a copy of the agenda on N9 which you have
prepared and posted. Explain the schedule for Subset IV
using ‘H18. ’

Illustrate the qu"ce field diagnosti;:: technique by referring
to the diagram on N10. Ask participants {o give you forces
for and against stopping smoking and write these on the

- - newsprint-sheet. -Refer-t6 H19. - Tell-participants it - --—
. contains all the instructions they will need to use the force

field diagnostic technique. Ask them to read H19’g‘1v1d to
follow the instructaons. )

Instruct the participants to individually write a force field -
for Mrs. Jones' problem. Tell them Mrs. Jones and the
children are important only as a way to practice problem
solving skills. The force field the participants write is
important only as an exercise to practice the skill.

‘ H20

: é
Distribute H20 and instruct the participants to form their‘;
groups_of six to discuss their own and Mrs. Jones' force
fields. Tell them Mrs. Jones' force field is her first try
and should not be considered '*correct." Explain that they
have probably done a better job. Tell them to look for
similarities and differences in their own and Mrs. cones'
force fields and to discuss-them-for a few minutes. Note
this paper will be used again,

' H21, N1l

Refer to the Research Utilizing Problem Solving (RUPS)
model, H21, vsing N11. Stress the fact that the problem
solving process in the model is circular. Explain that the
process may be entered at any point. Say that the flow of
the process can g¢ in any directicn-~top to bottom, bottom
to top, right to left, left to nghtr-and.so forth. Pay

special attention to the fact that this problem solving

model gives serious attention to the need for and use of
knowledge-of-different kinds. Refer to the columns of

kinds of knowledge listed on each side of the list of the steps
in the problem solving process. Reinforce the team~building
skills in dimension of this training.

ki 65
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SUBSET IV (continued)

SCHEDULE MINUTES RATIONALE
" 6. Readd 15 Presenting a case study utilizing the
. case study RUPS model provides an overview of
~ the model that the participants can
grasp quickly. -
) R
7. Assessment 5

This assures the participant that he
has mastered the major cognitive
learnings. ‘

66 *- .
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‘ . - ' _ SUBSET IV (continued)

MATERIALS ~ INSTRUCTIONAL STRATEGY E :

H22 6. Explain that H22 is a case study of the research utilizing
Yo . ' ‘problem solving process diagrammed on N11 and H21.
' Tell the participants to read the case study-at this time.
Tell them it is used throughout the diagnosis. of the
situation and the planning for action in subsequent steps,
- ) . . and thus goes beyond the steps which have been covered
— . to this point. ‘

H23 7. Give participants time to answer individually the questions
" ’ on H23.




¥

i

S

Ve

-~

it

) M:""’NFWS/I;I’{INT SHEET N9

(Copy this sample on a large sheet of newsprint and have

ready to use in Subset IV, Step 1)

- v .
.

A

AGENDA FOR SUBSET IV: DIAGNOSIS USING THE FORCE FIELD TECHNIQUE

1.

2,

3.
4.
5.

6.

'.,'7.

Infroductlon to Subset IV agenda

Write a force field for Mrs. Jones' pfoblem

Disciss Mrs. Jones! force field

e

‘Learn the force field diagnostic technique

Z

Study the Research Utilizing Problem Solving model

Read a‘case study of the problem solving process

Assessment

80
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. H18

HANDOUT 18 i

AGENDA FOR SUBSET IV DIAGNOSIS USING THE FORCE FIELD TECHNIQUE "

“

‘ \ .
Purposes: To provide an opportunity to study and practice the principles
_and techniques of the force field method of diagnosis. .

To make an initial preseni;atign of the RUPS model.
Objectives: Given Handout 19, "The Force Field Diagnostic Technii;ue’, u
. 'the participants will produce a force field for Mrs. Jones' -
problem and éompare Mrs. Jones' force field with theirs.
~Given a modél_ of the Research Utilizing Problen; Solving
(RUPS) process, and a case study in which it is utilized,
participants will review how they are applying the model in
tthelping Mrs, Jones." .
Steps: 1. Introduction to Subset IV agenda . .
2. Learn the force field diagnostic technique
3." Write a force field for Mrs. Jones' problem
4. Discuss Mrs. Jones' force field
5. Study the Research Utilizing Probiem Solving model

6. Read a case study of the problem solving process -

7. Assessment

69
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S

NEWSPRINT SHEET N10 ) o

O

(Copy this sample on a large sheet of newsprint and have
ready to use in Subsset IV, Step 2.

=, Write and mm}ber the forces supplied by participants.) =~ - - _
PROEBLEM: .I'm cauéing myself a problem by smoking too much., Iseem
to have a conflict about setting.a goal' for a limited amount of.
® smoking. I want to reduce my smoking from two packs and
& . so- K
ten "buinmed" cigarettes per day to five cigarettes per day, ° o
Opposite ;
of . X
Goal Now - A G?al
| T
11
| Forces FOr ——— = | «.a——— Forces Against : .
| — p—— SN
| 5 | i
| I3 5 |
£l
S 2. |
2 | 0 4
.0 2 f
o 2 s
8| & |3
5l 5 P
&l % 18
3] ' N g .
s g 18
al 3 & . Y
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a 8 R o
; , o] § . '.0
g .
& 8 la
=~ 9 I~ - \
| 8 e
. 0, R .
. { o [ . ”
ie ’ é > Il/'//
. l ) - /r . ’ !.
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HANDOUT 19

) . g, i
o |
.+ . THE FORCE FIELD DIAGNOSTIC TECHNIQUE _ :

A problem situation exists when there is a difference hetween the way

things are and the way someone wants them to be, Kurt Lewin borrowed; a
. . - :

- technique from the physical sciences and offered it as a way to understand
‘ ‘ ' - _ . i
social science problem situations. It is called the force field diagnostic !;,echnique.
¥

The idea is that any_sooia}/psychological situation is the way it iz at any g}iven

i -

moment because sets of counterbalancing forces are keeping it that way.

. . For example, let's look at the amount of money I am apt to earn next week
Ed [ .

R - Let's say it is apt to be about $200 00. There are factors, or forces, in my
B!
R life that might cause me to earn more than that. I have some debts that I'd

Q )'

like to pay off. My wife: wa‘nts a new dress. I have some skills for makmg'

cr

~

extra money as an entertamer and as a consultant on teacher education. On

T o

.+ . the other. hand there are forces’ against my earning more than $200. 00 nexi

~

week. 'l have 1itt1e time or energy next week beyond the 50 hours demanded
by my job and the time Ig\promised to spend with my kids, There is also a | B

possi_bility that forces= might cause me to edrn less than $200. 00 a week. My"

"

extra work might cause me'\to heoome sEriously ill and have to miss my
reguiar job, thus ieducing ny income, - N - “

M)

n the force fieid diagnostic techniqux%, you. start by writmg a problem \

sta ment nt the top of a page and drawing l\hne dotvn the middle of the page. \ T
‘ I

o !
I wo b e ‘l
¥ h The me down the xiiiddle represent{s the wa things \are “naw. Draw a dot d l
Y T L. . '
. ] iine. down the right hand si%le of the page which represent\s how you would like‘\ \‘
;: R N * \ L . - . T . \
. T’\ + ‘ Y i - ) ! ) ) vd .- i
) ' Ve . . 71
N . - ¥ . 83 . / oo
st w® ‘“ ‘"i “ - .
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" my usual $200. 00, I would begin to write out my force field diagram as follows.

H19
Page 2

oy
- ¥

things to be. For example, if I wanted to earn|$250. 00 next week instead of

"
!

Problem Statement: I am causing myself apprioblem because I want to change

_.my earning goal for nex§ week from $200. 00 to $250. 00,

i
t
|

center line, ' ‘ -
" Opposite f
of
Goal l b Now - " Goal
T . ~ N
' . l Forces| For My Goa —J -s—JForces Against My Goal * | =
1 v ‘ ‘ !
Ve \ | -~ : ‘ i
i‘§ | Id J\ike to pay o{f some dabts '—-‘—;'é <= 50 hours demanded by my job '%: .
EX R 2 . sl
. \% I My wife wants a‘(new dress -—-p‘ ‘§ - Time promised to my; kids ‘§l , i
cal ‘ . 'l '\ o .
'3 1 I haveskills for 'making extra me S}- - \ \1 21
% . mone ‘ & x gl
v' N ﬂ \ A , V] .
/ m

Opposite
of ) .
Goal " Now : Goal
]
! ; _ *
“1 Forces For My Goal — s | ««—_Forces Against My Goal f
7 1
B . ,f |
5! g IR
. E ] .
g1 o Y
=D =D s )
2 | ™ % |
Q Q Q
g .- g
~ | S| “N°|
£ LS 1A
| |
< |

Next I would write.down all of the important. forces I can think of that could
help push ms toward achieving my goal. I write these on the left side of the
diagraim with an arrow from each pointing in the dir'ection.o\f my goal., I write

down forces pushing against movement toward my goal on the right side of the

e

N
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Page 3

* Now you try an example.‘ Suppose you accept a goal of losing five pounds
during the next two weeks. Write out a force field for this goal below. Write-
out a prnblem statement, the forces for and the forces against. Then go to

the. next page of this handout. )

g

Problem Statement:

Opposite - N
Now Goal

Forces For—c—> '4—— Forces Against

>

L
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Your force field on losing five pounds during the next two weeks should '

! look sométhing like the following illustration.

.

Problem Statement: You set a goal for me to lose five pounds during the next

two weeks. . ¢
Opposite
of .
Goal . . Now Goal
| S | Y
T | Forces For ——a» -~=—— Forces Against R~
o | -
g | Itend.to be alight ——» <= I'm presently about three ! 'g
9| " eater pounds underweight . I8
£ | &
% | I want to save some ———a» '“S -] don't‘w;mt to accept | %
. 0 mone . ' ° this goal e
2. oo 8 & e
) g w ‘ . 14
L . 21l weare visiting my ———»» Y| <=My mother-in-law will ] Z
g 2 |  mother-in-law this § be unhappy if I don't eat g .
:‘ § | - weekend and I don't ~ well while visiting her 13
‘ 2 like her cooking < ‘ | &
o~ : %’ &
o3 5 B
? -t K]
2 2
= | : =
31 -
L | =2
1]

of courée, the forces you wrote down are apt to differ from the ones in this
illustration. The im;iortaht thing is that you understand the technique. Here are

some guidelines to help niake the force field diagnostic technique a powerful one.

i 1. Be as specific as possible in the way you write each force.

| S ' |

\ Don't write thihgé like, "'poor communication. " ﬁw, "$ally K ‘
; I |

" ‘ o and Martha don't te11| each other theircreaéons or using different \

i

' instruétioTal ma!,:e‘rials. " Forces are stated njost hei:ilpfullj\r, when
Lo - ? \

o \
TR . ' \ . .
\ \\ \ i \. they are W{ithen so that someope else reading them would know '

\ | \ 5

.

. I
e

RS
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~

who to go to and what to ask in order to get a fuller understanding

I

Ce ~ , ’
of what is_involved in each force. . -

Try to sfate discrete forces rather than global ones. A force often
can be broken down into further subparts. For example, a iorce

such as "I find it hard to lose weight," might break down to three

" more discrete forces as follows:

3.

"] get a headache when'I skip a meal"
"My wife often serves rich desserts"

nTelevision ads get me thinking about eating
in the evening"

Sometimes, you can think of ways to break down a force into
more discrete subparts by considering the forces for and S
against ;hanging a force that you are considering!
Thinking about categories of forces can help you think of ones
you might ctherwise overlook. Consider categories of forces
in each of the following:
Yourself: "I get a héadache when I skip a meal"
Other individuais: "My wife often' serves rich desserts"
Groups: '"We often share materiails in our department"

4

Organizations: nThe district gives salary credit for this training"

-

Society: "Television ads get me thinking about eating" |

i
\
}
AR »

—

J g

L e e dead
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THE GOAL STATEMENT AND FORCE FIELD THAT MRS. JONES WROTE

Mrs. Jones, phncipal of a faculty group of 47, has asked for your help. She said:

_We need more communication and support for sharing teaching ideas in’
our faculty. I know several individuals who ar< doing exciting things that
I believe most of the others are not aware of. We seem to lack time and
ways to share effectively. “We've made some major changes in curriculum
and organization in the past few years which have created a great deal of
pressure. What can I do to create more effective support and sharing
without my efforts simply adding up to more demands on the teachers?

According to this statement, the principal has the problem. She is the one
rfeeling the pain' of inadequate support for sharing. It seems to have been
caused by those responsible for initiating changes "in the past few years"
without allowing time to work on norms and mechanisms for sharing. The way
she states it, it sounds like there is a lack of means and/or conflict of priority
for a goal of increased sharing. Her goal’is to increase such means in ways
that are valued by the teachers. :

" More information and greater specificity are needed, so you started by getting

Mrs. Jones to write out a force field. Here is the goal and force field she wrote:

) !

Goal: To increase communication and support for sharing teaching ideas in our
faculty.

!

Forces For —-

——

Forces Against

Mrs. Jones wants to increase —————p»

communication and sharing of
ideas with faculty

Some tea.aers have exciting —— g
ideas they could share

Someé teachers want £0 know —— — »=

'more aboit others' efforts

Some 'teachers feel changes
cause‘need for more sharing

Increa\smg emands to be__—_-...
\more effective

-a——Some see faculty meeting time as
- only for administrative matters

]

—s— Fear of sharing mistakes ]

—g— Some feel individual work is

most productive §
«x— Concern that time spent sharing
ideas Sv\ill be wasted
~s— Fear

{ nsufficient time to meet

curren iemailds

<_§—\Mrs. Jonls doesn't want to
\

imnose| mdre demands on
teachers |

s
j)
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RESEARCH UTILIZING PROBLEM SOLVING MODEL *

o
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Adoption and Diffusion of Good
Alternatives

| / \ |
May Result in New .  May Resul}‘in New
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>
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(Cupjr this sainple un a large sheet of neweprint
and have ready to usa in Subset IV, Step 5)
RESEARCIH UTILIZING PROBLEM SOLVING MODEL *
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A CASE éTUDY OF THE RESEAilCH UTILiZING PROBLEM SOLVING PROCESS

Suppose\ that a teacher came to you and said, **The group of children that
I'm working with this year is very difficult. There is one child in particular
who seems to c;use the trouble. Do you think I should remove that child from

the group? - Do‘you believe this might solve my problem?* You would need fo ask
/

" many questions of this teacher in order to be helpful. This situation can be

compared toa patient who comes to a‘doctor and says, 'l have a terrible
heaciache. Do you think I should uhdergo brain surgery?" The doctor

o

naturally would conduct a careful diagnostic examination before even considering
what action to take. ’

Tn both of these problem situations, someone has jumped directly from a
probiem to consideringmé plan of action. The real problerp in both cases is
that severaitimportant steps in the problem solving process have been omitted.

This paper wili review those steps and give particular attentiod to the force

field tecimiqué of diagnosing a problem.
<

\ °

Action-Research Steps of Problem Solving

1. Identifving the Problem: ‘Whe is causing it and who is affected

' by it? What specific goals would be needed tc resolve it? What

7’

kind of aprobletn is it? For example:

SELF: ; Conflict of values and attitudes; my lack of
- A \ skills; my inability to express feelings;
} ( " ' a different perception

[,




-

ORGANIZA TIONS:

SOCIETY:

Lack of ﬁnderstanding or skills; -
unwillingness to use his resources;
conflict about values and attitudes-

Lack of communication channels,
scheduled time and resources;

lack of clarity about membership
roles and norms; power conflicts in
decision making; lack of support for
innovation

Conflict between community and
school values; lack of clarity about
goals; other structures in conflict
with school structures

What sources from research information would be needed to defige

.:/

more clearly the type of problem and the validity of goal solution?

- ' 2. Diagnosing the Problem Situation: Once the problém has been cfeérly

ol

stated in terms of goals to be gttained, one éhould identify the forces

/ operating in the situation which tend to push toward or against a
particular goal. As the true forces are identified, it often becomes
clear that the goals'which were ﬁrst. thought to represent a solution
are incorrect or inadequate. New goals must be stated and new férces
identified repeatedly as: one works toward resolving the pl:obleirg.

‘Diagnosis is a continuous part of problem solving.

[\

3. Considering Action Alternatives: As diagnostic work progresses, a

range of action alternatives should emerge. Each should be

i

considered in relation to knowledge of the forces operating in the
broblem situation. If one o}r some con’binahon of the alternatives is

tried, what will happen to the forces pdshing tov a,rd or away froma -

I

particular goal? How will‘thé forces§ rerate to'influence the success

or failure of a trial of a particular action alternative?

- 80
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s B

_ ‘ 4. Trying.Out an Action Plan: At some point, one or a combi'nation of the
i ' action alternatives will be attempted. As the attempt is made,

. ~ T
information will be needed to assess whether there is-movement

3 B -

e —e T T toward t‘ﬁ;-;nals. This includes dizcovery of the forces that are
changi_t;g t{q understénd what is accouﬁting for m.ovement, or the lack
o;f it. Such assessment provides both an ;a\}aluatio;x of progress and
a new diagnostfic picture. It clarifies the next action steps which
- need to be taken. It alsb may ident;ify additional skills which may be 0
needed in order & move ahead. This latter type of inforrﬁation should |

be the basis of inservice training closely related to any action program.

5. Diffusion and Adaptation: Information gained from action experience

¢ in dealing with a problem should be shared with others who face
l ' similar problems. Information to be diffused should includé: a clear,

specific problem statement; the forces involved in the problem

situation; a description of action taken to change the for:ces; resulfs

of action including failures-as well as successes; special problems

that were encountered; and special skills that were needed to carry out

°

particular actions. These kinds of information make it possible for

persons in another setting to adapt elements of what was tired to their

own diagnosis of their pérticular problem situations. -

Continuoub attention to diaghosis is the corne stox}e' of the action-research

. N } (I - L ‘,‘

. ‘1 ;
steps of p;‘bblim solving. Withﬁu complete, accu ate\diaénosi , problems in * I
i . ! /

5. N

u

o / ;

< Q ] youth work tend to multiply. Fdds are accepted w‘-‘ich don't really fit the loca! '
o T o

P \. J

‘ _ 81
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. ~ Page
gituations where they are applied. Pobce‘ntiallll,gpg,d.solutieﬁs*aﬁ’aﬁ@ned

' M;_._wwithoubrealizing the slight changes that would make them work. Decisions are

- T ) r

- made on the basis of peoples' ability to argue, or on the status of their
poéitions, rather than on the true facts of the situation.. Helpful innovations in

13

o youth work are rediséovered and die repeatedly wil:/houl: being effectively shared
- because people don't laiow what to tell or what to ask.

| There are probably several reasons :vhy good diagnostic work is not - o
carried out very actively by people who work with youth. One is that it is

comparatively difficult to identify clear goals in helping youth to grow. An

engineer can make accurate estimabes of the kinds and quantities of materlals

- e = o e =

he needs to build a power dam to produce a given amount of electricu:y ina

certain setting. It is vastly more complicated for a youth worker to estimate

‘ the kind of experience that will help a group of children develop a trait, such *
as interdependence, appropriate to their innate abi ‘ties and the probable
opportunities of their life setting.

It is often difficult to get agcurate information even when goals can be
stated clearly in work with,youth. The medical doctor listens with his
stethoscope, viéws v»fith his x;-ray machine and analyzes with his chemical
and el_ecti‘onic equiprr;ent. Yguth workers are only beginging to be provided

with tools developed by social scientists to gather relevant diagnostic dat;a.g

These include sensi vity te feélinés, inner values and attitudes; ways to ’y
: ! : \ T ! . .
l } - learn of the pex;ceptLions people have of each other; and the no: ms which Oper%be o

i
I , l in groups to influence the behavior of the individuals in them,|

.| — |
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An especially imb’orta_nt barrier to becoming involved in gc.d diagnostic

work is simply the lack of awareness of the importance and satisfaction of sich
an effort. Spending time gathering information, thinking about it and planning on

the basis of it is not a traditional part of the youth worker's role. There is littie

-4

support or reward for time which is not spent in carrying"out"action or for

- - o

time spent in working directly with youth or in carrying out administrative

[

details.

Force Field Technique for Diagnosing a Problem

To use this technique, one must first state a problem in terms of a clear

2

goal. An example will be used to illustrate the technique. Mr. Smithis a .

)
©°

youth worter who states his problem as follows: -

As an adult working with a group of youth, I{ m concerned about
developing interdependence between us. I don't want the youth

in our group to do things just because I suggest them. On the
other hand, I don't want them to reject ideas just because they
come from the adult. I have a goal for the group of becoming more
open and active in criticizing what they see as helpful and
nonhelpful in my suggestions and of seeking my reactions to

theirs.

Mr. Smith now is ready to write out his first force field.. He takes a

r

blank sheet of paper and writes the general nature of tile problem at’the top.

He then draws a horizontal line across the top. On the left side of the line he
5~ : \

Ed
k9 > 4

writes the wqrds "forces for interdependence." On the right side he writes
"&rces against interdependence. ' In the right margin of the paper he writes

the goal which he has speci)fié'd for his problem, "open and active criticism of
I : | -

| ]

ideas between the grBup and me." In the left margin of the paper he writes

. k)

. " i
the opposite of hia goal, ''no ctiticism of ideas'between the group and me.*

N l _
. : 83
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~ Now he draws a vertical line down the middle of the page. This line

- A

%

represents the way things are at the moment with regard to open and sctive

criticism between h1m and the group. Things are the way the'y are at the o .

moment because there is a set of forces pushing from the left toward open E .

e

and active criticism and an equal set of forces,pushing from the right against .

openne.ss and act1veness. If the foroes on the left become stronger whil% those

4

on the right stay the same or get weaker, -the hne will move toward the
@ 2 o ) o T

nght--toward more openness and activeness. Mr. Smith now must write out .0

~

O

what he believes to be the important forces operating in this situation.

Diagram I presents his first effort at writing out the force field.

» L]
o . . . Y

DIAGRAM I A -

Force Field No. 1- Interdependence Between the Group and Me :

N .
. . .
& .
- « .

forces FOR, * |+ forces AGAINST S Tt
interdependence ~ ' - .|  interdependence ‘ S
Opposite o o . | Goal: AN
of Goal |'— _~ . : : o
: youth warit to try | _gyouth afraid their ideas . —————" 7 ,
- their ideas will look poor to,others \

‘l
)
. - -
. .
' B y @ . - .
R

No Criti-| youth want good ideas

" _youth used to letting adults | Openand| - °

cism of from adults - <te11 them what to-do Actiye
Ideas . . - L , .Criticism
Between ) @ o ’ - . i 7| ofIdeas .| .
Us adults want youth to | Z youth affaid to criticize' . | Betwéen | *
’ quesfion andicriticize |  adult openly - - fus i .
R E g" rn j ) . ¢ “\' D‘ i . ) 6 . ’ ’? ‘
. ; . Lgiuli‘f frequentlv judgmental * ,}- I, \
: i \ , | in his eritiel_ms ' ‘r ( Cod
- ! o 3 c 7, - \ . ‘o ‘ .
H Yo, ) - \ Ty
. . ) | S . ) ’ '
b o
\ ¢ --‘ ¢ i . \‘ N ’ “. l::"”
R v ¢ e - - > ! l ‘\
. 4 Y J 'a-’ . .84 R

»
t
1
[
'
-
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|
1
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Mr. Sn}ith wasn_'t'very satisfied with his first effort to draw the force
field. He suspéctec; there were additional forces other than the ones. he had
- thought of. i_During his next ineeting with the youth, hé raised the question of |
how pegple felt. about discussing each oi;lxler's ideas. He agked specifically for
their reactions to some‘of the ideas he had reqently ‘s‘u_ggested._ He espeéially
~asked them io sl}are'tllieir reactions. | }‘Iowever, t;hey se;amed reserved aboﬁt

giving them, Later, one of them told him pi'i’vately, "We just don't talk

about that with édqlts. I would have said some things, ‘but the other kids would

' have thought I was being an applé bolisher. "

Mr, Smith t;elieved he had learned two tkings from the discussion. One:was

4

ﬁzaf an additional "fofc'e for" was to actively ask the youth for their reactions.

Another was that there was some kind of norm ameng the youth about not

) talking to édtilts‘_ in a way that would be seen as "apple polishing,' This norm

appeared to be an important "force against." ‘He thought maybe the peei‘
lea&érship of the group was an important ""force agafnst" which was affecting
" the ﬁy this nor;rl operated in the group. ‘
In Diagram II, on page 86, Mr Smith has added these three forces to the )
force field, _'

~

After adding these forces he began to do three mo‘re things with his force

field. First, he rapked all of the forces in terms of how imr;ortant he thought
they'were in 't‘rying to change the situation. He put a number 1 by that forc;
field which he believed would yield the most movement tc;ward the goal if it
could be cl;anged. He put a 2 by the force that I;e thought would result in the

second greatest amount of movement if changed, and so forth. Second, he

85
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‘ : ' - DIAGRAM I \ )
5 Force Field No. 2 -’Interc‘lepe‘ndence Between the Group and Me
forces FOR forces AGAINST
N . interdependence _ interdependence
Opposite ' ‘
of Goal . ) L _ , Goal
youth want to try - outh afraid their ideas
their ideas will look poor to others
youfh want good ideas — _‘vouth used to letting adults ' -
: from adults ‘ tell them what to do
~ | No Criti- . : . ] . i Open and |
cism of Lo N . ’ Active
\ Ideas adult wants youth to R outh afraid to criticize Criticism
Between | question and criticize adult opealy of Ideas
{Us ) o Between
’ Us
adult actively asks . dult frequently judgmental
‘ _for.youth reactions - in his criticisms
o . youth have norm of not
talking with adults
" . peer leaders support norm -
of not talking with adults

rated each force in terms of how easy he thought it would be for him to /

bring aboﬁt some change in it. He gave each force a rating of hard, medium‘

’ or eagsy. Third, he again rated each force, this time in terms of how clear he
was about whether it really was a force, Was he just imagining it to be a force,

or was it realljr operating? He labeled each force as clear, partly clear, unclear.

86
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Diagram III presents Mr. Smith's force field asohe ranked and rated '
the forces he discovered. B
DIAGRAM I B
- \
) ’ > !
Force Field No. 3 - Interdependence Between the Group and Me
forces FOR forces AGAINST
interdependence " . interdependence
Opposite 5
of Goal . Goal

<

Y

No Criti-
cism of
Ideas

1 Between
Us

(clear) (3) (easy)
youth want to try
their ideas

©

(partly clear) (6) (medium)
youth want good ideas
from adults

r

(partly clear) (7) (easy)
_adult wants youth to
question and criticize

-

(partly clear) (4) (medium)
adult actively asks
for youth reactions

I

(medium) (10) (unclear)
. youth afraid their ideas
will look poor to cthers

-

(easy) (9) (clear)
youth-used to letting adults

tell them what to do

(medium) (8) (partly clear)
youth afraid to criticize
adrjt openly

(hard) (5) (partly clear)

adult frequently judgmental

!

in H[ls criticism

(hard) (1) (partly clear)
‘youth have norm of not
talkipg with adults

{medium) (2) (unclear)
eer leaders support norm
of not talking with adults

Open and
Active

Criticism]
of Ideas
Between
Us ;

[

iy
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Now, Mr. Sm;th had a picture of what he ~thought was going on in his
p?bblem sitl;ation. The most important thing that stood out to him was that he
was xiot very clear.abm;t some obf the forces which he guessed to be important. .
He weﬁt back to the youth to get more information about forces that were not\

‘ clegr. Hg got infprma{:ign both through discussions and by using questionnaires. |
The _force which he had ranl;ed as most i?ilportant sec;,med 80 compl—ex to him
thaf he wrote out a force field diagr:;.m abou‘t it] |

This lielpegi him identify furt'he:r(forces and questions he ﬁeeded to discuss
with the youth, Mr. Smith also began to conéider ways he could alter some -
of the fofces. He éut some of these alternatives into action. His efforts to -
get information frg;m the yotith to dete;mine the force fields-turned out to be
| an action plan iﬁ itself which proved h;Ipful. Mr. Snﬁtﬁ found the group é'hanging
| in the direction of his goal.

At the end of several weeks, Mr Smith féund it helpful to look back over
his efforts. He could note the changes which hadl occurrec\l in his force field
over time. He knew that his current force fielo diagram was much more accurate
than his first attem;;ts had been. It was based on careful data gatheriné. He~had
gathered some kinds of data several t;mes,so “that he could see evaluatively how
s'ome of the forqe's had changed in fespc'msé to the action efforts that he and the
youth h;d worked out. . Most exciting to Mr. Smith »;'as his discovery that he
c;oﬁld sharé the force field technique with the youth. Now they were working

together on diagnosing goal situations, planning action for the group and

evaluating the reasons for success and failure.

88
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_Sun'lmary B
‘ A person applying the force field technique in diagnosmg a problem and/or
deriving' the muBt appropriate solution will have completed the following process
i steps:
1. identified a problem/goal
2, Stated a problem applymg all criteria

3. Listed forces for and g_ainst in proper form

4. Ranked forces in numerical scales as to importance

5. Rated forces as to resistance to change and clarity of evidence
- 6.. Gathiered data aboat problem

7.‘~ Evaluated data and derivetl other forces, etc.
‘. | . | 8. Derived apd stated appropriate solution strategy

9. Evaluated solution effectiveness

) Suminary for Criteria of Ranking and Rating

Rankil_lgz

A, Importa;lce is defined as significance. How important or significant is
a force in yielding the most movement toward the goals?

Rating:

. ) Strength refers to resistance to change. How easy.or hard would it he
- - - to change that force? 1Is it hard, medium or easy?

Clarity refers to evidence. What evidence is there that it is a force?
How clear is it to me that it is a force? .
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ASSESSMENT OF SUBSET IV: DIAGNOSIS USING THE FORCE FIELD TECHNIQUE

~

1. When writing a force field, the line down the center of the page |
represents: (check one) i ] o

- The way things are no“} ‘
A way to keep your lists of forces separated

The goal that you wish to achieve

--—r-— 2, TForces are stated mostihelpfully when: (check one)

They make specific who to go to and what to ask if yoh want
to gain a fuller understanding

They indicate the actions which need to be taken in order to
change the situation

They clearly evaluate all of the factors involved in the situation

~y

.90
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Answers’-

1. When writil;g a force field, the line down the center of the page
. represents- (check one)

gright) The way things are now
(wrong) - A way to keép your lists of forces separated

(It's not just a divider for two lists of opposing forces.
It represents an identifiable condition that you wish to
change such as, "I weigh 243 pounds now. ")

(wrong) ‘The goal that y&x wish to achieve
: (Your goal is represented by the dotted line down the right
side of the page.) ﬁ

2. Forces are stated most helpfully when; (check oﬁe)

- (right) - They make specific who togo to and what to ask if
you want to gain a fuller understanding
(wrong) . They indicate the actions which need to be taken in
order to change the situation -
(Consideration of actions to take in order to change the :
situation comes much later. It will depend on diagnostic ' ‘

work using the force field technique, but statement of the
forces doesn'’t indicate how to change them!)

wron They clearly evaluate ali of the factors involved
in the situation
(Evaluation comes later. Stating a force clearly can be
.a step prior to determining ways to measure the force.
Repeated measurement of forces over time can become
the evaluation of a'change project. )




* SUBSET V: ’ a
DIAGNOSING TEAMWORK RELATIONSHIPS - ; 90 mimtes

el

PURPOSES g | , ‘ v

-
'

The activities of this subset are designed: .
, "To apply the force field diagnostic technique, listening and saying skills,
G and helper-helpee behaviors to the exploration of teamwork relations

To gather data from seives reieva‘nt to improving fhese relations

OBJECTIVES ) - o
& ( Given a prior definition of the force field technique, listening and saying behaviors,
and helper-helpee behaviors, each participant will produce a force field analysis
identifying forces for and against effective teamwork relations. Trio_members
will share these with each other and explore their validity-and meaning as
. they experience help in interviewing their selves. i

-

LEADER PREPARA TION I -

) ‘ . 1. Newsprint Sheet N12 should be ready for display.
2. PARTICIPANT MATERIALS
Handout 24: Agenda {ur Subset V: Diagnosing Teamwork Relationshlps
Handout 25: Diagnosing Teamwork Relationships

Handout 26: Instructions for Tric Work
Handout 27: Assessment of Subset V: Diagnosing Teamwork Relationships

92
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for trio work

SUBSET V
‘SCHEDULE MINUTES  RATIONALE : '
) 1. Introduce 5 This step allows participants to structure
agenda for v : appropriate expectations.
4 Subset V .
* . -
., R . i - ) o
———2:—Diagnosing °. 15 This gives practice in writing a force °
teamwark ) field as well as in experiencing
. relations application of this technique to..

' interpersonal behaviors. It implies an
objective approach to work on maximizing
productions of teamwork.

3. Instructions -® . 5 Special emphasis given to instructions *

here is to bring out the perspective of
seeing oneself as a little used source
Of datao N . o

o

This exercise provides an opportunity

4. .Trio exercise - 60
on getting more - to experience how data frem the self
. data from self can be increased by letting others help
' you seek it. This is, in fact, a
data-gathering technique, e.g., letting
* others help you gather data from '
R yourself.
5. Assessment B _ The participant is assured that he has
’ mastered the major cognitive
- learnings.’
N -
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' : . ' MATERIALS
N12, 11/?./4

- | SUBSET V

' INSTRUCTIONAL STRATEGY

1.

Review agenda on H24, referring to N12. Reinforce
purpose and objectives of subset. Remind participants
of the two. themes of the WOrkshop. Point out that the

focus of this subset is on team-building relationships.
o>

P
e CEd

T/

)

H25

2.

Ask participanté to read H25. Qlarify‘ instructions '
and reinforg procedure for the force field. Direct
participants to work alone. .

14 N a

H26

3.

/ o :
¢ Refer to H24. Explain that each person is to select one

/

or two forces involved in enhancing teamwork relationships
that he especially would like the other twg trio members

to help him talk about. Reidforce the concept of "interviewing
yourself" by letting the other two help "'you" get data from
"yourself." Direct each participant to look at his force

field and select one or two forces.

s " ¥ -

~

o

Interrupt and direct trios to begin sharing. Announce"
that each person has 20 minutes to share and discuss his
forces for and against improving teamwork gelatiouships. |

v

H27

5.

Give participants time to answer individually the
question on H27, then tell them to turn the page upside
'down 1ot the answer. 2 . [

] ]

ot
\




? !
: ' . - ' . NEWSPRINT SHEET N12
» ’ ) (Copy this sample on a large sheet of newsprint ax;d have
| . . ready to use in Subset V, Step 1) )
s R B . &~ ’ ¢ %
’ AGENDA FOPR SUBSET V: 'DI@GNOQING TEAMWORK RELA TIONSHIPS
1. Introduction to-Subset V agenda ’ ) 3
2. Diagnosing-teamwork relations ' T e
. 3. Instructions for trio work . .
4. Trio exercise on getting inore data from self ‘
o ©
‘ ‘5. Assessment
[ - ° R . N R
I = - \
® v T ﬁ
R *r
y .
7 h.‘ h o
i Y] °
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' HANDOUT 24 . :
‘ * ' AGENDA FOR SUBSET V: DIAGNOSING TEAMWORK RELATIONSHIPS
Pum' ses: To apply the forer: lield diagnostic technique, listening
) - and saying skills, and helper-helpee behaviors to the

. ’ exploration of teamwork relations. '

‘ L. To gather data from selves relevant to improving these

. e ‘ . relations. ' ( .
’ LI Objectives: . Given prior definition of the force field techniques,

. listening and saying behaviors, and helper-helpee
behaviors, each participant will produce a force field
analysis identifying forces for and against effective

teamwc:}rk relations.

¥ LY

, Steps: e 1. Introduction to Subset V agenda ’
) R 2. Diagnos.ing teamwork relations
A ' o 3, Instruc;ions: for trio work )
‘ ‘ N 4, Trioﬁexercise on g;atting more data from self .o

S, Asse_s‘sment

“

-

?5(‘ ! Q . ' . . . 108 ) ' . ’ ) . 96

P21



H25 .
HANDOUT 25 . :
DIAGNOSING TEAMWORK RELA TIONSHIPS .
During the next 15 ’mix:mt;es work alone, Write a force field on your .
teamwork relationshipé. Use data from your teamwork in the workshop up
to this time,
As &ou see it now, what forces ‘are for and what forces are against
gettting the most from your trio teamwork relations during the workshop ?
My Goal: . Enhance My Teamwork Relationships i
- Fdrces.For—:—b-. -«—— Forces Against
- 4
a0 T ; ) .
You Will Skare This Force Field In-Your Trio. - -
SPRAY B . v
s _:..~ L - ) . n ' . 97 i
~ - ‘;: o . N % ":“:109 s ’ ¢ ) . v
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H26

HANDOUT 26 = -

INSTRUC TIONS FOR TRIO WORK

Preparation for Trio Work

1. People usually have more good data in themselvcs than they are
aware of. In this exercise, trio members will attempt to help
each member get more data from nimself, -

_In order:to get ready for trio sharing, select one or more forces
from your force field that you want to share in your trio to let
the other two membezs help you "interview yourself, " Take a few
minutes to do this tagk.

Trio Sharing

2. You will each have 20 minutes to share your forces and get the ‘
other two persons to help you talk about them and get more data
from yourself,”

3. When it's your turn to "interview yourself for more data, the
other two members function as helpers--parapt -asing, asking for
clarification,, asking questions, .checking to see if helpee understands,
asking helpee to paraphrase. ' '

The workshop leader will monitor time for you.

¢
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o HANDOUT 27
.) a

ASSESSMENT OF SUBSET V: DIAGNOSING TEAMWORK RELA TIONSHIPS

1. 'One majof force that can aid or block our trio's teamwork relationships
is: (write your answer below)

{*00a0j ,xofew,; © 8 n'.mqqaqm ‘08 31 ‘puB 2010] ® 5T 91 I9YIYM 03
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SUBSET VI:

FORCE FIEUD ANALYSIS AND DATA GATHERING 125 minutes -

PURPOSES
. The activities of this subset are designed:

To give an opportunity to study and practice principles and techniques of
force field analysis

To give an opportunity to study and practice principles aud techniques of
data gathering .

OBJEC

Given Handout 29, "’i‘he Force Field Analysis, ' the participants will produce a
force field analysis for Mrs. Jones by ranking and rating her forces.

Given Hantiout 31, "Ideas for Gathering_l_)ata, " and Handout 32, "Creating a

Data-Gathering Technique," participants will write data-gathering instruments,

role play their use and crii:ique each other's efforts. .
ADER PREPARATIO

1. Newsprint Sheet N13 should be r_eady for display.- .

2. Newsprint Sheet N14 should be ready ion use in Step 2.

3. | Handout 30 must be distributed at the beginning of Step 4.

4. Paper and pencils _
5. PARTICIPANT MATERIALS

Handout 28: Agenda for Subset VI: Force Field Analysis and Data Gathering

Handout 29: The Force Field Analysis

Handout 20: 'me Goal Statement and Force Field That Mrs. Jones Wrote
(to-be usea in Step 3)

Handout 30: Mrs. Joneg' Force Field Analysis (BLUE)

Handout 31: Ideas for Gathering Data .

Handout 32: Creating a Data-Gathering Technique

. Handout 33: Instructions for Tryout of Gathering Data

Handout 34: Assessment of Subset VI: Force Field Analysis and Data

Gathering - '

100

epm




§ . suBsETWVI

1 ' SCHEDULE MINUTES  RATIONALE . @
4 | ——— . S

"E I B Introduce( 5 This step allows participants to structure

’:%‘ -agenda for _ appropriate expectations,

x _Subset VI ’ ‘

2 :

2. Analyze a 15 Using a neutral force field to explain the
" force field- procedure for force field analysis increases

the ability of the participants to concentrate
on the:process of ranking and rating,

rather than the substance of what is being
ranked and rated.

3. Analyze io Analyzing Mrs. Jones' force field will
Mrs. Jones' ’ give immediate application of ranking .
force field \ . / and rating procedures. . -

P LR R I Sl gl
* »
.
‘s
.
.
«
%

4. Discuss = . - 10 ' Comparing Mrs. Jones' force field ‘
Mrs. Jones' analysis with their own product will' . - . '
force field ~ furnish the participants with a Basis for RN

returning to the simulation as a
reference for moving ahead,

5. Ideas for- 10 Studying the underlying issues and
gathering problems of preparing data-gathering i
i data ) instruments is an important - o

preliminary step to moving ahead with
the simulation. Support begins here
for being.skilled and free.to adapt the
kinds of instruments they will be given

_ later as well as creating new ones of
their own, C

.




MATERIALS

SUBSET V1

INSTRUCTIONAL STRATEGY

H28, N13

1. Refer to the agenda on F.28 and listed on N13. Review
the agenda for this subset. -

H29, N14

" 2. Refer to H29. Note that the instructions in H29 for

analyzing a force field are illustrated in H22, A Case
Study of the RUPS Process. Allow time to read H29.
Refer to N14 on which you have copjed the forces
participants identified on N10 in Subset IV. Demonstrate
the technique of ranking and rating' by completing N14
in front of the group. L

ah - \

H20

3. Instruct the participants to write individually an analysis
of Mrs. Jones! force field found on H20, received during
Subset 1IV. Reinforce the idea that the simulation is

- important only as a way to practice prob{em solving skills.

- A

e,

4, Distribute H30 and instruct the participants to form their
- groups of six to discuss their own and Mrs. Jones' force
field analysis. Reinforce the norm of accepting Mrs.
Jones' product as a common starting point for the next
stages of work rather than as a "right" answer. Their

products may be "better" than hers.

H31

¢
e

-5. Explain that H31 presents principles to keep in mind when
gathering data and gives guidelines for some ways to get
needed information. Tell the participants to read the
paper at this time,

-




, SUBSET VI (continued)

Ty

SCHEDULE MINUTES ' RATIONALE

6. Create a 10 Creating a data-gathering technique and
data-gathering , critiquing its use in role playing provides
technique skill training and background for

appreciating the instruments they will
_receive later in the resource book,

7. Practice - 60 Creating a'data—gathe'ringtechnique and

data critiquing its use in role playing provides

gathering ".skill training. In addition, it provides

. . supporting background to appreciate the
work involved in creating the instruments
which participants later receive in the
resource hooklet, Diagnos ﬁn&Professional
Climates of Schools,

-
rd

8. Assessment ’ 5 ' This assureé the participant that he has
mastered the major cognitive learnings.

.
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SUBSET VI (continued)
MATERIALS  INSTRUCTIONAL STRATEGY

H32 6. Tell the participants they will find all-of the instructions
required to design a way to gather information about one.
of Mrs. Jones' forces in H32. Tell them that in the next
step they will be trying out these data-gathering methods
in their trios, Have them read the paper.

H33 7. Refer to 133 as you give instructions for the trios to try

out and critique each.other's data-gathering instraments.

T - Remind the participants that the one trying out his. -
instrument must give a role assignment to the others.
"Explain that the critique must be based on the questions
of whether the instruiments will produce the kind of
_information needed. Tell the participants-that each
person will have 15 minutes for-the task. Announce that
you will monitor the time by giving a warning after 10

~._ minutes and then calling time after-15 minutes.
H34 8. Me participants time to answer individually the

*.questions on H34.” —

= —
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N

- NEWSPRINT SHEET N13

{Copy this.sample cna large sheet of newsprint and have %
~ ready to use during Subset VI, Step 1)

|

|

N A . }
Y | | o
AGENDA FOR SUBSET VI: FORCE FIELD ANALYSIS AND DATA GATHERING {
- R ;

1

|

1. Introduction to Sﬁbsét Vi aéenda w

2. Analyie a force fiel}r . - o
—3 Analﬁe 41_VIr§. Jones! force field

4. Discuss Eﬁ& ‘Jones' forée fleld analysis

5. Ideas for‘ gathering data |

6. | Create a dataggatﬁering !:echnique

".7. Practice data gathering

- 8. Assessment 4

105 —
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?

Purposes:

" Objectives:

FORCE FIELD ANALYSIS AND DATA GATHERING ‘

2, Analyze a force field

" 8, Assessment .

FANDOUT 28

AGENDA FOR SUBSET VI: °

To give an opportunity to study and practice principles and
techniques of force field analysis. -

To give an opportunity to study and practice principles and
 techniques of data gatherlng. -

Given Handout 29, "The Force Field Analysis," the participants
will produce & force field analysis for Mrs. Jones 3 by ranking
and rating her forces.

N

Given Handout 31, "ideas for Gathering Data," and Handout 32,
"Creating a Data-Gathering Technique, " participants-will
write data-gathering instruments, role play their use and
critique each ofher's efforts.

1. Introduction to, Subset VI agenda xC

3. “Analyze Mrs. Jones.', force field

4, .Discuss Mrs. Jones' force fieid analysis
5. .Ideas for gathering dat;l _

6. Createa dat:a-gath:ering techniqx'le

7. Practice data gathering

118 - 108
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HANDOUT 29

THE FORCE FIELD ANALYSIS R -
. In the early stages of problem solving, primary concern should be for )

-

gaining a clear diagnostic understanding of the situatidn which exists "aow. "
'I"he'foree field technique brovides a diagrammatic picture of the\ forces that
are maintaining a situation at a given moment. When you write a force field
on a piece:of paper; it probably indicatesconly a few of the actual complex
sets -ef forces_operating in the situation you are com(:*e‘rned with. You might
_f_e_eﬁ very sure that the ferees you have listed are important ones, but have
< little data to support your belief or give you a usabie understanding of just
= how these forces are operating. Your force field can be analyzed to consider ~
" which.for::es might profitably be investigated in more objective detail. This
diagnostic analysis involves three steps.

First, rank order all of the forces "for" and "against' in order of their.
import_ance. Importance is defined in terrns of the degree to which change of a
particular force would cause the situation to move most toward the goal. You
weuld first rank that force which Srou ﬁelieve, if changed, would result in most
movement toward the desired goal, Torce Number Two w:glilie that force which
you believe, if changed, wﬁuld yield the second iost movement toward the goal. :
Continue in this manner until you have rank ordered all of the forces for and
against movement to§vard the goal. _

Sejend, ate each force in termsoef clarity. Lsok at your statement of a
force. ‘How ?lear are you t'hat it really _is a force in terms of being‘able to
o show olijectijzle data about its imoportance, who‘is involved in it and exactly how

i
1%

4 - T
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Page 2

and why it is operating? Clarity is not a matter of being positive in your own <

belief. Sometimes, being "positive" is being wrong ixl/a/ loud voice, Clarity

is defined here as havir;g objective data W@ﬂu could stand up in court

and prove your case beyond a shadow of a doubt. Rate each force as tc whether
;ou are clear, ps;rtlf clear or unclear about it in these terms,

" Third, look at the combination of ranklng and rating which you have done,
Forces which you have gi\;en -a high ranking of importance, but are uncleax"
about, are obvious candidates for furth_erqe'xploration. Your ranklng and rating

<

analysis tells you where more data is needed for diagnosing the problem situation,

You might wish to refer back to Handout 22 (A Case Study of the Research
Utilizing Problem Solving Process) to see an illustration of this analysis process
. applied to diagnostic work, Note thatf the case study includes rating forces as

hard, medium or easy for resistance to change. ;I‘hls step comes in the

problem solving stage of analyzing action alternatives, which has not yet been

B

a2

presented to you.

-
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NEWSPRINT SHEET N14
(Copy this sample on a large sheet of newspriut and
have ready to use during Subset VI, Step 1. Note:
In the center column; write the forces for and
against smoking that the participants supplied for
N10. All the forces should be treated as one list,
Option: Use one participant's force field on losing

weight. )

. . , &
Rank Order of | ' Goal: Reduce Amount of Smoking | Rate : Clarity

Importance
. ' ' Clear | Partly]
. '  |lear

Unclear

e

f.

g.

3\
i, | .

3
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H30

& ~ HANDOUT 30
. MRS. JONES' FORCE FIELD ANALYSIS o
) . Rate: Clarity
Rank Order{ Goal; To Increase Communication and. —
of Support for Sharing Teaching ¢ Partly |- .
Importance | Ideas in our Faculty’ Clear | Clear | Unclear
": <6 2.’ Mra. Jones wants to increase X
communication and sharing of R t
. ’ideas with faculty
1 b. Some teachers have exciting X L
- ~ " ideas they could share °
.. 3@ “Ce So;ne teachers want to kp.aw X b
. more about others' efforts .
I d. Some teachers fec} changes X
cause need for more sharing .
9 < |e. Increasing demands to be X
more offective '
10 f. Some see faculty meeting time X
as only for administraﬂve
‘ matters '
5 g. Fear of sharing mistakes v X
LY “ ’
11 h, Some feel individual work is X .
most productive
.2 i. Concern that time spent sharing‘ X
ideas will be wasted ~ ’
o . 4 jo Fear of insufficient time to meet X
' current’demands
. T 8 k. Mrs. Jones doesn't want to X -
; impose more demands on '
. ’ teachers
) ) : 122 . . 110
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. HANDOUT 31 i

f‘ : IDEAS FOR GATHERING DATA ° e

-

Thereiare many ways of gathering data. In one sense, we are gathering’
o data all the t*me by being aware of what is happening around us. Most of the

things we are aware of are not really news to us. 'rhsy are things we fully

expected. The force field diagnostic technique can help us pick out things we L

g . .. want to check on more care@x. Suppose we want to know how people feel
( .

.. - " abouta particular activity or about: being helpers to each other., There are
" a variety of ways to gather such data. Some of these will. be suggested below. 1

" Before you select one of them for any particular occasion,. there are a few . °

important questiozls to consider. ‘

Q ~
. o . <

y ‘ . These are the kinds of questions that social scientists are concerned about

—_—xe

when they gather data. You will be increasing your own data-gathering skills

i ' each time you work through these questions as part of a data~-gathering effort.

) ¢ - 1, What will bé the respondgnts' reaction to being asked this - .
s : _ question in this way? . . . ’
.ol = 2, How will I know this question has the same meaning to the
e . S respondent that it has to me? .

3. Will the responder ¢s feel free to give their own reactions, or
. - will they be more apt to give answers that they think somebody .
€ oo ‘wantstohear? : ) . ' : -
& 4, Is this queétion clear enough so a respondent will answer it
the same way each time it is asked, barring some major 3
change in the situation? : ~

-]
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‘ Page 2
Here are some ways to gather data:
- A. Written Questionnaire .
° /1, Open-Ended Answers: Anything from finishing a sentence
. : to writing an essay L
2. Multiple Choice: Forced choice where you must -
" pick only one, or free choiceé where S
. you select as many as are correct <.
for you
3. Preferred Choice: - A form of forced choice where you
select the things you like best ox
least as compared witk other o
- things (Would you rather be a _ " ¢

= helper in reading or arithmetic ?)

4, Scaled Response: On a 5-point scale where 1 is "not
. at all" and 5 is "very much," check -
how you 1iked the way we worked on
social studies today. For younger
children: Check the face that shows
how you feel about our new workbooks

B. Interview: May be open and free-flowing, or highly structured with the o .
guestions figured out in advance and closely adhered to. '

1. Total Group: o Discussion where questions‘ara ! =
raised to see how they are ‘
P : ' responded to in the total group

2, Small Group: A certain combination of people who
are relevant are brought together '
. ) for discussion ) ,

3. Key Informant: Data is gathered from one or more
individuals whom you have reason to
" believe can give accurate views on
what the others would say

4, Each Individual: . i An interview where each individual
. answers the questions by himself




C.

(5]
'

Observation: May be open-ended, e.g., subjective observations
without use of instruments or specific focus, or highly
structured, e.g., noting interaction patterns through
some form of sociogram.

1. Individual: - Observes himself

‘2,  Other: Individual gives observation
instructions to someone else

When selecting tools for data collection, two factore should be kep?in
mind:

1, The selectidn of one force to seek data about should be based
on its probable importance. This is determined by an
examination of the ranking and rating of all the forces.

*
i
;

‘\‘*:: 2. The method by which data is gathered should be determined
'~ - by considering the kind of information needed against a
" consideration of the possible effects of trying to get that
information in a particuiar way.

-

The selection of the inquiry tool should reflect the best possible match
between these two factors,

H31 .
Page 8
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HANDOUT 82

CREATING A DATA-GATHERING TECHNIQUE

INS'I'RUCTIONSz

Vu ,.’
‘5

- N !, Review Mrs, Jones' Force Field Analysis (H30)-and select a
P ; force about which more data would be helpful.

ey

v 2. Decide where and from whom you would get the mformation.

’ <27 3., Write the force and source qf information below.

Force aboixt which data is needed:

Source of information:

‘ \ » 4.. Write below two ways to secure the necessary information.
: (Refer to H31, A, B and C.)

1,

20 - - - ( \ .




. S T H32' o
«, . ’ Page2
5. - Identify two specific questions you believe will be answered by the
“information you receive through the two ways you have just chosen.
(These are ot th- questions yo\x might ask your source of
, information, ) Write these questions below. You will be trying out
. the gathering of data with your trio. ‘

- - ) Question 1

— --zA-—\a

Ques_tion 2

W




S

bt

T —, I : H33

AR g
14

HANDOUT 33

.
‘.1‘

INSTRUCTIONS FOR TRYOUT OF GATHERING DATA

P gpu;.-.; e
AN

Each member of the trio will have 15 minutes to try out his data-gathering

-

‘techniques and critique them with the.other two trio members.
-When it's your turn for a trjout:

1.  Tell the other two trio members the kind of group from whom you
- are seeking data. (For example, Mrs. Jones, the teachers on
* Mrs, Jones!' staff, parents of the children, the teacher they had
last year.)

2. Tell them the two data-gatherlng technlques you are using,
(For example, "I'm asking the teachers to write an open-ended
response to the question, 'Do you....'" or "I'm.observing ‘
. _ Mrs. Jones for 30 minutes as she and the teachers....)
3. The other two members of your trio are then to tell you what the
information was. that you collected, - (For example, '"The range of
.- answers you got to that question can be summed up as follows:
About Ralf of the girls in the class said...." or "During that half
* hour, you observed that the response of the teachers'to Mrs. Jones
when she....") Inother words, the other two members will invent
these answers for the purpose of this exercise. These answers are
to apply only to this exercise and are not to be referred to again in
later subsets of the ‘'workshop.

4, ’\nce you have your 'data," you and your two trio members are
to critique its usefulness and to consider whether there might be
Petter ways to seek the information you wanted.

When you are helping one of the other trio members try out his data-gathering

techniques:

X

1. Invent the ""data he received'* as quickly as you can, -

2.  Question him critically about the value of 'his data." Does his data
really answer the quesiions he wanted answered? Now that he has
that data, what does he think he knows ? Why does he think the data
means what he is interpreting it to mean? Why is .mowing that
helpful? What can he do differently now that he knows that?

o~ _ g o 116
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*+ 8, Also, tell him how you think the people from whom he got the data
feel about his having discovered it by the technique he used. :Did they
feel good about it? Did it create any negative side effects? Did it
raise any expectations in them about what might happen next or how

. _ this data might be used?

4. Discuss ways that this data~-gathering effort might be improved.

£

The workshop leader will call time every 15 minutes.

123
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HANDOUT 34 )

, 'ASSESSMENT OF SUBSET VI:
FORCE FIELD ANALYSIS AND DATA GATHERING

k4

When raxik ;rderinmg forces in a force field for importance,
"importance" means: (check one)

-6 .
How difficult it would be to change the force /

How much movement there would be toward the geal if the force
was changed

L W2 ————

The degree of concern you feel toward the force in terms of
. bringing about change

2. - When rating-a force for clarity, "clarity" means: (check one)

How positive you feel about the way this, force is working

How much objective data you have about the way this force is ‘
“working !
How specific you have been in describing how you believe this

force is working g

2

3
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Auswers: B S

1. When rank ordering forces in a i‘orce field for irportance, "importance" . Q
' means: . , .

.(wrong) How difficult it would be to change the force
' (This is an additional kind of rating you do later when
considering your action-taking strategy.)

(right) How much movement there would be toward the goal if the
force were changed

(wrong)  The degree of concern you feel toward the force in terms of

bringing about change
(Concern you feel is a kind of importance for you, ‘but not
- the importance of the force aa it influences change in
the situation. Some forces may greatly concern you, |
but not inﬂuence movement toward the goal,) L

2. When rating a force for clarity, "clarity" means:

— {wrong) How pdsitive you feel about the way this force is ‘working ,
(You msy feel positlve, yet be completely wrong!) ) —

(right) How much objective data you have about the way this force ‘
. is working -

(wrong)  How specific you have been in describing how you believe this
] force is working
. j (The force should be described specifically. But,
‘ ‘ clarity is defined here as having objective data
GRS o showing that the force you have described specifically is
what you described it to be.)

12:r - - o \7.,

Uy
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SUBSET VII:
SELECTING TOOLS FOR DATA COLLECTION

PURPOSES =~ . ' -

The activities of the subset are desigred to introduce the booklet of data-gathering

instruments, _Diagnosing Professional Climates of Schools, and to ‘provide practice

in the skill of selecting instruments ralated to forces in a force field.

OBJECTIVES

W

‘Given the force field analysis produoed by Mrs. Jones and a total of nine

data-gathering instruments in Chapters 2-6 of the booklet, Di

agnosing

Professional Climates of Schools, participants will be able to select six

instruments. relevant to data-gathering requirements specific to the force field
analysis of Mrs, Jones.

LEADER PREPARATION

1.
2.
3.
4,

5.

Newsprint Sheet N15 should be ready for display, -

Handout 37 must be distributed at the. beginning of Step 4. .

Newsprint Sheet N11 should be ready for the review in Step 5~

Paper and pencils

/ ,.*

e A

PARTICIPANT MATERIALS . -

Handout 35; -

Handout 36:
Handout éo-
Hando_ut 30:
Handout 37:
Handout 22:
Handout 6:

Handout 58:

Agend>for Subset VII: Selecting Instyuments for Data
Collection" .
Instructions ‘for Individual and Trio Work in Selecting
Six Instrumen

The voal Statement ard Force Field that Mrs. Jones Wrote

(to be used in Step 2) :

Mrs. Jones' Force }ield Analysis (to be used in Step 2)
Instruments Selected be Data Gatheripg (BLUE)

A Case Study of the Research Utilizing Problem Solving Process
Four Guidelines for Writing 2 Problem Statement (to be used

in Step 6) .

Assessment of Subset VII: Selec\ing Instruments for Data
Collection . .

-

) _ . 120
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SUBSE'l Vl'l

~

j

SCHEDULE MINUTES
1. Introduce 5
agenda for
Subset VII i

{ :
{RATIONALE

" This step allows' participants to structure
_apprppriate expectations.

Give - L—/ 40

This ixtroduces the instruments for data

2.
' instructions gathering in a context of needing to
for selecting . consider their relevance to an action
instruments situation, i.e., '""Mrs. Jones’ faculty."
3. Sextets 10 The sextet discussion should reinforce
discuss trio application of criteria for selection of
selection of appropriate tools. -
six tools
4, Mrs, Jones' 10 Work in the sextets will be increased
selection gradually from this point so that data
of tools will have been created for later subsets
where focus is turned on teamwork
skills in the context of small group
: dynamics.
¢ - ’
" 5. Review of 5 This should help provide struct:== and
problem reinforce cognitive awareness of the
solving model RUPS model. In the past, individuals
’ . who have learned RUPS skills have
become confused when involved in working
on a real problem at home. Their
minimal awareness of the model did not
allow them to consider where they
should be in it at a given time.
1
121




T
- ) SUBSET VII
’ . . . - PEERY 4 s ::\ -
MATERIALS  INSTRUCTIONAL STRATEGY ~
. T . . ?
N15, H35 1. ‘Review the agenda on H35 using N15. Reinforce the
purpose and objectives of the subset, .. e
~_ H36, H20, 2, Read H36 with the participants. Take time to clarify
: A H3'b, instructions for each step. Réfer back to H20 and H30,
Booklet Announce thatyou will monitor time. .Distribute the< -
B booklet, Diagnosing Professional Climates of Schools,
. ;
¥ ] T T -
. - "3, Ask trios to form sextets and to share their selection
of six tools with each other,
H37 4,- Distribute H37 and ask participants to discuss Mrs.
Jones' selections in sextets.
s -,
N11, H22 5. Review the Newsprint Sheet N11 with the problem

solving model.- Review the steps of the problem solving
process, using H22, Point out "where we are'" in the
problem solving process (Diagnosis of the Situation),
Call attention to the various activities that make up a
‘step in the process, ‘




SUBSET VII {continued)

MINUTES

o

- SCHEDULE . RATIONALE
6. Writea . 15 . Beginning to think about application of
problem - the RUPS process to a real problem at R
stitement * . school at this stage can help participants'
. about a willingness to practice zkills as they
~, . situation at . continue to move through the artificiality
individual of the Mrs. Jones simulation. This is
schools * not done earlier because it is believed
. : ’ that participants need to get far enough
into the simulation to have a ugsable
awareness of the overall process.
7. .Sextets 20. © ° ' This is generally a good point for review
discuss and for reinforcing awareness of the
how things overall structure of the workshop. .This *
are going continues the development of "data" ¢
on sextet functioning. °
8. : Total 15 ‘Total group sharing can be especially
workshop - helpful-for sextets that have experienced
group ~ gome difficulties. Hearing how members
*  discussion’ . of other groups are understanding and
’ ¢ reacting to the workshop tends tc be
. ' positively reinforcing. Legitimizing
R expressions of confusion or concern is
very important sc that negative feellngs
. don't continue and then block an
’ individual's active participation.™
9. Assessment 5 This assures the participant that he

. has magtered the major cognitive

le . . .
A

[C .

N




MATERIALS

INSTRUCTIONAL STRATEGY

b . SUBSET VII (continued)

H6

6.

Divect the participants to begin thinking about applying -
the problem ‘solving techniques that may help & problem
situation in their own school, Ask participants to take

10 minutes to write a statement of the problem they have *
chosen, Instruct the participants to review H6, "Four _
Guidelines for Writing a Problem Statement. "

°

]
Direct trios to form sextets, Invite them to discuss their
feelings about how things are going. Invite reactions on'
how things might have been done better, .o

»

-

RN

8.

Invite participants to share séme of the reactions discussed
" in sextets. Encourage a free flow of reactions and invite
participants to respond to reactions. .

-

-
-

-

LS
. 0 "

H38 9, Give participants time to answer individually the

.t question on H38," '
: Y < K r

. S e d
. 3 -
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>

.

1.
2.
3.
4.
5.

6.

8.

9.

7.

ynwspmNT SHEET N15

(Copy this sample on a large sheet of newsprint and have
: e : ready to.use in Subset VII, Step 1)

.

s

&

.

s
Sday
e ¥
w

RS

¥ . -

.- , v .

L]

) &

*,

Introduction to Subset v agenda

Instructions for individual and team' work in selecting six instruments

Share in sextets the trio's selection of six tools

s Mrs.mJones' seleotioq of instruments for data gathering

.
il

Review of problem solving model\ :

Write a problem statement applicable to own school <,
Meeting of saxtets to diécuss how things are going
_ Total workshop grq,gp discussion;\,:\

.

Assessment

3

AGENDA FOR SUBSET VII: SELECTING TOOLS FOR DATA COLLECTION

Ly
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o
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CH35 -
REE " HANDOUT 35 :
v - \

© : AGENDA FOR SUBSET VII:
SELECTING INSTRUMENTS FOR DATA COLLECTION

. ) Pumses:_' e To’introduce the booklet of data-gathering instruments
To practice the skill of selecting instruments relative to R
forces in a force field ) Lo

. . .:' N . ‘ e 5 . . -

Objectives: Given the force field analysis produced by Mrs. Jones and

: - atotal of nine data-gathering tools in Chapters 2-6of . -~
the* booklet, Diagnosing Professional Climates of Schools,

participants will be able to select six instruments relevant -~ -

* to data-gathering requirements to Mrs. Jones' force field ’

N Joe. ) analysis.\ ‘ , ‘ 1

o
- =

.
4

Steps: | 1.‘ Introductlon to Subset VII agenda
© 2, Instructions for mdiwdual and trio work in geiecting
gix instrumenis ,’

3. - S'hare m’ sextets the trio's selection of six instruments

4 a

- L s 4. Mrs. Jones! selectlon of instruments for data gathering

i

o

Do k 5. Review problem solvmg model

6. Write a problem statement applica.ble to own scnool

»

’ 7. Meeting of sextets to discuss. how things are going
A - ‘ . 8. Total workshop group discussion , o o
L e - ¢ ' - . - : « ”
oo . 9; Assessment o g . . S
! ’ * 7 ‘ ’ ‘ ’ ' ]
5 ’ . - '°- N . °
‘:‘. N * s *
E ® ' *
'* v L . .
N ! ! N #®
AY ¢ .
B ‘ i
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__— _ } , H36
HANDOUT 36

INSTRUCTONS FOR INDIVIDUAL AND
TRIO WORK IN SELECTING SIX TOOLS

1.  Receive booklet: Diagnosing Professional Climates of Schools.

-

2.  Take 5 minutes to ski_'n'l éhapter 1, The School as a Social System

3. Mrs, Jones seleéted six of the instruments in Chapters 2-6 to use
with her faculty. Your trio is to decide which six instruments would give
the best information for clurifying Mrs. Jones! force field. Refer back
to H20 and H30.

4.  Inyour trioy assign Chaptersz through 6 to'be read.

5.  Take 20 to 30 minutes to read your chapter and be ready to share content
in your trio so that six of the nine instruments can be sclected.

AN

6.  Asa trio, take 30 to 40 minutes:- . , .
. a.  Review Handouts 20 and 30 concerning Mrs. Jones' problem
¥ and her force field analysis. These are basic to the next
Stepo "

b Share content of three-chaptei's.
. N '
c. Given the force field analysis Mrs. Jones produced, select
the six instruments you would use to gather data.

-

#

Staff will monitor time.

< Tow
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H37
'HANDOUT 37
& |_INSTRUMENTS SELECTED FOR DATA GATHERING
Instriments | | Page*
4, $elf—Conception of Own Role Pe.;cformance ) 39
9. The Principal of This School o 46 -
. i - . lvv ‘
15. Do'sandDon'ts =~ - 67"
©17,  Our Typical Behavior ' 70
*19.* .Clagsroom Innovations™ . - T 87
22, ~ Perceptions of the Class'xjooni Innovations of Others 92
NEXT STEP
Mrs. Jones tabulated the teachers' responses and pfoceeded to analyze the -

results. She decided not to plan action steps until she felt clear about the
meaning of this data, She first decided to pick what seemed to be the ma]or
results. .

In Subset VIII your next step will be to look over the data and select the major
results.

"‘Robert S: Fox, Charles Jung, Miriam Ritvo, Richard Sehmuck and -
Elmer. Van Egmond Diagnosing Professional Climates of Schoo
Washington, D.C.: ILearning Resources, 1973. >

<
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1.

HANDOUT. 38 ° ‘ T

ASSESSMENT OF SUBSET VII: - -
SELECTING INSTRUMENTS FOR DATA COLLECTION

-

The main reason for selecting six of the instruments for data collection
is: (check one) )

To solve Mrs. Jones' problem.
To begin what should become intensive study and use of
the booklet, Diagnosing Professional Climates of Schools.

I4

Because only six are correct.

L]

Al -

i
‘ , . ) |
. i }
o '

¢ p

‘L t 2

¥
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N .
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& ’,‘
4 ° -
141 -
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" H38

Page2 . . . : o , .
Answer: . T : . . ;
1. The main reason for selecting six of the instruments for data collection - ‘ P
iss (check one) .
T (ivroggz . To solve Mrs. Jones' problem -
A (Work on Mrs. Jones' problém is only a means to the
) end of experiencing and developing skills in the RUPS .
- process.) ‘- . ' 7
_ Ve
(right) - To begin what should become intensive study and use of: the

booklet Diagnosing Professgional Climates of Schools.

. e

' (wrong) -Because only six are correct.
. (A case can be made for using each of the instruments.

Selecting six was required in the exercise as a way of
focusing attention on the instruments and the kinds of
considerations one must make in selecting. instruments. )

2]
,

. e . 142 .
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PURPOSE

. OBJECTIVES

SUBSET VIII: . -
SPOTTING THE MAJOR RESULTS IN DATA 105 minutes

i
. -

The activities in this subset are designed to help the participants gain gkills in
anaiyzing data, :

1Y .ot L

Given a summary of the teachers' responses to the six instruments used
by Mrs. Jones and provided the opportunity to apply the behaviors of helper

and helpee in the trio, participants will be able to derive and report the major '

results in the data.

Given the major results Mrs. Jones identified in the data, participants wi]l
accept their application in revising her force field. .

<

LEADER PREPARATION

2! | Handout-4% must be distributed at the beginning of Step 5.

1, Newsprint Sheet N1'6 should be ready for display.

3

3. | Handout 42 must be distributed at the beginnirig of Step 7

4, Paper and pencils

5. PARTICIPANT MATERIALS o -

— Ty

Handout 39: Agenda for Subget VIII: Spotting the Major Results in Data
Handoiit 40: Summary of Teachers' Responses to Six Instruments Used
‘ by the Principal
Handout 41: Major Results of Mrs. Jones' Data (BLUE)
Handout-20: The Goal Statement and Force Field that Mrs. Jones Wrote.
(to be used in Step 6)
. . Handout 42: Mrs; Jones' Revision of Her Force Field (BLUE)

Handout 43: Assessment of Subset VIII: Spotting the Major Results in Data

14

T
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1

major results

SUBSET VI

SCHEDULE MINUTES® RATIONALE .

1. Introduce 8 This activity allows participants to
agenda for strucfure appropriate expectations.
Subsget VIII
Summary _ 10 Administrators terd to be more -
of teachers' ) enthusiastic about giving questionnaires
.responses to than about trying to figure out results
six tools used in the data, Starting by dividing up the
by Mrs. Jones data is the most efficient use of time.

It also involves each individual in part
N of the responsibility.

3. Trias work 40 Spotting results from data.can be hard

at identifying * | work, Trio members can reinforce -

each other's cominitment to this effort
as well as verify each other's
findings in the data. °

‘Sextets share* . 15

4. This reinforces verification of findings
> the major results ° and application of the considerations ’
spotted by trios- applied to identifying the results. It
: < also adds to data concerning sextet
functioning which will be the focus of
later subsets. T
5. Major results 16 7H41 is a "correct" statement of major
‘of Mrs. Jones' * results in-the data, It has the same .
data . 1 ", purpeose as previous handouts of "Mrs.
‘ ape, - Jones™ efforts: it gives all workshop
. e.v'®7 %  participants a common base for moving
o e on to the next subset of the workshop.
6. Revision 10 This is to émphasize the need to revise
of force ' ‘ a force field on the basis of new
field in light information, Kepeated revisions of a
of data . force field during the course of working
. N on a problem provides an evaluative
‘record of how dynamics of the situation
- became increasingly clear and how they
- changed ove,\r time, T,

£w
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MATERIALS

N16, H39

L&

SUBSET VIl

INSTRUCTIONAL STRATEGY

ll‘

Review agenda presented on H39 and N16, Reinforce

' purpose and objectives..

H40

2,

Suggest that the trio members divide up the data sheets,
_H40, to start looking for the results, Each individual
looks for the major results from one or two of the
-questionnaires, Note that you will interrupt in 10 minutes
to have them share in the trio and together decide on the
results from all of the data. !

-

3,

oY

Instruct trios to work at identifying major results together.
Encourage participants to practice helper, “helpee
behaviors as they help each other gain skills at spotting
major results,

~

.4"

Form sextets and ask each trio to share the major
results spotted.,

?

[}
4

‘Distribd'te H41 and ask sextets to discuss,

H20

6.

Interrupt the sextet discussion and ask participants to
look at Mrs. Jones' force field analysis, H20, Ask
them to discuss ways in which the information on H41
could be used to make the ‘force field more accurate:
fozces may need to be deleted, added or changed; some
results may be combined to become forces for or against
moving towaid the goal




SUBSET VI (continued)
SCHEDULE MINUTES

7. Mrs, Jones'® .10
revision of

_ H42 reinforces the idea of revising —
a force field on the basis of new

her force field information,
8. Assessment ) 5 This aﬂsureé.the participant that-he has
; . .mastered the major cognitive learnings.
| -
N ‘ : -
k] - 1 48 , -\
134 - 5 -
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SUBSET VIII (continued)

. MATERIALS  INSTRUCTIONAL-STRATEGY _ >
H42 , ~ 7. Distribute H42. Instruct trios to review and discuss the
revisions that Mrs. Jones did make,
Ii43 8. Give participants {ime lo answer individually the

questlons on H43,

Iy

LY}
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-

¢ NEWSPRINT SHEET me\

. (Copy this sample on a large sheet of newsprint ahd have
ready to use in Subset VIII,. Step 1)

B

-

AGENDA FOR SUBSET VHI: SPOTTING THE MAJOR RESULTS INDATA -
. ¥ , ° .

_ Ny .
1. Introduction to Subset VI agenda-_ , '
2. Sutxima‘ry of te'achers;:,ztesponée_s to:six tools '
3 ' Trios Qq;k at identifyi!:g ﬁajor re.gulté’ 4 .‘ | -
4. Sextets shaxie major ;p;ults spotted by trios
5. Major results of Mrs. Jones' E\iata' S T '
6. Revision of force field in light of data - -
7.. Mrs. Jones' revision of her fo;‘ce field o . .
-8, _Aséessm;nt ) ‘, - ; ' : X ‘
\ .
148 |
o . - 136 -




- .
. ' ©*  H39
! HANDOUT 39 .
o ’ , AGENDA TFOR SUBSET VIII: . -
SPOTTING THE, MAJOR RESULTS IN DATA
’ . . . -
o ) 'v‘ ‘ ‘ 3
. . Purpose: To gain skills in analyzing data. )
Objectives: Given a summary of the teachers' responses to six instruments
s Y used by Mrs. Jones and provided the opportunity to apply the

; - behqviors-of helper and helpee in the trie, participants will
. be able, to derive and report the major results in the data.

. Given the major results-Mrs. Jones identified in the data,
- _ -participants will accept their application in revising her

force field. - e :
Steps: . . 1. Introduction to Subset‘Vm agenda °
’ R 2. Summary of teachers' éesp‘onses to six tools
T : : :; __'i"riog work %entifying major results ’
" ‘ o . ) -‘ | 4. Sextets: share :;najor results spotted Sy,trios o
. - . .

6. Major results of Mrs.)Jongs' data
: 6. 'Revision of force fi¢ld in light of data
- 7. Mrs. Jones' revision of her force field

>
s . o, k4

. 8. Assessment




5 o
. é‘ ggg.‘
Y
-

E. . . ,
3 S : ‘
té, \ . : : ' . . . 5 . H40
=, - .. , : .
b . - -+~ HANDOUT 40 . 3 '
"L SUMMARY OF TEACHERS' RESPONSES TO SIX INSTRUMENTS ,USED BY THE PRIMCIPAL
7/ INSTRUMENT 1: SELF-CONCEPTION OF om'oti: PERFORMANCE .
Mrs. Jones took all of the responﬁ? s to thls Instrument and attempted to put them intc 4
T . - categorles. The ten kinds of thlngs mentioned most often are ligted below with deslgnauon
o i of the umber of teachers who mentioned lt. There is also indication of how positive or- ‘ -
) negative each was rated, ) . . : )
- , / ' . . { : - . . ':,
1.! -Working directly with the children (instruction) + + 47 Toe
o 2/. Preparing (lesson plans, materials, ete.) -+ 47 : ~§
3. Evaluating (children's work) N 4 a4 - . s
4. Handling probléms (children's ‘behavlor)"\ - 41 . \ !
' 5. Record keeping A - - - 41 .
x P 6. Keeping up with new id'oeas~ (about subjects and teaching) +‘;$, Ty Y ¢
s 7. Attending faculty meetings ’ " N
) ° . . " Y . N o
. . 8. Workiny with iudividual children (instruction) + 4 2,
o . . 9. Working with faculty (adminlstratlve igsues) + 26
110, Helplng children (lssues other than instruction) + + 19 .
- . ‘ L ] LY -
' INSTRUMENT 9: THE PRINCIPAL OF THIS SCHOOL
\ ) ) Never Almost Occasionally Frequently Almost Always I Do Not
Never. Always ~ Know '
-, - 1. _Glvestheteacher~ 0 4. 16 2t 6 0 0 .
. the feeling that . . . - ~
. . their work is an * R N . ,
. "important . ’ c e
) , activity" g ‘ ! -
. . ¢ € ?
- . Q - A
v, 2, Gives teachers the 0 8 22 13 4 b "0
’ B * 3 feeling that they can : . X
. make significant - .
“ 3 contributions to . : - .
o - improving the ' ' . A
N . classroom ’
performance of - . . )
X . . their students X
: . K ] .
» - . © 1350 . 138 ° !

Bl st



¥
', A
. ‘ .
Vo
.
.
“

=
3
t

N ,g_: ‘“‘—r‘f 5:\. e -4«—?':’%%‘9{‘5!&%%7
PR B £ . :
. .
. €,
. . -
»

¥
hil

"t
*

RN

‘?“:Wg{;g

i

N

-0
.

" +school

& Never Almost Occasionally

‘s

H40
. Page 2

~ A
4

Fl?equently Almost Always I Do ﬁoi:

b v Never

“Takes a strong 6 11 18 .

interest in my ¢
- professional - °
developmént : :

-Makes teachers' i7 19 ‘9
meetings a ‘ )

valuable . L. ©

seducational activity .

Helps (o eliminate 0
. weaknesses in his . \
N

S
N
°-

Treats teachers as - .0 - 1 0 o

professional workers. . :
5 . . < . .

" Helps teachers'to ° 6 . 10 14

understand’the -y, . - . :
sources of important

. problems they are : "

. facing - '

_ Displays a strong e .0 2 10
- interest in improving Lo o
the quality of the S

./ educational program < A

10.

\ them intheicjobs , _ , . =

. Sy )
Brings to the . 12 14 9
teachers' attention RS

educational literature - ,

that is of value to e :

.Has constructiye 0. 7
suggestions to offer

" teachers in dealing ,
with their major . . *

. b x
" .

. \proglems ) \ -

1.

I3

12,

‘13,

‘&

* of his administrative

-
e

\\\ N B
Gets.teachers to 7 12 ‘24
upgrade-their . Coe

%

" ‘performance «-

standards in their .
classrooms - : T

Maximizes the 13 10 17
different skills ) .
found in the

faculty

Makes & teacher's 3% "6 4

life difficult because

ineptitude

N
? v

. Always Know

L4

12° =0 0 0

12

I
. -
N




14,

} N

. . H40 <,
Paged ° |

o

: Nev~r Almost O'ccasionially Frequently Almost Always 1Do Not
’ Never -

Know °

-

Russ conferences 37

and meetings in a
disorganized
fashion N )

Has the relevant 1

_,facts before | .

making -

’ impoi‘t_ant_
" decisions .

Display’a \ - |

iaconsistency

in his decisions L

) Procrastinates °3
in his decision

making

“Requires teachers 1 ‘

to engage in

. unnecessary

23,

e

24.

paper work
°

"Displays integrity 0

in his behavior -

Puts you at eagse” 0
when you talk _

with hirh

M;kes those who 3i

" work with him * |
- feel inferior
. to him

De’velops a real ‘ 3
interest in your

welfar'e >

Develops a "'we 6
feeling' in working
with others

' Rubs people the 19

wrong way

INSTRUMENT 15: DO'S AND DON'TS

16

26,

12"

[CE

2,

, 13 o2 0 0

Always

271 - 3 4 0 a

1LY

26 C8 0+ 0 0. v

Mrs. Jones figured out the avei‘age percentzze for each responée. She noted the number
who indicated each response as their personal choice in parentheses,

',152 _ , " 140 /
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o ﬁercentage who Percentage who

Page 4
Percentage who

153

&

“ T would feel that would feel that  have no feeling
o you SHOULD you SHOULD NOT one way or the ¢ .
v - other
‘ <0 % ; ’ '
1. "Ask othérs who seem upset to 23.4 + - 72,3 + 4.3 = 190%
express their feelings directly (11) (34y 2) .
¢ : : ‘ ) .
2. Tell colleagues what you really 38.3 % 59.6 + 2.1 -~ .. = 100%
think of their work ’ (18) - (28) - 1)
: ’ ; (‘-_ N -
3. »Look for ulterior motives in. 0 4 100 £+ 0- - = 100%™
other pe'ople'sbehavlor‘- (o), (47 (0
4. Always ask "Why?" when you 38.3 . 48.9 " 12.8 = 100%
h don't lmow P , _(18)°. (23) (6) o . -
. A
5. Avdid disagreement and conflict 29.8 + 65.9 4.3 = 100%
_ whenever possible 14y (31) -(2). c
6. Consult with people inder youin = 87.2 -  + 8.5 4.3 = 100%
" making decisions that - (41) N ) 2 . g
. affect them--even minor ones . '
7. ‘Question well-established ways 46.8  + 51.1° 2.1 = 100%
of doing things .. -(22) " (24) °© Q- o
8.. Beponcerned sbout other 4.7 . 5.2+ 2.1 = 100%
people's problems ' (21) *(25) 1) "
9. Only make a decision after - 89.4 + -10. 6 + 0 = 100%
everyone's ideas have been , (42) - - (8) 0). .
fully heard ' S
. ' e K > N . . &
10. Disagree with your superior - 61.7 +, 34.0 + 4.3 Y= 100% «
. if you happen to know more about .. (29) = (18) (2) B
the issue than he does . . s :
11. Withhold personal feelings and 65.9  + 27.7 + 6.4 = 100%
. stick to the Iogical merits of the (31) - ' ‘ (15)?! . 3) .
" case in apy discussion .- : : : %
12. Push for new ideas, even if". 34.0.  + 66,0  + ._0 _ = 100%
;J they are vague or unvsual - (16) (31). 0)
_13. Ask others to tell you what 40,4 + 57.4 + 2.1 = 100%°
they really think of your work (19) (27) 1)
14. Keep your real thoughts and 51.1 + 46.8 + 2.1 = 100%
reactions to yourself, by - ¢ (24) (22) 1)
and large .
15. Trust others not to take advantage _89.4 + 8.5 + 2.1 = 100%
of you T(42) @) 1 -
T 141
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‘ v ! Percentage who' Percentage’'who Percentage who
‘ . would feel that ©  would feel that  have no feeling .
- . . you SHOULD you SHOULD NOT one way or the, o I
| . " 5, ‘ N i Other v . N “ K.']‘
* , 16. Be skeptical about things, : 8.5 85.1 = + _ 6.4 = 100%
as arule . - . 4 {40) . (3) . )
o 17.. Point out other people's ‘ 38.3 + 0 759.6° o+ 2.1 = 100% ‘
mistakes, to improve T (18) ' (28) . @ . - . L ]
working effectiveness - . ’ k <
| 15 Litentoothors' ideas, but | _12.3 '+ 23.4  + _4.3  ="100%
) ! réserve the decision to yourgelf (34)° (11) (@) ) - |
19. Try out ney ways of doing things, _65.9 +° 255 + _858 = 100%
. even if it's uncertain how they (31) (12) @ . )
will work out : ‘s
20, Stay "cool," keep your distance 12.8 B . _87.2 ’ o+ 0 = 100% .
from others : (6) . (41) (0) s . -
g ) T - ..t
21. Use formal’voting as a way of 57.4° +  °_40.4 + 2.1 = 100%
‘making decisions in small - (27) 19) . (1)
groups ~ ., ' , '
- ‘fé . - - © "
92. Set up comn_x'i‘%tees which bypass 31.9 + 61.7 + 6.4 = 100% A
. , or cut across usual chdnnels (15) _ (29) ) ] < )
. © or lines of authoritx ) - " C
. N \ L v
’ 23. Spend time in ineetmgs on \  36.2 c+¥ 67 + 2.1 = 100%
 * emotional matéérs which are an (29) ) e
~ not strictly germane to. the ) L ) ’
. fask - : X ‘ X "
‘<Y 24, Be skeptical about a'céep;mg Toena o+ 36.2 + 2.1 = 100%
' ~ unusual or "way out" ideas ' (29) . ) 1) - ‘
< 25, Tell other people what they - : 14.9 . +° 80.9 &+ 4.3 ° ="100%.
. want.to hear rather than what. mn - (38) . » () - . o
- you really think - . - ’ . e ’ : .
26. Stick with familiar ways of 44,7, 4 53.2  + _2.1 = 100%
doing things in-one's work - (21) L (25) - . ’ . ,
27. Trust others to be helpful 68.1 + 21.3 + 10.6 = 100%
" when you admit you have (32) (10) (5)
problems
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-, INSTRUMENT 17: OUR TYPICAL BEHAVIOR- cT
» . . » . " &

1. Suppose a teacher. (1et's call him Teacher ‘X) disagrees with something
Mr. B says at a staff meeting. If teachers you know in your.school were

in Teacher X's place, what would most of them be likely to do? . _ .
Would most of the teachers you know seek out Mr. B to discuss the’ . -
disagreement?

(12) - Yes, I think most would do this. -
(13) - Maybe about half would do this. -~ =~
, (18)  No, most would not. - B o
‘ ( 4 Idon'tkmow. . -

Would they keep it to th_emselves and say nothing about it? .
(11) ¥es, 1 think most would do this. o .

‘(11)  Maybe about half would do this. -~ _°
(21)  No, most would _gg_t_ :
( 4) 'I don't know. e ’ . ’ .

. 2, Suppose a teacher (let's call him Teacher X) feels hurt and put down by-
something another teacher has sa1d to him. In Teacher X's place, would
- most of. the teachers you know in your building be hkely to.s.

~
-

«osavoid’ the teacher?

3 : Yes, I think most would. . - Yy

. Maybe about half would.

No,  most would not. " s .. )
I dOn't knOW. ) N & ¢ , “

W N '\'l
vv'vv

(
(:
< (
(

..otell the other teacher that they felt hurt and-put down?

‘ T A 4) Yes, I think most would ’ ” ) L

T L - ( 4) - Maybe about half would . :

- : ''(35)  No, most would not.
’ * (4)_ Tdon't know, .

. ..tell their friends that the other teacher is hard to get along with?
(18)  Yes, I think most would.
(11) Maybe about half would.

(12)  No, most-would not.
- ( 6) Idon't know. .
-

1553 , . 143
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Suppose you are hba committee meeting with Teacher X and. the other \

‘members begin to describe their personal feelings about what goes on in .,

the school, Teacher X quickly suggests that the committee get back to
the topic and keep the d1scussion objective and impersonal How would O

' you feel toward Teacher X? . . b

. — . 4 /‘

. (18)- »  I,would approve strongly: . . /

(10) 1 would approve mildly or some, . fo
(1) 1 wouldn't care one way or the other. ! s

(12). I would disapprove mildly or some, - . \ !

( 6)5- I would disapprove strongly. /
Suppose you are ih a committée meeting with Teacher X and the other /'
members begin to describe their personal feelings about what goes on

* in-the school, Teacher'X listens to them and tells them his owh feelmgs.

How would you feel toward Teacher X? y /.
* . ) /

(8 1 would approve strongly. o . /

(12) 1 weuld approve mildly or some. -. - [
‘(4) I wouldn't care one way or the other. - / :
(11) I would disapprove mildly or some, i i

- (12) . woulf disapprove strongly. . /

Suppose Teacher }§ wants to improve his classroom effectiveness. I_/n
.Teacher X's piace, would most of the teachers in your building. ..

v

>

*. .. ask another’ teacher to observe his teaching and then

-

» -t

(7 Yes, 1 thmk tﬁost would do this. >
. ( 8) < Maybe about half would do this, -
(24) No, most would net,, | - )
(8 1Idon't know. - ‘ 4

R L . -
.. -

- .#&ask gther teachers to_let him (Téachier X) observe how the other: 1 -

gteachers feach, to get ideas how to improve his own teaching?

( 4) Yes, I tlnnk most would do this,
'(11) , “Maybe about half would do this,
(29) ‘No, most would not,”

( 3) Idon't know. e

..+ .have a free and open discussion with his students about his' teaching?

(7 Yes, I think most would do this,
( 7) . Maybe about half would do this,
(27)  No, most would not,

( 6) 1don't know.

156
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. .+ask the principal to observe his teaching and then kave a

conference afberward? '

i'4

. (49 Yes, I think most would do this, =~
> (9). Maybe about half would do l:his. . ' B
. (30) . No, most would nol:. o '
( 4) I don'l: know. .

4

+ ' )
6.  Suppose Teacher X dlsagrees wil:h a procedure that the prmcipal has
< outlined for all to.follow. If Teacher X were to go and talk with the
_principal about his disagreement, how would you feel about it?

{ 6) I would approve strongly. -
(21) I would approve mildly or some. ’
(7) 1wouldn't care one way or the other. R . N
@0 I would- disapprove mildly or sbme. ., ‘
» ( 3) T would disapprove strpngly.
a 7. Suppose, Teacher X dlsagrees wil:h a procedure that the principal has
_ outlined for all to follow. If Teacher X were to' say nol:hmg but ignore the
princlpal's direcl:lve, how would you feel about it?

J— W

>
>3

v “ (7) 1 would approve strongly. . .
‘ . (18) ILwould apprové mildly or some. . -
N % (11) 1 wouldn't care one way or the other. ' I
L (7) 1would disapprove mildly or'some. )

(4) TIwould disapprove,strongly.

8. . Suppose Teacher X develops a’ parl:icularly useful and effective method !
for teaching something, If Teather X were to descrlbe the method briefly .
ata faculty meeting and offer to meet further with any who want.ed to know
~ more, how.would you feel about it? ”
v .« e .
(14) > 1 would approve strongly. B _ .
L (22) 01 would approve mildly or some. ' .
.3 . (8 I wouldn'l: care one way or the other, .
T . ( 3) - Iwould disapprove mildly or some. ‘ o
- (%) 1would disapprove strongly.

L™

INSTRUMENT 19: CLASSROOM INNOVATIONS - T

" 1. Please think of the various innovations which you have tried out in your
own classroom during the past year. (Pleasz check one.)

(37) I have tried some.
(10)  Ihave tried none. _
- (If so, please skip to Question 8)

. 107
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We would like you to consider the new classroom practice which you regard

as the most sig'mficant or interesting. Please describé it briefly. What speciiically
did you do?

. r

\
| - R
. . «

~

(Answers co'ncerned:' curriculum materials--11; grouping-—s; intlividualiziiig—-s;

' group projects--4; student participation--4; pooling staff resources-~4; other--3)

v
hd \ s ")‘
\ .

2. - The classroom practice you just described can be "original with you"

(i.e., you inventedsit), or you "got it from somewhere else, " Please .
check below the position that best describes youn practlce.

“

. _3_ ‘ Original with me (to the best of my knowledge) E ,
i ;21.__ ‘ ~ Got it somewhere else and made major changes
___7:___ . 4 Gotit 'somewhere else and made minor ch:nges
- 6 " Got if somewhere else without making. changes *

A

3. if not totally original,- where did you get it? V(Check as many as apply. )

1
e

4 Teacher in this ‘'school )
3 .- "My principdl : ’ : B ,
_ 4" Magazine or journal
2 Workshop, conferencé or institute
. I : ‘
T2 My department head « ‘
2 Book "
S ~ .. A o ,
' 1 Student , %
7 Local curriculum ma‘te‘rials. | . ’
3. _ Teacher in another school  * —\\~ '
1 Outside consultants . \
o 2 University class \
AN
\
3 i Supervisor, coordinator, curriculum worker \\
0 A parent \
1° Guidance or psychological service worker |
' . . , é \
4 . - Other ~ \
. o N (Please specify) ] _ \ 146
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A e,
3 ‘ . . 4, How did you hear about it?* (Check as many as apply.) ~ : ’
4 . Formal explanation - *

7 . Informal conversation

P . . .
3 ° . Observed it in use ) _
2 Special demgnstration" :
6 s Audibvisug.l (film, TV, slides, tape, etc.) . ,
) 12 . Written account >
- 8 Other _ " coL -
) (Please specify)
5. As far as you know, to what extent is the prastice you described béing
' used by other teachers? (Please check one.) ‘
1 To a great extent _
) ' ) ! R . -
, 2 Quite abit * -~ __— L
+ 16 . To some extent ﬂ‘
¢ 11 A little : .
' ' et . K

7 - Notatall

. 6., How'often in the past year have you told ‘other teachers about this
* . particular clasgroom practice? ‘ : :

¢ -

. _11_ -Never . - L | '
| ) 14 ) (:)n.ce or twic'e\ i N
“ 11 Several times <7 |
1 Often
% <
° 159 | i



3

10.

s

A _lot :

Quite a bit'
Some
“”"A‘little*‘* e

<

None

you say you have tried out?

15

0-1 time
2-4 times
5-8 times
9-12 times

13 or over

—_— . >

x," ;‘
i

9. Looking at yourself as a teacher, how much time and energy do you put
' -in on classroom innovations--ones you have invented or discovered? -

"

-

During this past year, about how man& classroom innovations would

148
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. : 7.  To what extent are you likely{(to use this practice again whichyou have
. just described? .
LA . - - v
12 To a great extent -
9 - Quite a bit "
' . ' . 7 To some extent. : .
. 5 A-little - :
. L] ' V . )
: . E 4 Not at all ¢ .
“ 8. = To what extent do you feel you know what new practices other teachers ‘ =
are using to improve pup11 learning in their classrooms?
o . o il -
. 2 ~Toa great ‘extent . ’
-~ - - &, N
! 8 Quite a bit .
. s 8 To sou‘ie. extent ” - ~
T 14 A little ~ ,
‘_ o ar Not at all .

C
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INSTRUMENT 22: PERCEPTIONS OF THE CLASSROOM ‘INN(‘)VATIONS OF OTHERS

-

Whét sorts of new timings do youvknow‘that others in this building ;re doing
in curriculum? ' : o

' .

. x
el

What sorts of new things do you know that qthers in this builaing are doing in
group processes? .

-

19 answei:ed) - <

14

(3-answered)

What sorts of new things do you know others are doing with audiovisual"aids?

(é answered) o T o - R
Would you like to have discussions with any of these persons? If so, which
‘! ones? ¥. ) ’

(17 said yes)’
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MAJOR RESULTS OF MRS. JONES' DATA -

. L4
-
H

L

Following are major results which Mrs, Jones picked out of, the collected

“data summaries. s Rt
I3
S N {

1. Most teachers don't see sharing ideas and helping each other try out
innovations as a major part of their "own. role performance." (This
element was not one of.top ten items mentioned on Instrument 1.)

’
[

2. Keeping up with new i’deas is seen as important by most.

~

3. 'Tacully meetings are seen as for administratwe functions and are
valued negatively,

4, * Most teachers are primarily doncerned with their pupils.

5. The principal is seen as only mildly concerned with teachers' professional l
’ growth, classroom iniprovemen’t,and helping teachers deal with prxoblems.

6. The principal is ‘not seen as very active in supporting new ideas.

'_ 7. ‘The prineipal is seen by teachers as having integrity, respect for. .
- teachers and is easy to talk to, but perhaps overly concerned with
administrative concerns and paperwork. -

8. Most faculty members expect others to hold back on expressing feelings,
' while quite a-few would like more open expression. -

9. It is believed that most think conflict should be avoided. Prwately, p
most thmk conﬂlct should not be avoxded .

. - 10, There is greater mterest in being helpful to each other and trying new.
methods than is assumed. - - . ’

11. Most teachers do not see the other teachers as seeking help from each
other or the principal to improve their classroom effectiveness.

G

12. There is some resistance to openly seeking improvement of procedures.
13. There is a readiness for increased sharing of teaching ideas. :

14, While there is considerable classroom innovativeness, little of it comes
from sharing within the faculty.

15. A great deal more irnovativeness is occuring in classrooms than most
teachers are aware of.

150
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. MRS. JONES' REVISION OF HER FORCE FIEL ’

HANDOUT 42

g
N -

el

Mrs. Jones looked at her force field (H20) again and decided to revise it in

light of the major results she had identiffed.

Improvement Goal:

A ¢
Forces For ———

To increase communication and support for’
sharing teaching ideas in our faculty. . . .

t4 © ¢

1 @
> e

Sy

*———?Forces Aga:imt

Mrs, Jones wants to -
increase communication
and sharing of iGeas with
facu.lty ‘ ) . .

t
Most teachers want new — g
ideas -

Faculty meetings could be _+ .
used to support sharing

Mrs. Jones seenas — g
positive and approachable

by teachers

. . )

Most teachers desire more — g’
openness

Many teachers have ideas — -
they could share ’

1)
%

There is high interest in ' —
being more helpful to
each other

-« Teachers gc;n’t see sharing
ideas as a major part of
their role, . Cf

e Ay
-

‘.Teaché’rs don't see Mrs. Jones
as concerned dbout this

<.'Most’. see faiéplty méeting time
as only for administrative matters

- Most teachers expect others
not to be opén

|

|

) ' . . " ‘

- It is assumed that interest is low 4‘
in being-helpful to each other

- A {rery few feel time sharing ideas . f
is less productive than time spent |
working independently - ) *

- Few are seen as seeking help
from others

-«There is some resistance to
openly seekirg improvement of
procedures ’
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° . ~ . HANDOUT 43"
. ASSESSMENT OF SUBSET VII: .

Leave the force field apprcach and turn to planning action

SPOTTING THE MAJOR RESULTS IN DATA
Y - o

B . . .

When you find ma]or results in data collected on the'basis of & force’
field analysis, you should (check one).

l N -”

Revise the‘force field according to the results

.

Ma}(e a new force field using only the results

.

..

164
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Answers:

1,

o

When you find major results in data collected on the basis of a force field

analysis, you should: {check one)
(right) - Revise the force field abcording to the results

(wrong) Make a new force field using only the results
. (You should probably keep many of the forces about
, - which you did not feel the 1ieed to gather data as well
' as make ddditions and modifications based on your

findings.) -
(u}rogg) ~ Leave the force field approach and turn to planning action
. ) .(First, incorporate findings in improving your force
) ) , field. When it is time to plan action, you will use your

validated force field to help you plan.)

&

>

[

T

- I
R




- SUBSET IX: S /

o

OBIECTIVES . o ° /

GATHERING, DATA ON TEAM-BUILDING RELA TIONSHIPS 175 minutes
PURPOSES . //

v ’ /
The activities of thie subset are designed: ' /'/

To give participants an opportunity to practice helper-help7é gkills in

team-building reIationships )

To provide criterla for objective assessment of personal Lehavior in
groups . - ; /

- : . . . . “/

r

_Given a set of instructions, the participants will produce a force field analysis

of a problem experienced personally during the workshop. Z

»
~

" Given Handout 46, "Guide for Group Member Ratings," Hé}lxdout 47, “Group
Member Rating Scale' and a set of procedures, participants will rate thémselves
and others in their trio. Then, they will discuss their ratmgs to identify ways

-

Q

of operatlonalizing these scales. /

. /

L !

LEADER PREPARATION ; /“
) o
1. Newsprint Sheet N17 should be ready for display./
. N ) f
"2, _ Paper and pencils ' /

3.  PARTICIPANT MATERIALS /

/

Handout 44; Agenda for Subset IX: Gathering Data on Team-Buxlding
Relationships

Handout 45;: Guidelines for Discussing Team—Building Force Field Analyses
Handout 46: Guide fotr Group Member Ratmgs’ N
Handout 47: Group Member Rating Scale /
Handout 48: Guidelines for Discussion in a Fishbowl Trio Round Robin
Handout 49: Assessment of Subset IX: Gathéring Data on Team-Building

* Relationships

/

/ 3

.. . ) 186 ' x 154
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SUBSET IX

RATIONALE : a

' SCHEDULE MINUTES

1. Introduce 5 This exercise allows the participants

°  agenda for to structure appropriate expectations.
Subset IX N
SR )

2. Write a . 8 This step will provide the participant ;
problem with systematic data about a problem '
statement on he personally is having in the workshop.
team-building It serves as an introduction to Step 6.
processes :

\3, * Discuss 15. Sharing problem statements in' the trios
" problem : will provide a way for the participant .
statement to see if others in his trio view the . ]

} ’ problem the same way he does.

4. Writea 5 Writing a force field analysis of his ‘

~ force field problem will help the participant clarify ‘
analysis of . his thinking about it. ‘This also provides
problem an experience in applying the technique
to oneself. :

5. Discuss 30 Sharing force field analyses with others
force field in the trio will provide a way for the
analysis participant to see if others in his trio

see his analysis as he does.

6. Review 5 Becoming aware of categories of behavior

" nGuide for and their definitions will provide
Group Membex- information for gathering data about self.

.Ratings. " Emphasis should be on one's personal
. style of operationalizing such dimensions
as trust. ‘
~1565
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MATERIALS

SUBSETIX

[N

INSTRUCTIONAL STRATEGY

H44, N17

1. Referring to N17 and H44, stress that thc focus of this
subset is to gather data about self from oneself and from
others in the trio, paying particular attention to
saying-listening skills and helpexr-helpee behaviors.

H6, N4

2. Instruct the participants to write individually a statement
of a problem they may be experiencing personally in this
workshop. Tell them their statements will be shared in
‘their trios. Remind the participants of the guidelines
for writing a problem statement on H6 and N4.

3. Tell the participants to share their statements in their

trios, using the problem statement guidelines as criteria..
Explain that their task is to help each other clarify their
statements. Remind the participants of the guidelines for
listening-saying skills and helper-helpee interaction:

H7 (paraphrasing) and H9, 10 and 11 (observation guides).

@

N10

Ask the-participants to write individuaﬁy a force field
analysis of their problem statement to share with
their trio. Call attention to N10 as a reminder of the
procedure required. ' )

LY
¢ .

3

o

H45

5. Tell the participants to discuss their force field analyses
in their trios. Explain that the purpose of the discussion
is to add-forces and to review the rankings and ratings of

“each of the other trio members.

H46

6. Review the items in the guide, H46, stressing that the
focus of the guide is for the individual to consider the
behaviors which for him exhibit these dimensions. He
can then consider how much of each category hé sees
himself doing. Explain that in the next step each
individual will have a chance to rate how much he has
used his behaviors showing these categories of
listening, openness, trust, etc. ‘

156
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SUBSET IX (continued)

RATIONALE ’ : . ’ |

-SCHEDULE - MINUTES
; 7. Rate self 10 Rating self on the rating scale will give
: on "Group data gathering from oneself some objectivity.
Member Rating- In order to explain to others why he rated
| Scale." himself at a certain point on a scale, the
o ‘ individual must state specific behaviors
he uses for that dimension.
8." Discuss 90 Sharing rating of self and others in the
) . group trio and receiving an observer's report
i . _ member provides verification and builds data
- ratings for later work as a sextet.
R : O
- ~ : ;
if l - -
|
L -
- 9., Assessment -10 This assures the participant that he has
l mastered the major cognitive learnings.
[ . /
t' PO
F o
B
- 18y ‘
N 157 ‘ '
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MATERIALS

SUBSET IX (continued)

INSTRUCTIONAL STRATEGY

H47

7. Tell the participants to rate themselves individually on
H47. Reinforce the instructions regarding the basis for
the rating (keeping in mind what he does and how much
he does it).

H48

8. Ask the participants to discuss their ratings in a trio
fishbowl, using H48 as a guideline for the discussion.’
Explain the main purpose of the discussion is to share and
verify behaviors that each uses for the categories. Stress .
that this is a data-gathering session and the differing
views are not necessarily either more or less accurate.
Note that the trios will be observing each other to spot
uses of the behaviors that are being discussed.

H49 -

9. Give the participants time to answer individually the
question on P49,

158




NEWSPRINT SHEET N17

'(Copy'!;his sample on a large sheet of newsprint and have
° ready to use in Subset IX, Step 1)

AGENDA FOR SUBSET IX: GATHERING DATA ON TEAM-BUILDING
RELA TIONSHIPS .

1, Introducti;)n to‘ Subset IX agen'd%

_2\. Write a problem s_Eatemt\anf on wo;'kshop tea_m-building processes
"3, Discuss problem statements ‘

4 Write a force field analys‘ls: of problem. statements

5.  Discuss force field an_a.lysis -

6. Réview "Guide for“Qroup Member Ratings"

7.  Rate self on_"qrc;gp Member Rating Scalé'j

8 Discﬁés group member rat?ngs '

9. Assessment




HANDOUT 44

AGENDA FOR SUBSET IX:
GATHERING DATA ON TEAM-BUILDING RE LA TIONSHIPS

Purposes: To give participants an opportunity to practice helper-
. helpee skills.in team-~building relationships
To provigle criteria for objective assessment of personal
behavior’in groups

Qp_jectives: : Given a set of instructions, the _participanté will produce a
force field analysis of a problem experienced personally
during the workshop. .

Given Handout 46: Guide for Group Member Ratings,

Hardout 47: Group Member Rating Scale, and a set of
instructions, participants will rate self and others in their °
trios and discuss their ratings to identify individuals' ways

of operationalizing these scales. |

- Steps: 1. Introduction to Subset IX agenda

" 2. Write a problem statement on workshop team-building
processes

3. Discuss problen; statements
. 4, Write a force field analysis of problem statement
5. Discuss force ;ifeld énalysis bt
6. Review "Guide“fo\i' \Group Member Ratings" _
7. Rate self on "Group\}vlember Rating Scale"

8, Discuss group member ratings

9., Assessment

172
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HANDOUT 45

GUIDELINES FOR DISCiJSSING TEAM-BUILDING
FORCE FIELD ANALYSES

In your trios:
1, ° Help each other by suggesting possible additional forces.

2. Check the way you perceive each other by ranking and rating
each other's force field.

3. Discuss sunilarities and differences in the kinds of forces you
tend to see worklng on yourselves.

4, Keep in mind that in this subset the emphasis is on practicing
getting information about yourself from yourself, as well as
from others in your trio,

5. Resist being caught in the trap of defending whether or not the
) information you share is right or wrong, Instead, concentrate
on what the others in the trio tell you about what they think is
, important and clear about your problem statement. You can then
put this information with your own view of yourself and come to &
your own conclusions.

N T - - ~ e 4 it e



HANDOUT 46. . .

GUIDE FOR GROUP MEMBER RATINGS*

4

" Here is a list of catégories of behaviors which are important for good group

membership. As you read them, keep the following suggestions in mind:
A. How much do I do in each of these categories in this workshop?

B. What do I do that, for me, is a sign of my behavior in each
category? (For example, eyes closed may be a sign of "trust,"
not boredom; asking probing questions may be a sign of "'problem
solving effectiveness, ' not hostility.) Note that much of what
people actually do is a matter of personal style. - The focus of
this exercise is to 1dentify the SpGCIfic behaviors l:hat.are your
style for each category. . _ -

1, Listening Skills: Works at understanding what others are saying, Asks
others to repeat. Asks others to clarify. Tells others what he has heard.
Seems to have unde,rstood correctly what others have said. -

2, Saying Skills: Says things clearly, using words others can understand

Speaks in a way that is direct and fo the point. Asks what. “others have
heard and offers to clarify, Others seem to understand correctly what
he has said.

3. Openness: Shares feelings and ideas spéntaneously. Willing to discuss
own strengths and weaknesses. Shows emotions clearly and appropriately
(joy, boredom, anger, sorrow, etc.).

4, Trust: Willing to listen to and try out others' ideas. Seeks and accepts
help from others. Shows that he expects others to be sincere and hnnest

" with him, . ’

5. Feedback: Asks for others' impressions of him. aares his views of
others with them. Seems aware of whether or no.  hers are ready to
receive his views; presents views in a way that is helpful. Lets others
know when they have been helpful to him, :

N
,

*Adapted by permission from the Guide fcr Anchored Trainer Ratings,
developed by Matthew B. Miles, Teachers College, Columbia University in
connection with thefpboperative‘Project for Educational Developmeat, 1967.
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10.

11.

12,

H46
. Page 2
Awareness of Own Behavior: Shows he is aware of how others are
reacting to his behavior. Shows he is aware of how he is reacting to

the behavior of others. Shows he is considering the implications to himself,

Uses this awareness in considering whether or not his own behavior is
what he wants it to be.

Experimenting With Own Behavior: Shows flexibility in taking different
roles in the group at different times (leader, clarifier, etc.) Shows
increasing variety of ways to relate to specific members of the group.
Shows he is thinking about the meaning to h1mself as he tries these
dlfferent behaviors. .

Contribution to Group's Awareness of Itself;: Helps members to be aware
of what is happening as a group. Raises questions about what the group
is doing, feeling, heading toward. Offers own views on what the group

is doing, feeling, etc. .

Problem Solving Effectiveness: Helps the group to make realistic progress
in‘problem solving efforts. Is effectively oriented toward work. Aids
group productivity. . '

HelpingGrougMaintenance Works well with own and others' feelings. N

Helps develop and maintain good relationships in the group.

Group Diagnostic Ability: Able to understand ‘why things happened as they

did in group. Can explain group difficulties as a basis for corrective or
supportive action. °

Overall Effectiveness as a Group Member: A!l things considered, makes

effective contribution to o\ and others' learning and work.

/-

-

Please keep this handout near for reference as you do the next step, ""Group
Member Rating Scale."
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H47
HANDOUT 47

. ‘ GROUP MEMBER RATING SCALE

Instructions: '

Rate yourself on the scale below, referring to Handout 46: Guide for
Group Member Ratings, for definitions. The ratings are for how
much you have shown your style of hehaviors for each category while
working in your trio during this workshop. You will be asked to share
these ratings in your trios, ’

. ] Rating Scale

1. Listening Skills: (little) C (much)
‘ 1234561789

2. Saying Skills:

123456789

i 3. Openness:

1234561789

‘ \ 4, Trust: ¢

123456789

5. Feedback:
\ 123456789

-6, Awareness of Own
\ Behavior:

123456789

7. Experimenting With
' Own Behavior:

123456789 ,

8. Contribution to Group's
Awareness of Itself:

123456789

9. Problem Solving
Effectiveness:

123456789

@ . . . 1178 o 164




10.

11.

12,

Helping Group

Maintenance: .

) 1234561789
Group Disgnostic
Ability: :

: / 1234567809
Overall Effectiveness

as a Group Member:

123456789

“
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Procedures: >,

A.

3

HANDOUT 48
GUIDELINES FOR DISCUSSION IN A FISHBOWL -
TRIO ROUND ROBIN

L

-

Sextets will use a ""fishbowl' procedure for the discussion.
Trio A will conduct a round robin discussion for about 30 minutes
while Trio B observes. ' Trio B will take 15 minutes to report
observations. Trios will then switch positions and repeat the -
procedure. - :

The round robin discussion will proceed as Tollows:

>

H

.

s

e
¥

1. . Each trio member will first rate the other two on ’ :

item one.

»

<

P-4

2. Each person in the trio will,then share his self-rating on
iter one, followed by a report of ratings by the other two
mewnbers on item one. Note similarities and differences in
the ratings. Discuss what specific behaviors you use that
cause you to rate yourself as you did on the scale as well as
behaviors you saw that caused you to rate the others where
you did. . . -

3. When each person has shared his ratings and received y

reactions from the others, proceed to the next item on the _
list, Repeat this process through the whole list. NOTE:

You may prefer to take clusters of items on the list (e.g. ,

numbers 1 and 2; numbers 3, 4 and 5; numbers 6,7 and 10;

‘numbers 8, 9 and 11; number 12). In any case, use the

same procedure.

Members of the observing trio shou!d décide which person in the
other trio to observe so that each has one observer.” Observe for’
behaviors that represent the categories on H46. -

s

-

168

-]

Pup——-



R A G T T =
- " §

o

.-‘ ui‘

° ) ON TEAM-BUILDING RE LA TIONSHIPS

’ ' H49

.0
) HANDOUT 49

T N

ASSESSMEN’I' OF SL,,SET IX: GATHERING DATA

[P,

Rating yourself and others on nine-point scales for such categories,

of behavior as’ "listening skills" or "openness'' is most valuable
for: (check one) .

|
i
4

\
¥

Clarrfying that thexe is a specific set of behaviors that

a.ll should use for each of these categorles

l

\
|

Determining who is best at each of these categories of ‘behavior

e

\ o N N .
@ ) . IP,/ . 167 ¢«
Ce 178

/" : ,

Identifying to each other ths specific behavmrs each
_individual uses to represent each category in his personial
. style :
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H49 . o »
Page 2

Answers: E ’ . o R

1. Ratmg yourself and others on nine-pomt scales for such categories of
behavior as "listemng skills' and "openness" is mostivaluable for:

(check one) ’

-

, |
|

|

5 's  (wrong)
. (The issue is not who.is "best, " The issue is for
o . v each to become more clear about the behaviors he
' . uses so that, within ‘his personal style, he can work
v at imoroving with thé help of his tr;o partners. )

L. M - l .
""Clarifying that there is a specific set of behaviors that all

N -should use for each of these categories
(There are many specific behav1oxls that can represent

*

- each category. There is not, however, a specific "set"

that all should use, There will bea individual differences
according to style. What counts is to know that in one
. individual's "style," closed eyes usually means boredom
° ) while for another it usually means he is concentrating
on hearing.) . N @

! poN . ]
|

gri’g‘ ht) Identifying to ‘each other the specific behaviors each
, o individual uses to represent-each category in h1s personal
, o style . v
D. . - ' &

¢ [N

L PX

Determining who is best at each of thes categor1es of behavior
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" SUBSET X:. ‘
_THE CONCEPT OF FEEDBACK : \ 115 minutes

 PURPOSES o J

The activ1ties of this subset are designed-

To enable participants to learn the concept and to gain skills of gwmg and
receiving feedback in the context of a teamwork relationship

‘To increase skills of identifying interpersonal data affecting teamwork
relations, asking for and sharing reactions appropriately e

QA
>

OBJECTIVES

Given a conﬁimnication analysis matrix {J oe-Harry window), a work sheet from
each individual to identify reactions about others in the trio and about self and

given observation guides specifying guidelines for giving and receiving feedback,

participants will carry out trio round robin feedbatk exercise and the functions
as giver, receiver and observer..

LEADER PREPARATION /' . '{ \

1. Newsprint Sheet N18 should be ready for display.

2. Newsprint Sheets N19 and N20, illustrating the J oe-Harry window,

. should be ready to use in Step 2.
é. ‘ Newsprint Sheet N11 should be available for use during‘Step 4.
4, | . Paper and pencils
5. PARHéIPANT MATERIALS |

Handout 50; Agenda for Subset X: The Concept of Feedback
Handout 51;: The Joe-Harry Window and The Concept of Feedback
Handout 52; Freparation for Giving and Receiving Feedback
r Handout 53: Guidelines for Gi nd Recei Feedbaek in A Trio
,‘ '\ Round Robin thf M ‘\ !
\ Handout 54: Observation Guide for Giving and Rec ivingtFeedback ‘
Handout 55: Assessment of S‘f)set X: The Concept of Feedback

'

\,

169




+ SCHEDULE

1.

MINUTES

Introduce .’
agenda for

RATIONALE

This reference to .he previous subset
is to reinforce awareness of the inter-
personal dimensions and the context of
validity of personal styles. The
following exercise will build on these
awarenesses. The agenda structures
appropriate expéctations.

2,

concept of

Handout 51 presents the cognitive
.understanding of the concept of feedback-
and guidelines for operational behaviors

‘of giving and receiving feedback. Most
importanily, these are presented in the
context of teamwork relationships that

support mutual growth,

3.

“The exercise provides skill practice in
applying the guidelines of giving and
receiving feedback. They key to skill
improvement is in having the observer
report, which amounts to receiving

- feedback on one's skills of giving and

receiving feedback.

4.

This reinforces knowledge of the -
‘RUPS model and aids a transition to
the next subset in which focus returns
to the problem solving simulation
following two subsets which focused
on teamwork.

Assessment

This' assures the participant that he v
has mastered the jor cognitive ) ‘

a0 R S
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SUBSET X

MATERIALS INSTRUCTIONAL STRATEGY

H50, N18 1. Referrmg to H50 and N18, explain that the work done
‘ ' ’ in Subset IX was a kind of warmup for this session in
which the idea of giving and receiving feedback will be
explored.
H51, N19, 2. Refer to H51, . Note that N19 and N20 posted on the
N20, board illustrate the Joe-Harry window. Announce tha’

after everyone reads H51 there will be 10 minutes in
sextets to help each other clarify the concept and the
models oresented

H52, H53, 3. Refer to H52. Take 5 minutes to go over the directions,

i H54 then give participants 15 minutes for individual work on
‘ H52. After 15 minutes, refer to H53 and H54.
‘ ‘ Emphasize that observers should jot down key words

which are descriptive of what they see and hear. -
Begin 60-minute trio round robin.

Nl . 4. Call attention to the newsprint display of the RUPS
model (N11), review again how the model works and
the steps taken so far in this workshop.

v H55 5. Give pF 1cipants time to answer mdivi&ually the -
l \

) , \ questions|on H5S. S \ o
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NEWSPRINT SHEET N18

(Copy this sample on a large sheet of newsprint and
., _ have ready to use in Subset X, .Step 1)

1

. "AGENDA FOR SUBSET X: THE CONCEPT OF FEEDBACK

. 1. Introduction to Subset X agenda
' 2.  Study concept of feedback
3., . Give angrece;ve feedback in trios
4, Review RUPS model

5. Assessment

R
— e,
[
- - <
e
——
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M”\ AGENDA FOR SUBSET X: THE CONCEPT OF FJEEDBACK
\\‘ . LN \\\ .
Purposes: To learn the concept and gain skills of giving aiid\ receiving
feedback in the ‘context of a teamwork relationship,
- N
e To increase skills of identifying interpersonal data a\ffgcting
teamwork relations, asking for and sharing reactions
appropriately. : N\
= . \\
Objective: Given a communication analysis matrix (Joe~-Harry window),\ .

a worksheet for each individual to identify reactions aoout *
others in thé trio and about self, and given-observation guides \
specifying guidelines for.giving and receiving feedback,
participants will carry out a trio round robin feedback

exercise and the functions of giver, receiver and observer.

Sf:eps: 1. Introduction to Subset X agenda

2. Stu iy concept of feedback
. . 3. Give and receive feedback in trios
4, Review RUPS model

5. Assessment
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H51
— _ , HANDOUT 51

THE JOE-HARRY WINDOW AND THI:;,, CONCEPT OF FEEDBAZK

~

As you develop a helping relationship with another person--a relationship where
each of you helos the other to grow--there are some things you know about
yourself and some you don't know and there are some things that others know
about you and some they don't know. For you and any other specific person
this can be represented by the following diagram known as the Joe-Harry
Window. e

Things about myself that Is

Know Don't Know
Knows| Common My blind spots that ~’
Things knowledge even my best friends
about myself s B haven't told me about
that the other: e :
" " Does |° My secrets and | My hidden potential
Not » things I haven't of things I never
Know had a chance to dreamed I could do
tell yet or be ‘

The "blind spots' and ""secret'" areas become smaller as more information about
each other becomes common knowledge. It is not meant to be implied here that
a person should be completely or indiscriminately open. There are many things
that are not relevant to the helping relationship. As relevant things are shared
and found to be helpful. trust develops, which allows exploration and discovery

' of new abilities in the area of hidden potential.

\

‘be aviols with his intentions. He ca

4

Giving and receiving feedback is one of the most important processes in
developing effective teamwork relationships. Feedback, the sharing of rour
by actibqs to another's behaviors with that other person, is not simply being
critical. Positive feedback is just as important as are reactions that seem
n gati‘; L The intention is what counts if the feedback is to help develop‘
owtt:Xr\elationship. Feedback can clavify perceptions. It can help an i%ivi}lual
see hi s\‘e\l‘f as others sée him. Ith rlp'§ him know the particular ways th t
different individuals react to his behavigrs. He can then better match his
lore accurately match his verbal *md

\
|

in Group Processes, by Joseph Lufs/. alc Alto, California: The Nationul

. . ‘l/ -
*Adapted from ""The Johari Window!" aF developed by J. Luft and H. Ingham ‘\
P
Press, 1963, pp. 10-15. :. \
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Our behavior constantly sends messages to others.

(Messages)

You

'1..

H51"
Page 2

% Other

When the other shares his reac;tion to our behavior that is called feedback.

You (Message of Your Behavior)

(Other Shares Reactmn to
Your Behavior)

v

- i% Other

Theve sre barriers in the other which allow him to share some of his reactions,

but cause him to hold back on others.

s -7
/7
/
‘\<—— Other
SN
- \~’

These barriers include such things as his values and ideologies, his assumptions
about how vou might react to his feedback, his openness, trust and willingness

to take risks.

There are barriers in each of us which a‘h.w us to rece1ve some of this feedback,

but which screen some of it éut.

|
!
‘ il

These barriers include such fthings as yous: values and 1deolog1es. the 1mage
"you hold of yourself ‘and the strength of your need to-maintain it, youx '

assumptions 'about his mtentmns in sharing, your openness, trust and

vnlling;ness to take nsks.

o
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5 _ ~ H51
: ‘ Page 3
There may be barriers in the way your orgamzatmns operate that make it hard
for some kinds of feédback to take place. :

Organization S
T
— _
-~ 4 .
You ———— Other
! .
!
These barriers include such things as highly formal procedure's, lack of time
to build growth relationships, isolation of roies, building layout, or norms
that don't support helpful kinds of sharing.
There also may be things in }ou, in the other and in the way your organization
operates that facilitate constructive exchanges of feedback. A major helping
factor can be awareness and use of the guidelines for giving and for receiving
feedback. Note that these are only guidelines, not hard and fast rules. There
are undoubtedly situations for each guideline that call for exceptions. The idea
is to be aware of these guidelines and apply them unless you already believe
an exception is called for.
Guidelines for GIVING Feedback -
1. Allows for receiver Has the receiver indicated he is ;eady to
readiness listen and accept the feedback as it is intended ?
There is little point to giving feedback that
won't be heard or will be raisunderstood. ,
2. Is descriptive, - Feedback is a description of your perceptions
not interpretive ‘ and reactions. Interpreting meanings of
another's behavior is often a gu€ssing game
" which the other resents. Let him share his
own meanings if he's so inclinec. If you want
' to check your perception of his n}eaning, be
/‘ ’ very clear that is what you are doing.
- 3. Co\ze s recepnt § “ A GFnerally? the closer l:hel| feed‘Pack is to the
! : ﬂ , happelnings b time the behavior occurred, the more helpful
| % . ‘ it is. When feedback is ;lvena'mmediately, o
\\ | ’ ~everyohe knows exactly what it refers to and A
' feelings about the sitration are most valid.

I R TR O
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Comes at
appropriate
times

Includes things
that are new

Is on
changeable
things

Does not
demand a
change

" 1Is not an

overload

Is given
to be
helpful

Shares
something *
of the
giver

L
Is specific,
not general

3

" H51
Page 4 -

‘Don't; for example, share negative reactions
when there are others present who ‘would not
understand the constructive intent of your
remarks. i

Consider whether the reactions you are sharing
are new infoimaticn to the other, If they are so
obvious that he is already a- .re of them, they
won't help much. Telling another what you

saw him doing is often not news. Often, what
is news is the sharing of how you reacted to
what you saw.

The value of feedback to the other is in being
able to modify his behavior if he wants to.
Reactions to things that can't be changed are
not usually helpful. '

Feedback is sharing reactions. It's up to the
receiver if he wishes to miake a change in his
behavior based on the feedback. If you want to
ask the person to change, say so, but don't
consider such a request as feedback. -

If you give another too much feedback or too
many things all at once it may be more than he
can deal with. He may lose track of all you

are saying.

4

Consider your own motivation in sharing the
reactions. Are you really trying to help the
other person gain a useful view of himself?

If you are simply angry at the other and wish

to express it, say so, but don't present such
“feelings as feedback. ) ’ i
Giving feedback can create a sense of imbalgnce
in'the* relationship. ;t geneq:a,lly'l}elps the -
Teceiyer to feel more comfortable and be m“ore
activelif the giver can share some of his own
feelings and concerns| as he g:ives his reactions
to thellother. Foe ' L
/

. Be spécific by tuting and giving exariples of
. what yeu are referring to. )

17
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. Page 5

Guidelines for RECEIVING Feedback

11. ' Checks
understanding

2. Asks for feedback
about specific .
things '

3. Shares
" reactions to
feedback

Use such behavior as paraphrasing to be,

sure you understand the meaning of the other's
reactions. Watch out for becoming argu-
mentative or taking a lot of time giving the
rationale for your'behavior, rather than
working to understand the other's feedback

to you. -

You can help the giver provide useful reactious
by asking for feedback about specific things.
This indicates your areas of readiness to
receive feedback and helps him be specific -
rather than general.

Q
"

- Sharing-your reactions-to the feedback you

have received can help thé giver improve his
skills at giving useful feedback. It also lets
him know where’he stands with you'on a
feeling basis so that the relationship can
continue to grow. - If he goes off uncertain
about your reactions to his feedback, he may
feel less incliried to risk sharing them with
you in the future. :

You have been practicing feedback through reporting of observations.

(See Handout 9, Guide for Observing Helper Communication Skills;

-Handout 10, Guide for Observing Helpee Communication Skills; and

Handout 11, Guide for Observing the Interaction of Communication Skills.)
During vour sharing of observations, you have been paraphrasing,
describing what you saw and heard and attempting to build mutual

%

understanding.

At this point you will add to these skills the sharing of your reactions
to what you have seen and heard during your trio work. This is the
_interaction called "Giving and Receiving Feedback." Ut

]
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‘NEWSPRINT SHEET N19 °

: (Copy this sample on a large sheet of newsprint

' THE JOE-HARRY WINDOW

and have ready to use in Subset X, Step 2)

’ Tﬁings about myself that I:

N19

Know Don't Know
. Knowa! Common My blind spots
Things about knowledge that even my best
myself that friends haven't told
the other me about o
person:
Does Things I haven't | My hidden potential
Not had a chance to of things I never
Know tell yet and dreamed I could
things ‘not: do or be
R relevant to our
.relationship
' |
§ ‘
. i
. I
' \
“ 191
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NEWSPRINT SHEET N20 -.
" : (Copy thié sample on a large sheet of newsprint _
and have ready to use in Subset X, Step 2) ; .

v . .
.

- ) . ) . £y

- F3 .

- In a growth relationship, the common knowledge pane grows larger and i
—\- discloses my hidden potential. ’ ) ‘
) 3y L ¢ - - E
E S . Things about myself thatlx - o R o
e . R .
) : Know “Don't Know Lo

ﬁ' ~ [} ) )
Knows . | Common ™| Blind , .S

Things about knowledge * | spots. "

myself the | e e
.o other person: - ~ - | (Discovered | - S, L
? . - “potential) - |+ | b
i N et B ) fo..

g Not .| not { potential
Know - |. shared , S RN

. -
+ . 3 I “
: .

‘ . N ' Does -~ Thix;gs ! Hidden N I s
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|
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N20-

" NEWSPRINT SHEET N20

>

(Copy this_sampfe on a large sheet of newsprint
-and have ready to use in Subset X, Step 2)

In a growth relationship, the common knowledge pane grows larger and
discloses my hidden potential. : '

Things about myself that I:'

* Know | Don't Know
Knows Common }—F Blind
Things about knowledge | — s spots -
myself the o o o e e o e o e b S e e e
other person: J l t (Discovered
ol - potential) .
——
Dous Things | Hidden
Not not | potential
Know shared 'L -

.180
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HANDOUT 52 . -
PREPARATION FOR GIVING AND RECEIVING FEEDBACK

Write things ybu "know, ' but ﬁave not shared about y&urself. Next, write things
you "know, "' but have not shared about the others in your trio. -

Receiving Feedback: Things about myself on which I would like to receive feedback

) I have some concern about,
' ‘ i.e., am in doubt, unclear
‘ 1 feel good about or wonder about ’
Things I have done ' T, . ) -
(description of ' - —— s o= T :
behaviors) ‘ ‘

Reactions to myself
(to behaviors
described above)

Giving Feedback: Things I have seen and reactions I have had but have not shared

’ Firs‘t'trio_memberfs pame' + 1 have some concern about,
: o . . i.e., am in doubt, unclear
v 1 feel good about - or wonder about
Tlings I have seen :
(description of
behaviors) . ; ¢ ’
. '
Reactions I have had _/ . )
(to behaviors Cob 4 -
described above) .
Second trio member's name I have some concern about,- "
) i.e., am in doubt, unclear
. . I feel good about or wonder about
Things I have seen , '
(description of . ) -
behaviors) ' g
Reactions I have had
- (to behaviors
described above) - -
N o P
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HANDOUT 53 / °

__”"‘_WGUIDELINES FOR GIVING-AND-RECEIVING FEEDBACK IN A
TRIO ROUND ROBIN

1. In each of the thrée 20-minute 3egmenis:

Within your-trio, decide who should be the receiver, giver and
. observer for the ﬁrst round.

The receiver and giver exqchange information from H52 for

15 minutes, The receiver begins the round by asking for feedback.
During the 15-minute exchange,—the -giver-and receiver should trade
roles wheh apprOpnate

The observer uses H54 as a guideline for observing the 15-minute
interaction between the g giver and receiver. He will then have

5 minutes to share his reactions and discuss his obgervations W1|:h
the others. ) .

2. The entire three rounds last 60 minutes. In each 20-minute round a -
different person should be the observer while the others exchange the
information they have written on H52,

> -

o
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A L ' HANDOUT 54
| : . B
@ o

| OBSERVATION GUIDE'FOR GIVING AND RECEIVING FEEDBACK

 Write key words to ‘rem‘in}l you of what you hear and see while two trio

. members give and receive feedback. Try to see and heaf as much as you can,

-

Your job as observer is to be as much as possible like a candid camera,

In reporting your ‘observations, use descriptive language; recall and .

report what you actually heard or saw. The form' on the next page is to lfelp

_ record your 6bservati;)ns_. Put the names of the two pe;)ple you are observing
at the top of the page where indicated. The coluI{m'unﬁa;/each name gives
space to note the things each person says and does_ in relation to any of the

guidelines listed on the ieft when he is giving and receiving feedback.
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OBSERVATION RECORD

Guidelines

¥

»
»

-

Namie

When giving and receiving

H54 -

< » 2
N Page

Name

When giving and receiving

1.

2.

" 3.

5.

6.

7.

Allows for
receiver
readiness

Is descriptive
not
interpretive .

Covers
recent

happenings

Comes at
appropriate
times

Includes

things that

are new

Is on

changeable
things

Does not
demand a

change

-

Is not an
overload

Is given to

‘be helpful

10
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Guidelines

Name

When giving and recsiving

Y54
rage 3

Name

When giving and receiving

]

10.

11.

12,

" 13,

14,

Shares

something
of the giver -

1Is specific
not general’

Checks
understanding

Asks for
specific
feedback

Shares
reactions
to feedback

185




1.

2,

3.

HANDOUT 55

‘A.SSESSMENT OF SUBSET X: THE CONCEP'EQF FEEDBACK
‘ 3

Feedback in interpersonal communications is deﬂ{\edgas occurring when
one person; (check one)

.Describes the behavior of another \\ .

Interprets the meaning of the other’s behavior to him

Shares his reaction to the behavior of another

O

o~

Ten guidelines are suggest..d for g'l\nng feedback. Three of these
guidelines are included among the Iollowing list. Check ahe three which
are correct-guidelines:

Allows for the readiness of the other to receive
Describes gi\.relr's feelings about the other
Seeks change in the other ‘
Is about things that can be changed
Summarizes past behavior

" Is given at Ian appropriate time

Demands a response

Doesn't concern tke giver

Three guaidelines are suggesf:ed for receiving feedback. One of these is -

included in the following list: (check one)

Check the iu;g:lerstanding of the giver
. Share your reaction to the feedback

Tell the giver what you intend to do about what he has told you

b 199 ' 18,6



H55 .

Page 2

Answers:
1. Feedback in interpersonal commumcatlons is defined as occurrmg when
one person: (check one)

fv3 N -

- (wrong} Describes the behavior of another =~ - BN

v (wrong) Interprets the meaning of the other's behavior to him

(right) Shares his reaction to the behavior of another . e '

2. Ten guidelines are suggested for gwmg feedback. Three of these gu1dehnes
are included among the following list. Check the three which are correct
guidelines: .

(right) Allows for the readiness of tile other to receive I‘
-(wroggz Describes g'ive?'s feelings abmft ,the other
(Jwrogg) Seeks change in the oth'er
(right) Is about things that can be changed
(wrong) Sumﬁla;ﬁz_es pasltﬂbehavior . | )
(right) Is given at an appropriate time

. gw;:ongl Demands a response |
(wroné) p\.)esn_'t concern the giver

3. Three guidelines are suggested for receiving feedback. One of these is
.included in the following list: (check one) )

(wrong) Check the understanding of the giver
"(right) Share your rgactidn to the feedback

(wrong) Tell the giver what you intend to do about what he has told you

If you missed any of the above, a review of Handout 51 should be informative.
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SUBSET XI: ' .
DERIVING IMPLICATIONS AND . .
ACTION ALTERNATIVES FROM RESEARCH FINDINGS 115 mifutes *

>
L]

PURPOSE “

) ¢
“The activities of this subset are desig'ned to allow participants to gain sidlls in
deriving implications from research findings, brainstorming and analyzing
action alternatives. - P .

_-OBJECTIVES = .. ° -
Given definitions for deriving implications from research findings, brainstorming
. and analyzing action alternatives, participants will correctly derive a list of

o possible implications from the findings of Mrs. Jones' data and will brainstorm

a list of related action alternatives. ‘ -

~

‘LEADER PREPARA TION C ) o ’

~ 1, Newsprint Sheet N21 should be ready ior display,

. . 2. | Handout 60 must be distributed during Step 5.

3. Felt-tip pens and sheets of newsprint s‘iould be ready for the sextets to .
" use during Step 6. ‘

4. | Handout 62 must be distributed during Step 8.

5. Paper and pencils ' . ‘ >
6. PARTICIPANT MATERIALS - : .

Handout 562 Agenda for Subset XI: Deriving Implications and Action .
Alternstives from Research Findings | °

Handout 41: Major Results of Mrs. Jones' Data (to be used again during Step 2)

Handout 57: Deriving Implications and Action Alternatives

Handout 58: Work Sheet for Deriving Implications and Action Alternatives

Handout 59: Guidelines for a Fishbowl Trio.Exercise

Handout 60: Implications Derived from Mrz. Jones' Data Results (BLUE)

Handouc 61: Guidelines for Conducting a Brainstorming Session on Action
Alternatives

Handout 62: The Alternatives in Mrs. Jones' Actidn Plan (BLUE)

Handout 63: Assessment of Subset XI: Deriving Implications and Action

. ‘ Alternatives from Research Findings o

° - - 188
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> SUBSET XI i
R R N %
'SCHEDULE MINUTES  RATIONALE

1. Introduce 5 This allows participants to structure
agenda for . - . appropriate expectations, - ’
Subset XI 5 ) .

2 Review major ] 5 "Mrs. Jones' data"‘gfves all participants
s = results of o ' & common reference point for the exercise,
" Mrs. Jones' - :
data ' .

3. Deriving . 15 This-is a sophisticated distinction. Its
implications - importance is easy to miss. The act of
and action deriving implications before going on
alternatives to consider action alternatives may be °

‘ . the single most important skill in
. research utilization by practitioners.
°4, Fishbowl' ‘ ‘30" This exercise provides feedback on
trio on applying the skills ¢f deriving
deriving implications
~ implications . -
from results #
5. Sextets. ’ 10 . Mrs. Jones' implications provideﬂa
: discuss common reference point for the next
Mrs. Jones' exercise.
implications - -
" 6. Brainstorming 30 This exercise provides guidelines and
.action . ) . practice in the process of brainstorming,
’ alternatives

@

4
e
&S




.
ks 3
N .
y- ¥ -~
\ ’ )
\ B 8
.
. - 3
» N Al

SUBSET XI +
MATERIALS INSTRUCTIONAL STRATEGY 1
H58, N21 1. Call attention to H56 and N21 showing the sequence of |
_steps for this session. ' ‘
@ \ ‘5 ) Y \ . ° (L !
. R “ . L] o y
°  H4l1 \ 2. Ask participants to look again at "Major Results of.:

Mrs. Jones' Data," on H41.

H57, H58 + 8. Direct participants to read H57 for-5-minutes._ _Then refer .
to H58 and ask participants to write the first major Fegult™ -
: of Mrs. Jones' data (seé H41) on the first column of H58. ’

Direct them to work, individually and write one implication -
in the "what" column and one action alternative in the ""how
column. Allow 5 minutes. Instruct trios to share their

o . work and critique each othexr's product using criteria in
H57 and H8, <

- .

Hé9 . 4. Direct participants to H5¢ and ask them to form a trio
fishbowl with Trio A in center, Trio B observing. -Allow"
time for participants,to read H59 and begin the exercise.

Form sextets, DListribute H60 and direct participants to
discuss implications in sextets. °

N

Take out H61 and read with the participants. Reinforce the- )
ground rules and announce that’you will be timekeeper.
Provide sextets with newsprint and writing pens.

H61 6.




SUBSET XI (continued)

SCHEDULE = MINUTES
7. “Review 5
RUPS
model

-
4
¥
- 4

RATIONALE ‘o

Y

This reinfc;rces awareness of the RUPS

model and places the curreat activity -
_of the workshop in relation to it,

8. Analyzer - ‘ 10’
action . &
alternatives ‘ .

j

. . N - ’

This presents a cognitive awareness of
how the force field can be used to
analyze points of intervention in an
action plan.

o
~

9, Assessment ~ 5

——
,

This assures the participant that he

kas mastered the major cognitive
learnings.,

o




- . o
' ~ . ‘ SUBSET XI (continued) :
MA TERIALS INSTRUCTIONAL STRATEGY "
‘ . N1l 7. Call attention again to the RUPS model on N11. Point <
- : . out that testing for feasibility comes after a gaod effort is
N made at producing many action alternatives. .
H62 8. Distribute H62 and ask the participants to read and discuss.
i: ‘ @'. ) »
o T
£ H63 9., Give participants time to answer individually the
\ . : * questions on H63. ‘
1:} K ) ~ . o
A, i . - i .
. * \
3‘:\\1,:-‘3;\" - o .
el \ ' ) " ez’ '
:.1;-‘ . R 3 v ’-. ~ \
AR . ‘{\;‘ J . ‘
or e . ., 0‘ . 1_ f:'?i o . ‘
9 * : ';\‘ P . ) N ‘ ) . 192 . R
EMC i ] ) ; 'ZOQ ,:} l
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1.

2.

4.
5.

6.

3. .

A

9.

NEWSPRINT SHEET N2i

~

AGENDA FOR SUBSET XI: DERIVING IMPLICATIONS AND ACTION
ALTERNATIVES FROM RESEARCH FINDINGS

‘Introduce Subset XI a{;;enda

Review major results.of Mrs, Jones' data
Derive implications and actwn alternatives
Fishbowl trio on deriving implications

Sextet discussion of in‘lplicationsr

Brainstorming action alternatives

Review RUPS model

Analyze action alternatives

Asseésment

s

e o

206

" (Copy this s'ain;;le on a large shee{ of newsprint
" and have ready to use in Subset XI, Step 1)

N21 .
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HANDOUT 56

AGENDA FOR SUBSET XI: DERIVING IMPLICATIONS AND
ACTION ALTERNA'TIVES FROM RESEARCH FINDINGS

Purpose: To gain skills in deriving implications from research findings,
brainstorming and analyzing action alternatives. .
h¥
Objectives: - Gwen definitions for deriving implicaticns from research
findings,- brairstorming and analyzing action alternatives,
participants will correctly derive a list of possible implications
. from the findings of Mrs. Jones' data and will brainstorm a
N list of related action alternatives.

_S_I:e_:gé: 1. Introduce Subset XI agenda .
| 2. Review maiér results of Mrs. Jones' data
3. Derive imphqations anu action aiterni;.tives
4, Fishbowl trio’on deriving implications
. ‘ . * 5. Sextet discussion of iniplications
' 6. Bfainstbrming action alternatives
7. Review RUPS modelv
8. Analyze at‘;tion alternatives

9. Aséessment

g | . 207
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H57

z . . S

- R HANDOUT 57 .
DERIV_”II*iG INlPLICA TIONS AND ACTION AI;TERNATIVES
Research findings sel:dom have direct application to action. Two steps
) are generally needed in order to deirelop action guidelines from a research
finding. First, one must decide what he believes to be the implications of that
’ finding for his particular action situation. These implicatiohs have a "@:t_"
quality. They are not "what ought to be done" but rather "what the objectives
should be" given the things that have been learned from the research. Usually,
several different kinds of implications can be derived from any one research
fmding. The appropriateness of each implication usually is determined in
‘ relation to other facts about the situation and the kinds of attitudes, values and
ideologies which exist. .The "what relates to goals to be achieved. -
The second step toward coming up with action gu_;d'elines is to -consider

-~

" action alternatives for achievilig the objectives you select from among possible

implications. This consideration cf action alternatives has a "how?" quality..
Given a clear objective, how can it be achieved? -Again, there usually are
several different ways that an objective might be achieved. In this second step,

one tries to think up as many different "how we might achieve it" ideas as

possible before selecting those that seem b2st for-an action trial. The "how" a

_ implications relate to methods and processes to be employedaﬂ

éOS ‘ | 195




H57
Page 2

Below is an illustration of a generalized finding from research. ft is

¢

followed by two possible implications derived from this finding. Listed next-

are three possible action alternatives for each.

Finding:. =

IMPLICA TIONS:

Dehnquent teenage boys tend to choose young adults who are negatively
oriented as role models as compared to matched, nondelinquent teenage
boys who'choose their fathers or persons such as teachers or coaches.

WHAT THE OBJECTIVE SHOULD BE

Possible Implication No. 1

Delinquent teenage boys should
be kept away from negatively .
oriented young adults so they
won't be adversely influenced

~ by them.

"HOW TO ACHIEVE IT" ALTERNA TIVES

Action Alternatives for

Implication No. 1

1.

2.

3.

Set up a series of lectures

for teenage delinquent boys
about the pitfalls of evil k
companions.

Pass a law against teenagers
with delinquent records
associating with young adults
with delinquent records.,

Conduct a campaign of excluding
negatively oriented adults

from all organized teenage
functions. -

209

Possible Implication No; 2

Negatively oriented young adults should
be involved as helpers to delinquent
teenage boys in thinking through the
implications of their behavior, goals

. and the means of their goals,

Action Alternatives for
Implication No. 2

* 1, Start a training program for young‘

. adults who wish to bt helpers to
delinquent teenage boys and enlist
a 50-50 ratio of-negatively and
positively oriented young adults.

2. Starta program of training older,
professional youth workers as part
of a team with young adults in
operating programs which seek to
include delinquent teenage boys.

3. Start a program of training delinquent
teenage boys to be- helpers in operating
activity clubs for younger boys.

196
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HANDOUT 58

H58 I

WORK SHEET FOR DERIVING IMPLICATIONS AND

ACTION ALTERNATIVES

An implication is derived after looking at the major results gleaued from the

data collected. From these results, a "what" implication can be developed.

That is, - what the objective(s) should be--what goal we desire to achieve."
4

L

" The action alkernatives are developed later.

A fine line is always present between the implication and the action alternative.
It is necessary to be sure the two do not get confused. Make sure when looking
at the WHAT (rmplication) that discussion does not shift to the HOW (action

alternative).

\

\

- "What" Imﬁucation

"How!" Alternative

Major Result Data | What the objective should be How we might achieve it '
What goal we wish to achieve Action Alternatives v
- Action Steps
} o
197




1. Trio A works and Trio B observes for 10 minptes. Trio B shares

observations for 5 minutes. ] N,

AN

Trio A works in the center ring at deriving "what" \
implications from H41. Trio A uses H58 as a work

sheet and applies criteria in H57 in deriving

implications.

Trio B observes procedure of Trio A and uses H57 and
H58 as guidelines for observing Trio A application of —
criteria for deriving implications. Trio B keeps notes -~
. and prepares to report. \ :

When time is called, Trio B shares observations with )
Trio A,

2. Trio B works and Trio A observes for 10 minubes. Trio A shares -
observations for 5 minutes, ) .

Repeat ‘the same procedure as above.

[}

H59
HANDOUT 59
. GUIDELINES FOR A FISHBOWL TRIO EXERCISE
!

211
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HANDOUT 60

'

IMPLICATIONS DERIVED FROM MRS. JONES' DATA RESULTS

»

The implications that Mrs. Jones derived were as follows:

1. Effort spent sharing ideas and trying innovations needs to be legitimized
as part of a teacher's "role performance. !

2. Faculfy meetings should include idea sharing and inservice experiences.

3. The principal needs to show much greater concern and support for
professional growth, classroom improvement, helping teachers with
problems and new ideas.

4. The desire for more open expression of feelings needs to be clarified
ahd supported.

5. The desire for more open dealing with conflict needs to be clarified
and supported.

6. Norms - and-mechanisms for teachers to share ideas and provide help to
each other-need to be created.

7. Any new procedures need to be [lexible to provide alternatives for those
resistant to working more collaboratively.

T ———

8. Teachers need to become aware of the high degree of innovativeness ~
occurring in each other's classrooms.

212 ,
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HANDOUT 61

GUIDELINES FOR CONDUCTING A BRAINSTORMING
SESSION ON ACTION ALTERNATIVES

Ground rules for brainstorming:

1.
2.

3.
5.
6.

7.

4.

Set a time limit (10 minutes)

Produce ideas at a raPid-fire pajce

No discussion-or evaluation is permitted N
The emphasis“ is on quantity, not Qﬁality

Suspend \judgment for 10 minutes |

Encourage the practice of hitchhiking on others' ideas

Have a scr@be write all acticn alternatives and ideas

Procedure: o

1.

2.

3.

In sextet conduct a warm-up exercise for 3 minutes.
Brainstorm: "How many things can you do with a brick?"

In the sextet, take 10 minutes to brainstorm as many action
alternatives as you czn on one or all of the "what'* implications
derived by Mrs. Jones. (See Handout 60.) Ask two persons in
each sextet to use newsprint and write the action alternatives.
Each person writes on a different sheet of newsprint, alternating
in order to capture all ideas produced at a rapid pace.

Take 10 minutes to review sextets! results and to ;ﬁove around
room to look at results from other sextets.

H61
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o H62 . -
HANDOUT 62

L~

THE ALTERNATIVES IN MRS, JONES' ACTION PLAN

"I!{I!

Mrs. Jones did considerably more work than the handout materials show at  —
this stage in her RUPS project. She developed a long list of action alternatives
from her list of implications. She gave special attention to possible actions -
that could reinforce each other and/or serve several needs at once. She ==
created new force field diagrams for several of her major goals. She rated

forces for ease or difficulty of change. She also looked for forces that showed

up in more than one force field. - ° . . _

The analysis that Mrs. Jones did earlier in her RUPS project was diagnostic.

It was to help spot where she needed more data. This later analysis of forces

in several force fields, with ratings of how easy or difficult it might be to =
. change forces, was to plan an action strategy. In a real RUPS improvement _

project, you will know of many factors beyond those included in this practice —

simulation of "helping Mrs. Jones." The thing to be aware of is that there

are two kinds of analysis-you can do with a force field. One is a diagnostic

nalysis to consider what is known and what needs to be checked inte further.
The second is a strateﬂanalgsis to plan which forces you will try to change __’._::.,, ©
.and the actions you will take to change them. N

-

A great deal more can be learned about planning action than is included in

these RUPS materials. Once you have perfected your skilis in using the

RUPS processes, it is recommended that you consider going on to master the

skills of System Technology as applied to managing learning environments.

A package of materials to support this training has been jointly developed _
by the Northwest Regional Educational Laboratory and R.E. Corrigan Associates.
It is entitled, "'System Approach For Education (SAFE) for Classroom

Managers. "

On the basis of her strategy analysis and her own feelings of comfort related to
each of the action possibilities, Mrs. Jones selected a few of them to try out.
Her action plan ipcluded ‘the following:

-~ 1. Mrs. Jones started a practice’ of interviewing kor teachers and
' reporting one classroom innovation each week .1 a one-page . -
. bulletin. After carrying this effort herself for several weeks, ‘she -
'found the faculty willing to take it over on a committee basis.

2. Part of each faculty meeting was scheduled for sharing and
.exploration of classroom practices. Some sessions focused on
the skills of interviewing each other and of docurhenting one's
own innovations. _ _ e

214 ‘ ’ 201
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H62 -

¢ Page 2
Mrs. Jones reported her data results at a special meeting after first
discussing them with most of the teachers individually. She invitad
the faculty to consider developicg a plan for further exploration'of
the meaning of these results.' This led to the formation of a joint
teacher-administrator council to repeatedly assess’the school climate.

o - 0? B
The new committee on classroom innovations and the council on
school climate worked out a rotation plan for several ti: es a year,
During these times, each -teacher had the .opportunity to observe in
other classrooms of her choice and to be observed by other teachers
of her choice. The major strategy for freeing individual teachers
in this plan involved doubling up class groups for such functions as
viewing films. '

202
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HANDOUT 63
ASSESSME&T OF SUBéET‘XI: DERIVING IMPTICA TIONS AN‘D‘
- ACTION ALTERNATIVES FROM RESEARCH FINDINGS
1. Implicg.tions from research findings are: (check one)
What ought to be done, given the data
What the objectives should be, given the data
_o___ Statements of specific results f;'om the data
2.  Action alternatives giv-e you: (checl: B_n'e)
A set‘ of ideas about what needs to be done

" Many different ideas of how to achieve objectives

An analysis of the action strategy needed

-
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H6S . ’
Page 2 )

.
M -
« Answers: 4 ® . » ) o
A v N . . : Y
> . . . - . -
.
.

1. 'Implications from research findings are:

(wrong) What ocught to be done, given the data .
(imglications from findings are goals ‘about which you next
consider what ought to be done. ) .

o

(right) What the objectives should be, given the data

Statements of specific results from the data
(Statements of specific results frcm data are resgarch .=
findings! Implications are the goals or objectives

derived from these.)
2. #ction aJternatives give you: . .
. ; , ‘ yv . - :
. (wrong) A set of ideas about'what needs to be done . ~ L S

(Action alternatives a‘re statements of how to achieve ob;ectives.)
(right) Many different ideas of how to achieve objectives |
(wrong) An analysls of the action strategy needed . T

(A strategy analysis to plan action considers action alternatives N R ‘
. as well as other factors.) ) . :

L
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4" PARTICIPANT MATERIALS

&

'SUBSETXI:® ) ‘ Lk
" PLANNING FOR ACTION. » : 100 minutes
PURPOSE . o N -
The activities in this subset are designed to help participants gain skills'in -

considering planning resources when deciding ona strategy for implementing
action alternatives., *~ N . '

PR
_ﬂi I v
Lo c e

OBJECTIVES

Given twd papers, "Five Resources in Plaining and Taking Aotiou," and
"Organizational ‘and Community Conditions Which. Influence the Learning ° '
Experiences of,Children," and given work sheets and directions for trio work, -
participants will identify and write questions for getting information about ‘&
supportive resources and mahagement considerations. Part{cipants will also ’
perform a force field analysis vn the first action step in Mrs.' Jones' action

plano " N [
. ks .« «h ) . -{) ’ . . . R
' LEADER PREPARATION : | ST S
. " : N - . 9\' N Y
1.  Newsprint Sheet N22 should be.ready for, display. - .o

A &

2. °Handout 68 must be distributed at the beginning of Step 5.

3.  Paper and pencils

Handout 64: Agenda for Subset XII: Planning for Action ’
. Handout 65: Five Resources in Planning and Taking Actlon )
“Handout 66- Organizational and Comniunity Conditions Which’
. Influence the Learning Experiences of Children ,
Handout 67: Trio Exercise on Discqvering Supportive Resources
_Handout 68: Notes from Interviews Mrs. Jones Conducted with
‘ Several Teachers (BLUE) ‘

Handout 69: Trio Survey of Management Considerations ’ Z
Handout 70: Work Sheet for Force Field Analysis of First Action Step

"« inMrs. Jones' Action Plan , "
* Handout 71: Assessment of Subset X Planning for Action :

-




) sUBSE'I‘XH“ .. 5y ’

s

' SCHEDULE - MINUTES
1. Introduce ! s 'I?his allows. participants to structure
~ agemdafor ... -, : appropriate .expectati.ons.
". Subset XTI .
_2.\< Fivg'r'e‘s"o:irces . 100 & " - This handout reinforces.cognitive
" inplanning and learnings and structures several of
‘taking action them in relation to the RUPS process.
v Also, -this provides. additional
~ . . " knowledge in a form thatoanbe
) ~ referredto later. -
"3. Consideration . . 10- This illustrates ;how retrieval of a
) ‘of‘organizational ° different kind of research finding from
and community - those Iooked at earlier can help ina
contlitions different stage of the problem solving -
o el process. ¢ -

-4, ', Trio exercise 15 Reinforces awareness of the need to .
in discovering , ) collect new kinds of data from the action
supportive . setting. Data was collected earlier to
resources clarify the nature of the problem,

Later, data is to diagnose factors that
" might influence the plans for action.
\\' ; rd

5. Mrs. Jones! 5 Provides practice in analyzing and
notes from . ‘ considering data relevant to planning
interviews action.

<" 6, Trio survey ° 20 Provides practide in considering those
‘of management questions while reinforcing knowledge
considerations of the. questlons.
N ) . ¢ '

7. Force field . - 10 Tilustrates use of the force field in
analysis of relation to planning an action step.
first action step’ ' ‘ . :

o (g o

2“ .°_., s + ‘ !r( .

® & e .
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' MATERIALS

SUBSET X1

- INSTRUCTIONAL STRATEGY -

1. Call attention to H64 and N22 to show the sequence of
: steps for this session.

2. Ask participants to read H65 individually. Note
< suggestion for trio activity in last paragraph of .
page 215,

3. Refer to H66 and ask participants to reed it
individually.

4. Ask trios touse H67 and take 10 minutes to build-an
interview guide for determinirg supportive resources
and helping relationships that Mrs. Jones could use in

" her school.

5. Distribute H68 and ask participants to read it
_ individually.

6. Instruct trios to read H69 and to work for the next
! 20 minutes on management considerations from H65.

7. Ask participants to do force fleld analysis individually
using H70. Announce that it will be shared in trios.

. Hé4, N22
. ’ ' .
- H65 .
© H66
. H67
o 1
L f68
) H65, H69
:3’:’;?“’ - i \\ »
; H170
f ~

-
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SUBSET XII (continued)

SCHEDULE . MINUTES RATIONALE
8. Trio 20 Provides practice in applyling criteria '
discussion for this use of the force field.
of force
field analysis
9. Assessment. V 5 This agsrres the participant that he -
has mastered the major cognitive
_ learnings. ‘ .
i N
’ )
b \—/ /
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'MATERIALS

INSTRUCTIONAL STRATEGY . B

SUBSET XII (continued)

8. -Direct trios to share force field analyses and discuss ‘
them, S -

». , '
. i i
H71 8. Give participants‘thne to answer individually the
questions on H71, 7
b L ’
- " = ;
\ :
3 N
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NEWSPRINT SHEET N22

(Copy this sample on a large sheét:of newsprint -,
and have ready to use in Subset XI¥, Step 1)

AGENDA FOR SUBSETXII: PLANNING FOR ACTION

1.

) 20 '
3.
.4.

5.

. 6.

7.

8.

9.

Introduce Sunset XII agenda

Five resources in planning and taking action
Consideration of organizational and community conditions
Trio exercise in discoVering supporﬁve resources

Mrs. Jones! notes from interview wlth principal and several
teachers

Trio survey of management cnnsiderations
Force field analysis of first actior step

Trio discussion of force field analysis

" Assessment

N22

TN -
R TN L
b .:,i‘ FE A0y
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'HANDOUT 64

¢ -7 . ) . . .
AGENDA FOR SUBSET XII: PLANNING FOR ACTION e
‘ Purpose: To gain-skills in éc;ﬁéidering planning resources when

. : * deciding on a strategy for implementing action alternatives.

Objectives: Affer receiving papers on “Five Resources in Planning and
Taking Action' and "Organizational and Community Conditions
Which Influence the Léarning Experiences of Children,' work
sheets and.directions for trio work; participants will identify
and write questions for getting information in two categories
(supportive resourcées and management considerations)., They
will then perform a force field analysis on the first action step
- in Mrs. Jones' action plan,

Steps: 1.. Introduce Subset XII agenda
™ 2. Five resources in planning and taking action

|
- _ /3'7 Consideration of organizational and gommunity conditions )
4.) Trio exercise in discovering supportive resourées

_ ' 5: Mrs. Jones' notes from interviewa with principal and
;‘ several teachers

e

6. Trio survey of management considerations
7. Force field analysis of first action step
8. Trio discussion of force field analysis )=

9. Assessment

211




e T - HANDOUY.65

. FIVE RESOURCES IN PLANNING AND TAKING ACTION

- . -

1. Force Field Analysis

Two kinds of analyses can be done on a force field—-the diagnostic

analysis and the strﬁtegy ana‘iysis. During the diagnostic phase of

proi)lem.solving, fd;ces can be rhl;ked for impor;tance and rated fpr

clarity. The force fi_e}d is thén analyzed to considex: the need for collecting

data to further CIarify‘ the pr.oblem sibuétion. During the later phase of

.planniné for actioq, the forc;es can be -rated for 9hangeabiiity. That is, how

easy c;r diffict}lt woulq it be to change each force? Force fields may be - .

writter. for each of the forcés concerning their chargeability. These are

@ly zed to plan a strategy of action. One géneral’,y aims to change

those forces that appear both high in importance ard most changeable. h
The following factors are considergd in using the force field to plan

e; strategy of action. There are four ways to -cause the situation to ghange

from what it is now. | N

* Add a force

Eliminage a force

Strengthen a force
Weaken a force
% )
¢ Usually we try to bring about change by adding forces. The result is

that we ~(i'on'f: get closer to the goal, but 6n1y wind up with greater forces on

"

‘both sides and more tension in the situation. If is often helpful to take . (

%

an approach of séek:lng to reduce some of the restraining forces, the
- ‘ 212
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H65
- Page 2

femes pushing against movement toward the goal. Sometimele.it even
helps to start by reducing a force pushh.lg toward the goal to reduce
tension‘in the siutzation. The force field diagram can help you select the
forces that might best be used to bring about a constructive change. |

Max}agement Considerations ' .

It will be very important to work through the following management
considerations carefully ae you carry out your action plan for improvement.

It is not intended that these questions imply a general right or wrong way

" of doing things. ﬁ%ery situation is unique. It is suggested that, in any

~

giveﬁ situation, the way you work out the answers to these questions of

management wiﬁ:strdngly influence how your action effort-turns out and

the kinds of side effects it may have! The overall question that apphes to

H

s each of the following is: What is the most constructive way to do it this time?

[ ‘\ /

@est‘io ' ,('/ 4 v .
4
A. Is there an awareness gmong those who will be affected by the

proposed change of a need for change? -

~

B. What are your own motives; why do you you desire to see this
change come about ?

C. What are the motives, present or potential, among those who —
will be affected for desiring to see th;s change come about?

D. What is the nature of your reélationship with those who will be
affected by this change? (For example, are you the 'helper"
and they the "helpees' ? Is it the other way around? #re you
seen as an authority figure and/or an expert? Did you mutually
establish the relationship or is it simply one set up by your
roles as with a teagher-pupil, ete. ?)”

E. Are those who will be'affected by the change working with you on
clarifying what the nature of the situation is ? .

X
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Page 3

F. Are those who will be affected by the change involved in considering
alternative ways for bringing it about?

G. If you and the others have arrived at a point of having some clear
intentions for change, what has to happen to move from the stage of
having good intentions to the stage of making actual change efforts ?

~ H. Are those who will be affected by the cha.nge the ones carrying out
the plan to bring about the change?

I. How will you know if the change has really happened, and if 80, why
it happened, or why it didn't kappen?

J. If the change has happ ned, what support will be necessary in
order for it to continue in the new way? L.

out other change efforts in the future?

K. Are those who were involved in, this effort now more able to carry

Helping Relationships

Research indicates most of us benefit from having support from others
when we try to do someth.ing new or different. In fact, many action.efforts
never really get started because of lzck of active support. In undertaking
an im,provement effort,'whoni can you turn to for encouragement, for fresh
ideas and ways of looking at the situation, to argue with you i:o help briné
out the‘ ;:hings you haven't tﬁought of, etc. ? Who;n can you seek out to
build these ldnd§ of helpiﬁé relationships for yourself?

Scientific Knowledge -

I

Implications for action can be derived from research findings. First,
one must.retrlieve research that fits a particular action question. Resclaa;rch
is available not\only on classroom conditions which influence children, but
also on organizational and commupity cond;fions which affect the learning
experience of children by inﬂixencix;g the teacher and the ways things

happen in a school system.
214
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take initiative, The whole process of problem solving/action taking involves

Self-Initiation Skills

The most important recource may well be your own willingness to

many steps. There are many points along the way where you might gei: b—t;ééed

down. It often can be helpful to ask yourself, "Where am I in the proceas

"~ right now and what are the next steps I need to take?" Sometimes it is hard

) to stir up your initiative to really take a next step. " When you get bogged

down this way, it can help to take a few minutes to work out a force field on”

" yourself., What are the forces for and against your getting active in m;v?ng

on to the next step? Once you've spot.ed these forces, you can work out a

plan to support your own initiative, —"__

I time permits, trios can think of and consider the first ‘step which
Mrs. Jones might take in starting her action program. Refer to Handout 62,
"Alternativeé in Mrs. Jones' Action Plan." You are not to decide on one

action step, but only to think of possibilities and discuss them.

228 . | 215
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A _ ‘ HANDOUT 66
- ORGANIZATIONAL AND COMMUNITY CONDITIONS WHICH
INFLUENCE THE LEARNING EXPERIENCES OF CHILDREN

P
<
e

3=

Those Who Influence the Direct Workers

What actions of the principal facilitate or inhibit innovativeness of
teachers? Chesler and Barakat reported:

... teachers who see their principal as exerting substantial
- upwards influence with the superintendent and minimal
downwards influence on the local staff are most likely to
innovate. Some guaraiitee of professional autonomy in
the form of mediation of external pressures and freedom
from internal pressures may be at work here.
Principal-staff congruence on professional matters seems to
be relevant for staff innovation and sharing ....
) . .+« the principal may be more facilitative of professional
‘ . growth by his indirect efforts at encouraging a supportive
peer network than by direct efforts at stimulating teacher

change. 1
How dées the position o‘f the teacher in the informal pattern of faculty
relationships influence innovativeness in her classroom? Chesler and Barakat
also reported: |

... teachers who|perceived|themselves in the center of
staff clusters appear to innovate and share more often
than others, while tzachers who place themselves on the
periphery of such clusters are least likely to innovate and
share practices. 2

1

Thoée Who Influence the School System as an Organization

" In surveying a number of case studies of change' in education, Mackenzie3'

-

noted influernce sometimes comes from superintendents, boards of education,

E. | 229
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citizens, state legislatures, state departments of education and state and
federal courts. |

How much influence in the organizatioxial struct;lre should ti;e teac!ier
have on the curriculum in order to share innovations ? Lippitt and colleagues
reported . ' -

"... if teachérs believe that they have influence, they are
‘ likely to feel it is worthwhile sharing information with - ¢

i their colleggues. However, if they do not believe they _
have influence, or if they are alienated from the social
system of the school, then they are likely to feel there
is'really no point in sharing because no one will listen.
This observation is supported by data that-reveal that
teachers who are seen by their colleagues as influential,
competent and enthusiastic about teaching innovate znd
share more than teachers who are not perceived in this
way.

The objective structure of ‘the school seems to have a

" different effect on adoption than on innovation., In-those
schools where the communication structure was more -
hierarchial (sic), teachers adopted more often than in
schools with a diffuse structure.

On the other hand: -

In those sclools where the communication structure was more
spread or diffuse, and where almost everyone was linked to

. someone, ‘eachers innovated and shared more than in schools
with hierarchial (sic) or nondiffused structure.4

Are pupils! perceptions of parental attitudes toward school imrortant?
Fox, Lippitt and Schmuck found:

Indices for pe.rental support of school, self-esteem, and

atiitudes toward school show that pupils who view their

parents as supporting school have higher self-esteem and /
more positive attitudes toward school than pupils who view -

less parental support of school.

<
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Do ail the various irnportant reference persons, in a child's life have

e

influence on his echool l)ehavlor? Jung reported the percei\;ed "messages'
from others about how to behave at school combine to relate significantly to
observations of the socioemotionally handlcapped child's poeitiveness in
' relating with teachers and péers in the classroom. 6
Are there different reference groups within a community which influence
. | the socialization of youth? In 1962, Logan conducted a study ina middle-sized

-

city in*which key influencers of youth programs were identiﬁed and inte ‘ ewed.

<

He repor’ted: , " . - |
... agreements of division of labor, perceptions of goal ‘ - l

similarity, and reports of communication patterns indicate ‘ J

a meaningful structuring of the youth development community o

into four subparts. These include Organizations and individuals |

whose youth development tagks are: ) " i

|

|

|

|

>

1. Therapeutic Services, Law Enforcement and Social Control

. . 2. Formal Education -
. 3. Economic Integration ‘ :
? e .t 4. Religious Development, Recreation, Leisure Time - o=

> . Activities? ~
, Logan found: 'Beliefs a{Jout besut' ways of worldné with children and
youth differ according to which youth development area one belongs to." .Hé
. . found further: T, s

1
|
|
Some youth behaviors-are positively valued and viewed as ]
. worthy of support; others are disliked and ones we .would
like to change.. ‘There is a fair amount of agreement in the 1
youth deveIOpment community that work achievement . 1
r .~ behavior (ambitious, good workers, striving to do better)
and social relations behavior (being cooperative, getting
along well with others, respecting others) are the most
desired behaviors. There is stronger agreement that
. ' the most disliked behavior, or behavior that most needs
f:‘. changing-is social relationships behavior (disrespect for S
% \Ta ° ’ " 218
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being poor citizens he different subparts have
different vie?a ut this. _There is a general ~greement
in the com fity that the-family is a primary source of
the" deve10pment of positive youth behavioe, There is
lpuéh stronger agreement that the family is the source

~“of negative youth development. §

-

others, disresge?{avth{ri/t;, misbehaving lepally, .

o

. . T
youth? Morse, Dunn and Bloom¥ found that teachers! responses <}oncerning

their orientations toward working with youth were not signiﬁcantly related

)

-to _reports of their pupils, or reports of trained observers,, as to how they

1

actually were working with youth Jung 0 found no significant relationship

. between teachers' awareness of "good classroom group dynamics' principles

.

4

and the extent to which they practiced these principles in their classrooms.

. KN

* . Knowing and believing is not the same as doing!

-

s How adequate is the training generally available to those’ who work with
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. HANDOUT 67

~
oy -

\
TRIO EXERCISE ON DISCOVERING SUPPORTIVE RESOURCES

Lo

As her first action 'step-, M;':s. Jones decided to investigate the supportive

resources she could count on at school in order to suppleinent her force field

«

analysis of her first action steé. .

_Construct a questionnaire to use.in'interviewing several teachers:

To 'ascerta'in the kind of support in the school Mrs. Jones

1.
) .. can expect: ' . -
2. To identify persons with whom helping relationships can be
explored and built for trying out new ideas
> . - <
_Refer to Handouts 65 and .66 for ideas.
< o .‘?’ . .
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*HANDOUT 68 ., , 2
o

NOTES FROM INTERVIEWS MRS, JONES CONDUCTED
WITH SEVERAL TEACHERS

AN

Mrs. Kelso, MlSS Alberts and Mr. Ream were enthusiastic about her 1deas.
They offered to help and to discuss them with other teachers. . .

Mrs. Warren suggested that the ideas-_be tried out one at a time to geta
clearer picture of what was working.

)

)

Mr. Tucker warned that it would not be good if teachers felt she was imposing
, extra effort upon them. At the same time, teachers needed to be responsible
for carrying out the ideas if they thought they- were good.

Mrs. Blllmgs and Mrs. -Jordan thought‘there was no need of these ideas.
They both felt the teachers would reject them because they were already e
overworked. . A N g . -

~ Seven other teachers expressed p031tive interest in exploring the 1deas
further.

Three other teachers did not seem interested,

&

.
~
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" H69
" HANDOUT 69

TRIO SURVEY OF MANAGEMENT CONSIDERATIONS

I
1

Taking into consideration all information on Handouts 65, 66, 67 and 68,
and the alternatives in Mrs. Jones' action plan from Handout 62, work as a
trio to produce appropriate responses to each one of the management '
‘consideration questions listed below from Handout 65.

Answer How Things  Answer How You Think
Seem to Be Now Things Should Be

\ . 1. Isthere awareness among
those who will be affected -
. by the proposed change 8
of a need for change ?

| 2, What e.re your (Mrs. Jones)

o 7 _ own motives for desiring .

o . ©~  the change? , . -
o . .3, What are the motives

. . - of those who will be

c affected?

f
|
|
B ' " 4, What is the nature of
e . /. your (Mrs. Jones)
. . relationship with those -
: " who will be affected ? -
4, 5
5. Are those who will be "
O affected working on .
" clarifying the gituation?

Lol

6. Are those affected
e involved' inrconsidering ’ ,
< how to bring about change? '

s
i

. ’ 7. _What has to happen to
- move from intentions to’
. .making actual change
; S efforts ? Con
< 4 - .
. 8. Are those affected' the
: ones.carrying out the < 2 , .
I " plan? o ' ’ i -

( S 226 223
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9.

10.

" o 1.

“

. .

Answer How Things
Seem to Be Now

B

H69
Page 2

Anéwer How You Thlnk
Things Should Be

How will you '(Mrs. Jones)
know if the change has
really happened?

If change happens,
what support will be
necessary to contimie
in the new way?

Are those invol\}ed in

-~ the effort more able

to carry out other
change efforts in the
future ? A s o ‘

®
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i
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i
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Mrs. Jonessstarted a practice of interviewing her teachers and reporting
. -one clagsroom innovation each week in a one-page bulletin, After carrying
this effort herself for several weeks, sne found the faculty willing to take

HANDOUT 70

WORK SHEET ¥OR FORCE FIELD ANI{LYSIS OF
FIRST ACTION STEP IN MRS. JONES' ACTION PLAN

it oyer on a committee basis.

\
- @ .
Step 1: Do a force field
- . fSteb 2: Rate the changeability of each force as "hard,"
) '"medium' or ""easy" to change
_ Goal: " Involve the faculty in estaiblishing a commiittee
. T , for sharing classroom innovations
. Forces=For ———& | *—— Forces Agiinst '
o \ e,
@
A
<& a“’ @ .Z
- £
) 2
. O (v E
¥
v K
< . .
< ﬁ .
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1. When doing-a strategy analysis on a force field to plan actmn, -

HANDOUT 71

you: (check one)

"~ Rank order the importance of the forces

Rate each force for clarity .

Rate each force for changeability

2. In any future RUPS improvement project you undertake, the correct

ASSESSMENT OF SUBSET XII: PLANNING FOR ACTION

answers to the following management questions will be:

a.

C.

Are those who will be affected by thé change working with you

on clarifying the nature of the sifuation?

Yes

No

Maybe

- H71

Are those who will be affected by the change involved in consulermg
alternative ways for brmgmg it about?

Yes

-

No

Me, ybe

Are those who will be affected by. the change the ones carrying
out the plan to bring about the change ? ’

. Yes

Maybe -

. 226
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" Answers;

el When doing a stratﬂﬂ analysis on a force field to plan action, you
: \ st
_(wrong) Rank order the importance of the forces
:  (This is part of diagnostic analysis)

(wrong) Rate each force for clarity
(This is part of diagnostic analysis)

gri@tz Rate each force for changeability

-

2. Inany future RUPS 1mprovement project you undertake, the correct
answers to the following management questions will be:

. ' a. Are those who will be affected by the change working w1th you
: . (n clarifving the nature of thé situation?

Yes (wrong) " No (wr ong) Maybe (right) -

-~

~ b. Are those who will be affected by the change 1nvolved in conmdermg
“alternative ways for bringing it about? * ) i
T Yes (wr \ ong) No (wrong) - ‘ Maybe (right) ° . ‘
) . o

C. Are Lthose who will be affected by the change the ones carrying
" out the plan to bring about the change ? .

Yes (wr _ng) No g ong) Maybe gright) : )

(Every situation will be unique. In an’actual project, the answers to these

questions sometimes may be yes and at other timed, no. When answering -
> the above questions about any future pI‘O]GCt, the eorrect answer has to be
. ma!bet) \: . . - i
o, i . ’ . N ) F 7
< o °




SUBSET XII: : o
SMALL GROUP DYNAMICS 145 minutes
PURPOSES =~ : 3 | o

The activities of this subset are designed to allow pei'ticipants:

- .

"o become familiar with additional data-gathering tools

"To apbly acquired knowledge and skills to a small gi'oup planning
‘task aud objectively analyze the small group's dynamics

frm = e :
To produce a plan for use when explannng the RUPS process '"back home"

' OBJECTIVES

[ - »
v o . —_— -

. z . ) .
2 Given a set of procedures, participants will scan and share ideas found in the

{é; remaining chapters of Didgnosing Professional Climates of Schools.

Given an assignment, the sextets will produce a plan to explain the RUPS

process to a specific "back home" group.

JESSUEY N ~ N

Given a planmng meetmg and Handout 75, "Five Dimensions of Group Growth, "
participants will rate their small group dynamics, analyze and mterpret i:heir \
. ratings.

LEADER PREPARATION

a

———— *

1.

"2

" 3.

-2

- Handout 76: Rating of Group Planning Meeting

o

Newsprint Sheet N23 should be ready for display.
Paper and pencils

PARTICIFANT MATERIALS - .
Handout 72: Agenda for Subset X@IiI: Small Group Dynamics

Handout 73: Instructions for Readmg in Diagnosing Professional Climates
: of Schools -

Handout 74: Planning Assignment.

Handout 75: Five Dimensions of Group Growth

-~

Handout 77: Composite Rating of Group Planning Meeting -
Handout 78: Assessment of Subset X[II Small Group Dynamlcs

A

228




SUBSETXHI : - , _ ' \\
SCHEDULE MINUTES RATIONALE
-1. Introduce 5 _ This aliows participants to structure
agenda for . . appropriate expectations.
Subset XTI ’ , , .
. 2. Review - , 5 A continual reinforcement of the circular
RUPS model - . and dynamic nature of the model will
. . . increase thc probability of its being
learned by the participants. 3
)
3. Read chapters 25 Familiarizing oneself with additional
remaining in . data-gathering tools will broaden the -
. Diagnosing Professional ‘perspective of the participants, as well
Climates of Schools ° as reinforce the concept of eyaluation ' -
. - - as a function of the ongoing process
. ' ‘ . and integral-to it, .
4, DPlana session 45 - Planning a presentation of the model to
*  ‘toexplain the - a group back home should increase the
RUPS process ‘ probability of participants both
"back home" . remembering and using it. -
5. 'Read "Five .o~ 010 . Handout 75, "Five Dimensions of
Dimensions Group Growth, " will be read in the context
AN of Group of a small group, switching attention
o Growth" ' . from trios to the dynamics of a small
B ' : ” group. It should provide a base for
v ' “ applying the trio team-building skills to
' work in sm.a2ll groups. .-
6. - -Evaluate the 10 Rating self on scales derived from
planning : . HKandout 75 should reinforce the ideas
+ session ‘ - on that paper, as well as provide an
s ) objective base for the-discussion .that
‘ : " follows. S

229 S 24p . . | . .




SUBSET X1

INSTRUCTIONAL STRATEGY

N23, H72

MATERIALS

1,

Call attention to H72 and N23, pointing out the sequence o
of activities.

)

Ni1

2.

In this review of the RUPS modei, stress the tendency of :
people to want to proceed in a straight line from 1 to 2 -
to 3 and so forth. Reinforce the dynamic nature of the o

" model, using:N11. It usually needs to be a "back up, g

forward, back up, go forward" process,

H73

3.

Ask partieipants to meet in their sextets to use H73,

.Explain that following the instructions will give the L
" participants the opportunity to familiarize themselves with - o

the rest of the tools, Scanning these chapters will also

" give the participants a chance to broaden their perspective

of kinds of problems théy might tackle when they return . -
home. . .

. Inform the sextets they will have 45 minutes in which to

_dynamics in the’ next steps. ~ .

accomplish the task called for in H74. Explain that this
task will serve as preparation for study of small group

5.

-

Direct the participants to read H75 individually, explaming
that the paper offers a way, to look at how groups grow. I¢
may. furnish ideas for assessmg the planning session

just corcluded,

6.

‘Refer to H76. Tell the partlcipants to follow the
instructions, explaining that this is a data-gathering step
before a discussion of the planning session.

o
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S .
{SUBSET XIII (continued)

4

RATIONALE

Producing a composite of individual
ratings is part of analysis from which

the interpretive discussion of the
~ groups' dynamics can follow.

Discussing their i)lanning séss'ion within

the framework provided by Steps 5, 6 and
7 will give an opportunity to clarify the
concepts in Handout 75 as well as an
opportunity to practice and reinforce

the team-building skills used throughout
the workshop._

This assures the participant he has

-mastered the major cognitive learnings.

SCHEDULE MINUTES ~
) t
‘7. Composite < 10
rating of group
planning meeting
8. Discussion of 30,
"« what happened
during the
planning session
9. Assessment 5

RS

- e



MATERIALS

H77

<

INSTRUCTIONAL STRATEGY

[ -~

. - ’ //’> —z
- . e

T
-~ - -

/’/ i .
7 SUBSET XIII (continued)

<

7.

Ask participants to meet in their sextets to use H77.

Instruct them to produce a composite group evaluation ——

of their planning session, followir_ig the instructions
given. - - - '
i3

'
i

8.

.Direct the participants to discuss their composite ;'at'ingé.
-{H74,° H'15, H76 and H77 should be used to guide the

discussion.) Suggest that the sextet discussion might

. include the following: (a) the reasons for wide ranges
-of participant ratings on eny items; (b) what a rating

../

> -

o

means in terms of how the sextet has developed throughour i B

the workshop along the five dimensions given in H75;
(c) effect of their group process rating on actual
commitment to plan produced (how they feel about it and

3

use they may ultimately make of it). . -

Give time for ‘partlcipants to answer indlviduaﬁy the
question on H78. o ’




3 NEWSPRINT SHEET N23
) (Copy this sample on a large sheet of newsprint %
> and have ‘ready to use in Subset XIH, Step 1)~ , o,
N \l ’ . - - - é
. . : \ 3
.. ’ AGENDA FOR SUBSET XilI: SMALL GROUP DYNAMICS ), R F
1. Introduce Subset XII agenda . oo LG
P ' 7 . . .; . ‘ ) ‘ .. \ - ’g
t” _ © 2, Review RUPS model " SR X
i i 3. = Read remaining chapters inDiagnosihg Profsssional Climates of - - . "‘
i ' Schools : . j R 3
4. Sextets plan a session to explain the RUPS process to a gi:oup in ‘
their own schools ! ) 2 i - ;%,

o .ead‘"Five Dimensions of Group Gros&}h" SRR

f’ ) T 6 Eva.luate the planning session

[y

. ’ N Composite rating of group L ) oy » :

AR 8 DiscussiOn of what happened during the group planning session o .
v, - 9. ° Assessment - K L . =
2 . ? . . ‘

< - a ’
" ] ¢ N L i
5 . :
[ < - ’»
.
. . :
- b . “ - .
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.,

2

Purposes:

~

v
“

Objectives:

-~ -
*

»

To become familiar v&ith' additional data-gathering tools.

. . w
. “HANDOUT 72

!

. AGENDA FOR SUBSET XII: SMALL GROUP DYNAMICS

T .

RN

3 [}

T~ o appljr Imowledge and skills acquired to a small group
planning task and ob]ectwely analyze the small group's
dynamlcs. .

To produce a plan for use when explaining the RUPS
process in own school. .

“»
h r
v .
N

G1ven a set of procedures, parhclpants w111 scan and
. . share ideas found in the remaining chapters of

L)
. .

@

3
_ the reséarch ut111z1ng problem solving process tod spe01f1c
. ) bacx home group. - . -
* ‘G1ven a planmng meetmg and Handout 75, “Hive D1mensn,ns
. ) of Group Growth, *' participants will rate their"small group
dynamics and analyze -and ‘interpret their ratings”
& LR W
Steps: 1. In;rodqqe'Subsetm agenda .
” 7 2. Re\aiew RUPS fnodel ‘ . - '
n 3. Read remaimng chapters in D1agnosmg Professmnal
* Climates of Schools :
. Lo A Plan a session to explain the RUPS process :
o “ 5 Read "F1ve Dimensions of Group Growth
. 6. Evaluate the planmng session s
* 7. Composite ratmg of group
8. Discussion of what happened during the grodp plannmg
. sessmn
9.  Assessment

. .

247 e

Given an asmgnment the sextets w111 produce a plan to explam

1~




v o
.

v?f{\‘.;' B
[

s

o
S

Q
RIC .
y
EE L )

s
g

" a

¥ .

DIAGNOSING PROFESSIONAL CLIMATES OF SCHOOLS

. Task:

o

Procedure:

x5
N

v '\ * . ' .
" HANDOUT 73

- INSTRUCTIONS FOR READING IN

‘o

'

4
]
.

Rapid scanning of remaining chapter in sextets.

L

<

o

1,

o

 the sextet discussion.

°

Each.person in the sextet scans the remaining chapter

in the book. 'Read it in a rapid, skimming manner.
Note: any major tools for evaluation to share during

In the sfexfet share and discuss major data-gathering

tools in the seven chapters. Focus on helping each other

identify and clarify the major elvaluatmg tools.. Pay

partlcula.r attention to the fact that evaluation is viewed
as an ongoing processy closely related .to other planning

and action taking processes.

~ EN
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< [ « »
a4

Ay i
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.+~ HANDOUT 74 .
7 PLANMING ASSIGNMENT |

-To design a one-hour-session that any of you could conduct

for a faculty of thirty to give them a‘n understandmg of the
"RUPS process. »

>

. "OUR PLAN FOR A ONE-HOUR SESSION -

(%

@ -

e

»
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They have to do w1th clamty about membership, influence, feelmgs, individual

\

N

- " HANDOUT 75

- FIVE DIMENSIONS OF GROUP GROWTH

Y
3 o

~

)

Lo There are ﬁvev,dimensions along which groups typically develop and grow.

7 4 %

PR

dlfferences and product1v1ty People in new groups tend to concern themselves

with these dimenslons in the order just given. — - ,
"?:; i 1_,_ h ™ .\*..\ t*i / ) N ) N ' )
s H \Q 1'\ y
Membership . «;;
N 1 l 1

L) -~

When you become part of anew group, the first thing you' re apt to care”

about is what it w111 mean to be a member. How will others expect you to act‘P
g et

When should you speak and how do you go about 1t'> It you say someth.mg ag a
e

i‘.«* ':sx e

X rf

Joke, w111 others laugh or w111 they think you were being serlous? Is it all

2~ \

rlght to come late to leave early, to smoke, to dress mforma.lly? will - .

s “

Sy

members in this grgup hold your same values and att1tudes? W111 membershlp ‘

A‘) s'

in tHis group famhtate or confhct with other roles’ you have in hfe? W111

-

membership m this group be st1mu1atmg, bormg, excltmg, threatemng,

" rewarding, mconsequential?

e

L

* v
¢

Influence .,  ° B

-8

As the meamng of membership becomes clearer, attention geherally turns

_to questions of influence.. Who is the leader of this group ? Is therea chairman?-‘ .

Will the *'real leader" please stand up? How do decisions get made 2 In what

ways do people try to influence each other? Are individuals open to letting

others influence them? What opportunities are there for you to influence or

fulfill leadership functions? Are there individuals.in the group who care more

about the power of being leaders than they do about the goals and issues of the group?

237
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4

B .

Feelings . , g ' ' - )
. \' . \

Aé norms of niempership and influence become clear, the expression of
feelings becomes ipcreaéingly important. When others like an idea or action, ',

do they say so? -When there is boredom, frustration or anger, is this shared

openly so that it can be worked out constructively? Can &ou express your °
féelings freely as they ogcur so yoﬁ don't have to contain them and let them.
build up to a point where they burst through inappropriately? Do people w;ait

until they "get' out the door" to tell one or two colleagues how they "really felt

b

about the méeting",? Is the expression of negative feelings seen as honest

o

feedback that can help, rather than as a destructive attack? Again, is,
» expression of posilfive feelings seen as honest feedback, ratiléf than éimply

trymg to influence or "'gild the lily" 2" ‘

Individual Differences o .

Each member of a group represents certain unique experiences, knowledge

¢ v 2

and skills. Few groups seem to reach a point where they take maximuin _

advantage of these individual differences. It's rather common for members, of

‘a group o reach a level of sharing feelings where each sees the others as

~ «

likable because they are pretty much the same as he is. This is sometimes

‘ Y

’rei’erred to ~as the "honeymoon stage." If enough trust develops, the membersA
may begin to be able to;both recognize.and value the individual differences that
each possesses. A new set of questions then takes on meaning. Do the members
take the i;ime and effort to learn about the experiences, atti!:udes, knowledge,
values, skills and ideologies of each other? Does each w'ork at sharing his own

ideas in order to get 6thers' reactions and different ways of looking at issues?

238
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WText Provided

ERIC.

o«

S H75
Page 3

-~

1

Do they let each other know they appreciate .these differences even when they
don't necessarily agree with them ?
L . * : ) ¢

Productivity L \ " e .

>

©

Most groups exist for a purpose that involves some kind of prod'uct. It

LT

might simply be to have fun together. It might be to bu11d better mouse traps

or to 1mpr’30ve the learning experiences of children. The product of many

’

g'roups" tends toWard a‘"lowest common denominator" of that pote’ntial which

»

the individualg’ in the group are capable. Depending upon hew norms of

*

membership, mﬂuence, feelings-and individual differences get worked out, a

i /
group can reach a level of- creaﬁVe‘productwity Ideas of different md1v1dua1s

=
(<4

~canbe combmed into better new ideas which no one person alone would have

.

thought of "'I'hese questions‘become important. How much energy goes into
- P /
arguing about Which 1deas are "'bettert or “Fight' as compared to energy spent

- -+ ! i) .

on de\‘?elop;ng new 1deas from combining old ones? Is effort spent on
diagnos‘ing si:tuations to_ brmg out underlying issues? When problems are
raised, is"the_re Z vaCl,u‘e for wo,gldng them through thoroughly as. opposed to
movixig quicltly.tqward,haction? Do members take the time to seek your
reaction; and ideas ? Do the norms of the group!s organization support" time
and ways for‘irou to give your reactions and ideas?

Results ) g

R

There are two kinds of results from the ways a new group works out these
five dimensions of its growth. One concerns task accomplishment. Tasks
may be accomplished efficiently or 1neffic1ently, thoroughly or only partially,

with high quality or in a shoddy manner. The other kind of result has to do

252 ‘239




H75
Page 4

s
. .
[4

_ with maintenance of the group. There may be high esprit de corps where

individuals are pleased and exc1ted to be members. Or, there may be
confusion and frustration where individuals readily leave the group
3 . - . -
» . . o
- v s
» ? ’ -
: N "
{ ' ’
- & N °
- ! ’ : o
» l ) ’ '
S
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. HANDOUT 76"

* RATING OF GROUP PLANNING MEETING

>

Instructions‘ Circle the number on each scale which comes closest to being
‘ your assessment of the planning meeting just completed.

k)

>

1. How clear were you about your membership role in the sextet?

[1/2/3/4/5/6/1/8/9/10/1u/1/

Completely . Clear on some things, Completely
confused con;used s.bout others clear

)

2. How completely did you share your ideas in the meeting? ’ *
/1/2/3/4/5/6/7/8/9 /10 /11 / 12/ =~

I did not share . I shared about half I completely shared
. any of my -ideas of my ideas : . every idea that
' " occurred to me
!

3. To what extent were your efforts to influence the meeting successful?

‘,/1‘/2/3’/4/'5/6 /7=/8/’.-)‘/10‘/11/12/

]

Nothing I did had About half of my , I strongly influenced*
_any influence on attempts influenced -° the group every
the group the group . time I tried

2,

4, How clearly did you commumcate your posmve and: negatwe feelings when
you were aware of them ?

i .
/1/2/3/4/5/6/7/‘8/9/10/11/12/

1
Not at all -- " I communicated to! Completely clear
no one knows them clearly half \\ to everyone
howI was feeling of the time 3'
' \
' :



5.

6.

7.

8.

9.

" They didn't find They got about half They found out

“

-~ “ ' . i Hg.s__._
‘ Page 2

l

How clear were you about how others were feelmg in the sextet?

/1/2/3/4/5/6/'1/8/9/10/11/12/

I had no idea about I was clear about ©+« I knew exactly How

how anyone felt half of the group . . everyone felt
_ ' \ e

To what extent did the team benefit from the unique éontnbutlon of each
person in it? (By virtue of his role in the system, training, experience, ete. )

'*./1/2/3/4/5/6/7/8/9/10/11/12/

Not at all--no * About 50-50 Completely—-beneflted
real benefit ’ N from everyone in the
from anyone . . group as much as

' possible *

To what extent did the team work at discovering how your unique background
and role could contribute to what was going on?

it

/1f’2/3/4/5/6/7./8/9/10/'11/12/

_out anything about " of the contribution ) everything about me
‘me that would have " I could have made 4 that could be of any
helped ' help

How productlve was the work of the sextet?

‘/1/2/3/4/5/6/7/8/9/10/11/12/

-

. Completely K About half as , Very productwe-—as
unproductive-- _productive as we | much ag possibly

nothing worthwhile could have been could have been done

How creative was the plan produced? (For example, actively testing and
building on each other's ideas.)

/1 /2 Fs /4 /5 /6 / 1/ 8/ 9/ 10/ 11/ 12/

Not creative at all-- About 50-50 Extremely creative
the plan came out of the plan--is better than
lowest common denominator anyone could have
of'ideas from the group’ ) come up with alone

— ’ 242
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" Instructions: 1. Record the ratings ton this chart as each individual ‘
" reports his ratings for each item.. -

2. Circle the point on each scale where the largest number
of ratings ‘occur. For example, if two consecutive numbers
each have three ratings, circle both numbers. ) ’

4 s . A3

3. Connect the circles with a line; producing a profile of -
- your group work during the planning session. *

A R R A A R
1 2z 3 4 5 6. 7 8 9 10 11 12 .
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HANDOUT 78

*
»

<

ASSESSMENT OF SUBSET XIl: SMALL GROUP DYNAMICS

N

- K

1. The five dimensions of group growth are: (check five)

- " Cofisensts Feelings
& Membership . Structure

Task Accomplishment. Individual Differences
¢ Influence Productivity'

Reward System |, Maintenance

- -

B

244
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" H78 _
Page 2 '

X

]’J

Answers:

1.  The five dimensions of group growth are: (check five)

'g\\’rrogg‘ ). Cpnsensus
(right) Membership

o

(right)’ Influence
< (wrong) Reward System
1
v
/
s . ’
L
=
i
'{
g
If
{
245

(right) Feelings
(wrong) étructuré
y R]

(vight) _Productivity

gwrongz Maintenance

< ’

O

kM)
<n
o

!wrox_:g) Task Accomplishment (right) Individual Differences

\cd
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" SUBSET XIV: -~ . o . e

. PLANNING YOUR BACK HOME 1 RUPS PROJECT_ ’ . 180 mimtes
. 7. s . R . ‘ - &
PURPOSES

»

The activities of this subset are deqigned to allow the participants: -
. To begin Wc_ £ on idegtifying a real problera for a back home RUPS >
improvement project .

~
2 -

To review aud reinforce the RUPS modey and other major cogmtwe o
learnings of the workshop.

i -

OBJECTIVES ° ' .- ‘
T ’ ° . ' ) L% ' °
Given instructions and support. materials, 'qiach participant will write problem - -

™ gtatements and a force field analysis for a back home RUPS project. With .

reference to guidelines and criteria given 1n earlier subsets, these statemen’s
will be critiqued in sextets. . : .

_Given instructions, each. particlpant will do a force field on his abilities to 3
follow through on a back home RUPS project and share these in his sextet. Two
follow through meetings will be spec1f1ed. With reference to the assessment ’ ;
handouts from all subsets, participants w111 review all major cognitive learmngs ‘
to insure mastery.

LEADER PREPARATION

Y

1. -Newsprint Sheet N24 should be ready for display.

]
2.  Newsprint and felt>tip pens for use during Step 3.

3. Newsprint Sheet N25 should be ready for use during the critique in Step 4. '
A g . £
4  PARTICIPANT MATERIALS: . j
. ’ : ’ /
Handout 79: Agenda for Subset XIV: Planning Your Back Home RUPS - ~
- Project T
Handout 80; Back Home Problem Statement and Force Field Analysm
Handout 81: Plans for a RUPS Project T .
Handout 82: Force Field on Myself T
Handout 83: <Plans for Followup Sessions I and 11~ 7 i
Handout 84: Assessment of Subset XIV Planmng Your Back Home ]
RUPS Project .-/
i
/,/ 246
.
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S
;Y. SUBSETXIV

.- !SCHEDULE ' : MINUTES RATIONALE )
K 1. Introduce = * 5 This allows the participants to structure
°* + agenda for ’ appropriate expectations.
Subsget XIV . .
" 2. Discuss Tes 10 ﬁaving gextets discuss péssiple problems
.. possible to work on at home promotes a range °
. hack.home - .of considerations.
: . problems for. .’ - :
" a RUPS projéct * -
3. Write a 30 This begins the back kome follow through:
back home project in the content of teamwork -
° problem’ relationships which have developed
. -statement . during the workshop.
and force , }
field apalysis - .
o o )
) %
4. britique each 45 * This provides asses'sment of skills
other's problem applied in beginning to formulate the
.statements”and back home projects.
force field o R
analyses ]
‘ 5. Overview of 30 " This familiarizes participants with the
s back home RUPS if forms provided to vse in carrying out
project guidance /  their back home RUPS project and
materials K anticipates sharing of the two followup
/ meetings.
.f’:
/
247 " / ‘i‘ .
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- ’ SUBSET XIV

oA

~ INsmﬁcndNAL-smATEGY

¢

H79, N24

1.

- of activities for the subset, R

4

Call attention to H79 and N24, introducing the sequence

i
- N &

2,

L)

Have the partic‘ipants meet in their sextets. Ask them
_ to take 10 mimutes to discuss the kinds of problems they -
think they might like to work on at home. -Explain that

. their discussion will serve as preparation for the next step,

which they will do individually. . , ‘

%

H80

3.

Direct thé-participants to use H80 to answer individually a
probiem staternentyfor a goal they really want to work
on when they get hbme, a_ind do a force field analysis of

their improvement goal. Remind them of Handouts 6 *

and 19 which give criteria and guidelines. Distribute
.sheeig of newsprint and felt-tip pens on which they are to’
copy their statement and force field explaining that the _
critique will be written. Emphasize this is the start of
the back home follow through project. .

N25

4,

" in the time available.

Direct participants to post their.newsprint problem
statemeants and analyses on the wall. Announce a

general critique that foliows directions posted on N25.
Explain that the.critique skould be as thorough as possible.
Participants should continually check what they are reading
against the criteria. Reinforce the first direction that
partiupants should critique as many products as possible

Y

H81

5.

Refer to H81. Take time to go through the entire
workbook with participants, showing that all necessary
instructions are.given-and that there are extra forms for

_the various parts of the process. Stress that there will

be two followup meetings of the trios in the coming weeks.
Point out possible options in case a meeting of the entire
workshop for these sessions is not feasible.,

©x -“,.. W, T
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SUBSE’I‘ XIV (continved) .
SCHEDULE MINUTES RATIONALE ""
6. Individuals 10 Provides a chance to identify
write a force resistances.
_ field about /
carrying out /
" back home /
» RUPS project ]

7. Sextets 20 : Provides teamwork support for
share considering w/é.ys to overcome
individual resistances and strengthen
force fields facilitative’forces.

] .
Specifies expectations for followup

" 8, 'Annotnce 5
plans for ' meetings. |
followup I
sessions

. . ‘II )
9. Review 25 Reinforces cognitive learnings and
assessments - . assures participants of their
mastery.
j
. j
. /
o kY
;
/,
®
|
|
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MATERIALS

SUBSET XIV (continued)

INSTRUCTIONAL STRATEGY -
H82 6. .Refer to H82, Tell the participants to follow. the
; instructions on this handout. Announce that these
personal forces for and against doing a back home
project will be shared in the sextets. )
7. Direct the participants to share their force fields on
probabilities in sextets.

HS83 8. Direct participants to H83. Individuals should enter

g the dates, times and places for their followup trio
sessions. :

H84 ‘ 9. Direct participants to N84. Refer them to the assessment
(Refer to handouts from each of the previous subsets. Emphasize
13 previous the importance of their mastering the cognitive learnings
assessment of these assessments as they move now toward carrying
handouts) out their own real RUPS project. Note that 1184 which

assesses their knowledge -of the RUPS model is especially
important as a guide to conducting a RUPS project. Ask
them to review individually all the agsessment handouts
to be sure they have mastered the cognitive learnings.
(Handouts 4, 12, 17, 23, 27, 34, 38, 43, 49, 55, 63,

71, 78) ’

250
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1.
2.
3.

4.
5.

6.

NEWSPRINT SHEET N24

Y
.

(Copy this sample on a large sheet of newsprint
" and have ready to use in Subset XIV, Step 1)

AGENDA FOR SUBSET XIV: PLANNING YOUR BACK HOME RUPS PROJECT

s
¢

Introduce Subset XIV agenda
Diédtiss possible back homéproblems for a RUPS project
Write a back home problem statement and force field analysis

Critique each other's problem statements and force field analyées

Overview of back home RUPS project guidance materials

Write an individual force field about carrying out back home

‘RUPS project sl

Share individual force fields in sextet
Announce plax;s for followup sessions

Review assessment

251
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Objectives:

Steps:

- - ) H79

. HANDOUT 79

AGENDA FOR SUBSET XIV: PLANNING YOUR
BACK HOME RUPS PROJECT

To begin work on identifying a real problem and plan for a back
home RUPS improvement project

~

To review and reinforce the RUPS model and other major

. cognitive learnings of the workshop

Given instructions and support materials, each participant will
write problem statements and a force field analysis for a back
home RUPS. project. With references to guidelines and criteria
given in earlier subsets, these statements will be critiqued in
sextets.

Given instructions, each participant will do a force field on
following through on a back home RUPS project to share in

Y]

sextets. Two follow through meetings will be specilied,  Wiih
reference to the assessment handouts from all subsets,
participants will review all major cognitive learnings to insure
mastery.

1. Introduce Subset XIV agenda

2. Discuss possible back home problems for a RUPS project

3. Write a back home problem statement and force field
analysis

4, Critique each other's problem statements and force field
analyses

5. Overview of back home RUPS project guidance materials

6. Write an individual force field on carrying out back home
RUPS project

7. Share individual force fields in sextet
8. Announce plans for followup sessions |

9. Review assessment

o 252
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) T H80
“eiemee....... . __ . HANDOUTS80 -

‘ ' BACK HOME PROBLEM STATEMENT AND FORCE FIELb ANALYSIS y

1. Stateinent of a problem I think I want to work on:

2. Force field analysis of my improvement goal:
Goal:

3 ‘ Forces For ————= | <«———— Forces Against

Take the last five minutes of this period to copy your problem statement and
force field on newsprint for others to critique.

Instructions: 1. Write your problem statement and force field analysis on
a large piece of newsprint

2. Post your newsprint with another piece of newsprint next
* to it for written critiques from others
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NS S

¥

Y
‘.

“This space is for notes you may wish to copy ‘from the critique statzments
others wrote on your newsprint.

Critique of prc;blem statement:

Critique of force field analysis:

267
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NEWSPRINT SHEET N25 -

(Copy this sample on a lazge sheet of newsprint
and have ready to use in Subset XIV, Step 4)

DIRECTIONS FOR CRITIQUE

: 1.  Read the statements as posted, get to as many as possible during time
— allowed.

2.,  On the newsprint provided, write any critique you may have of the
problem statement and/or the force field. .

3. Sign your critique.
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° : ‘ H81
HANDOUT 81
PLANS FOR A RUPS PROJECT
This folder contains a number of blank forms to use as an aid in caf‘rying out
a real RUPS project back home. It is suggested you use these and keep them
filed in chronological order to refer to as a way of keeping track of your

progress.

Form 1 is for Keeping track of when you are working on different
: parts of the RUPS model

Form 2 is for writing statements of your problem
Form 3 is for writing force fields e -
Form 4 is for making data-gathering plans-

Form 5 is for stating results from data, deriving implications
and listing possible action alternatives

Form 6 is for stating action plans
Form 7 is for recording major changes and goals achigvec_l

There may not be enough blank forms for your project. 1f you need additional
copies of any form, simply write them out for yourself on blank sheets of
papér. - T

5
\

y
\
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‘ ~ FORM 1

PROGRESS RECORD OF A RUPS PROJECT

This RUPS project is conceraned with:

Approximate dates that I worked on different phases of the RUPS project are
recorded below.
Date Phase
1. ’ ( - The phases of the RUPS
2. model are listed below as
3. ' a reminder. You may y
4, : repeat some of these -
5. plans several times in
6. carrying out a project.
4 7. ———
. 8. Identify concern
9.
10.. Diagnose situation
11. o
12, ) Consider action
13. alternatives
14,
15. Test selected
16. . . alternatives
17,
18. Adopt and diffuse
19, o ¢ /
20, /  Retriewe owledge
21, / of setting
/l Derive implication
from knowledge of
/ setting
Retrieve scientific_
knowledge
c . . e - ‘ ' Derive implications
‘ . 270 from scientific
. ' knowledge ’
.
: ' 257
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' . ‘ Date:

FORM 2

PROBLEM STATEMENT NO. ___

‘ | 271 | |




Goal:

Forces For

FORM 3

H81
Page 4

" Date:

FORCE FIELD NO. ___

<

Forces Against

2

"

2
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Date:

H81 |
Page 5

+FORM 4

DATA-GATHERING PLAN NO. *

Forces about which data is to be gathered:

From whom (or where) data is to be gathered:

a
€

Way in which data is to be gathered (tools, observation plan, questions to

be asked, etc.):

260




FORM 5

\ - RESULTS, IMPLICATIONS AND ACTION ALTERNATIVES

A major result from the data is:

-

" One implication that can be derived from this result is:

@

2

~ : y
, :

. Some action-alternatives that might deal with this implication are: _ .

.
< >
. [y
. N <

Another implication that can be derived from this result ig: - -
-Some action alternatives that might deal with this implica{tion ate:

Another implication that can be derived from this rezult is:

Some action alternatives that might deal with this implication are:

274 S . 261




o _ . - " FORM 6

L ' " STATING ACTION PLANS | .
- . N b . . | .
| R . . s L. - . ‘ R
R . ' The major parts of the action plan include: ' o 5
E,.:.W-.w ;,' ‘ s P - - ’ ' . 'éJ
[?‘ N N . ‘ - )
%
; ° ~ < Q o
s . * < .
. 0 . )
3 o
0 ' -~ : ) ' v
‘i‘ . - AR Y
] QF‘ b
~ o Ed
! N
N o
. - ¥ > . > .
— Ad — 4 - © N N < . -
Resources I have ‘considered i in carrying out the -action plan include (e. Ees .
5 ma,na%ment con51derat10ns helpmg relationships, own initiative, etc.): e -
, |
. o
' |
> - - - 2 ——— 3 N
v I . . ' ‘ .
l ¢
i - ', .
LS e ) ? ) * ™
| ‘ '
! % \ “ s i I
oy ! Q [ i 4 |
| ’ s u
o = :.‘.._:‘i:'é,'; == Z.‘:“—’—M'!"“' il Svntessatiotintalioet bodiue St s doniie ""“"""”:‘i
~ ! - r ‘ ) aw‘i
. - . |
\ . o
! ‘ ‘, ¢ .
. . . .
. . - .t - . -, i
- . Al Ay o -
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a ) . HS81
A . Page 8
‘.‘ ! i Date:
- |
. . { FORM 7
i
MAJOR CHANGES AND GOAL PREPARED
i
i
. A major change in the forces of the problem that has taken place:
S | ‘
N ;‘ o ;’
“j‘ ;! \
! Concrete evidence that this c’hange has taken place in the forces: ) ‘
1 - ‘
:
.‘l L3
@ |
: A major goal that has been achieved: ‘
3
v ) Concrete evidence that this goal has been achieved:
:D ! ' ‘\
. ‘ | \ \ :
J\ é | !i \ l‘ \ | : J.
A { l \ \ ) i
e e T Tl ,:..-3___: SLImmLIe T — LI z R SR otb | il -
‘ N t t »
| | R a
N '
g \ | .
‘ i \ |
263 :




HANDOUT 82

FORCE FIELD ON MYSELF

Y

H82

Instructions: Identify the forces for and against your moving ahead to carry
out a RUPS improvement project back home.

FORCES WHICH WILL AFFECT THE PROBABILITY

)

OF MY DOING A RUPS PROJECT

Forces For ———=

-+—— Forces Against

- le~
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HANDOUT 83

; ‘ ’ PLANS FOR FOLLOWUP-SESSIONS I AND I

- Followup Session I will be held on

(date)
at o! clock.- We will meet at .
(time) » o (place)
The meeting will end at o'clock.
(time)
Followup Session II will be held on
- (date) ,
at o'clock. We will meet at | .
(time) (place)
, ‘ The meeting will end at o'clock.

(time)

The purpose of the two followup sessions is to help each other analyze progress

and plans for your back home RUPS projects. You will meet and work in your

original workshop trios. ;You are to bring all of the materials from the work-

shop to these sessions so that you will have them to refer to if needed. You

are to bring any materials you have developed as part of your actual bank home

RUPS project. You will help each other consider where you are and what

steps are needed next in relation to the RUPS model. You will cr1t1que pr glexp

statements, force {ields, data—gathe ng plans and results, action p ans (m \
\

265
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HANDOUT 84
) . i LASSESSMENT OF SUBSEiT XIV: PLANNING YOUR BACK HOME RUPS PROJECT .
- 1.  Fill in the missing labels in the empty boxes of the Research Utilizi}xg Problem Solving Model below,
) {
SCIENTIFIg o = e e o e e e ] THE PROCESS — = — - — — - — — — . »=KNOWLEDGE
KNOWLEDGE OF YOUR
- SETTING
" l A
el g} 1
O ‘ i
! i
\‘ . \\ -
, co
\ " \ \ [ !
“‘% y T T L L T I T LTI LTI W T oo e T - ‘f“'—"‘ - [y —
r
1 ! i ‘
. ; f J |
| | | | ,
i ' .
@ 279 —
N : 266
- ERIC- | ,
5 : . L . “k“ . . ,
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" H84
Page 2

©

Answer:

1. Fill in the missing labels in the empty boxes of the Research Utilizing Problem Solving Model below. .

SCIENTIFIC_  ~ THE PROCESS _ _ o KNOWLEDGE
'KNOWLEDGE' ~ T : OF YOUR
SETTING

Identify a Concern

|A

¥

] lw)
Fheory o8 Diagnose the Situation 8 |l < | Needs
) E g- 2
{ ] o
—_ > = . — oy
Research ;] g‘ l T é ‘&1 |Resources
| - = = |- 2
0 Iy . . . I o
) .E | —————»| Consider Action Alternatives]-e— o
Methodology ) 1 g Innovations
, = »{ A l T N .
\ Test Selected Alternatives ’ :

| |

Adopt and Diffuse

R




SUBSET XV: ‘ \
FOLLOWUP SESSIONI - ' 195 minutes

PURPOSE
The activities of this subset are designed to provide support for carrying out a

back home RUPS project and further practice in applying RUPS skills.

'OBJECTIVES o

Given reference to previous RUPS workshop handouts, participants will apply
criteria to analyzing eachi other's progress in implementing skﬂls while
carrying out a real’ RUPS project. Each participant will further explicate
plans for support and the next steps of his project.

A

LEADER PREPARATION

1. ;Iewsprint Sheeé N26 should be ready for display.

2. Papr r and pencils

3. PARTICIPANT MATERIALS
Handout 65: Agenda for Subset XV: Followup Session I
Handout 86: Analyzing Progress of a RUPS Project

Handout 87: Developing Back Home Support to Carry Out a RUPS Project
Handout 88: Next Steps of My RUPS Project

268




SUBSET XV
SCHEDULE - MINUTES KATIONALE ;
‘1. "Introduzze 5 . This allows participants to structure
agenda for apnropriate expectations.
Subset XV
2. Discuss . 15 This initiates sharing of RUPS projects
rewards and beginning with aspects which are most
frustrations ° relevant emotionally.
of individual
RUPS projects
3. .Analyze ) 90 Work in the trios takes advantage of
progress of . + helping norms developed during the
RUPS projects workshop. This should increase the
validity of applying the RUPS skills
criteria to analyzing progress.
4, Consider © 30 Emphasizes the value of seeking
support back home teamwork support, comparable
needed to the trio, to support conditions that
have been experienced. )
5. Plan next . 20 Directs attention to clarifying next
steps actions and making a psychological
commitment tc them.,
6. Share plans 30 Provides opporﬁmity for critique
and socially reinforced commitment.
| i (I |
- 7. State time of 5 {) ' Assures shared awareness of next || |
! . ‘next session “ meeting time and place and reinforces\ ‘
t the need to bring materials. | ;
' . I
i
I | N ' |

"




AL

S

H85, N26

MATERIALS

SUBSET XV

INSTRUCTIONAL STRATEGY

1. Refer to Hés and N26 in reviewing the agenda. Note that -

participarts will work in the original workshop trios

throughout this session.

2.

In trios, each person is to share briefly the most
rewarding and the most frustrating experience

eiicountered thus far in working on a RUPS project.

H86

3.

13

Instruct participants to use H86 to help analyze each

other's progress in carrying out RUPS projeces.

Working in trios, they will have 30 minutes to work

on each member's project.

H87

Instruct participants to use H87 as a guide in helping ..
tric members consider support they need in continuing

to carry cut their RUPS projects.

H38

Direct participants to spend 10 minutes alone using

- :188 to specify plans for next steps in their RUPS
projects.

-

Have participaats share plans for next steps in trios.

-~

°

Announce the time and ﬁlace of Followup Session II. .

1

Remind participﬁnts,t bring both their materials frofm the,
original workshop and‘]their» back.-home RUPS*pro;ectf.
| !

3

i l !
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NEWSPRINT SHEET N26

(Copy this' sample on-a large sheet of newsprint
and have ready to use in Subset XV, Step 1)

AGENDA FOR SUBSET XV: FOLLOWUP SESSION I

1.  Introduce Subset XV agenda

2. Discuss rewards-and frust_:rations of RUPS projects
3.  Analyze progress of RUPS projects

4, Consider support needed

5.  Plan next steps

6. Share plans

7.  State time of next session




H85
HANDOUT 85
AGENDA FOR SUBSET XV: FOLLOWUP SESSION I

Purposz: . To provide support for carrying out back home RUPS projeci:s
and further practice in applying RUPS skills. '~

. . j
Objective: Given reference to previous RUPS workshop handouts,
~ . participants wili apply criterja to analyzing each other's
progress in implementing skills while carrying out a'real |
RUPS project. Each participant wiil further explicate plans
for support and the next steps of his project.
Steps: 1. Introduce Subset XV agenda
~—— 2. Discuss rewards and frustrations of RUPS projects

3. Analyze progress of RUPS projects
. ‘ 4. Consider support needed
? 5.. Plan the next steps

‘ 6. Share plans

7. State time of next session

0 ‘ {
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right now? Use the diagram of the RUPS model below to work out the answers to these questions with him.

H86
HANDOUT 86

ANALYZING PROGRESS OF A RUPS PROJECT

-

It is suggested that you use the foilowing ideas to help other trio members consider ‘the progress being
made on their RUPS projects. . ) -

First: Help the person consider where he is on the RUPS diagram. Which phases of the RUPS process
has he covered? Has he cycled back to repeat some,phases in light of new information gained? What -
evidence can he show of the phases he has been through? What phase is he in right now? Is he clear L
about this? Are his current efforts appropriate or does it appear that he should be in a different phase

.
»

SCIENTIFIC o —--may drawon__ _ . __ THE PROCESS.. _ _ ... may draw on.... - - KNOWLEDGE
KNOWLEDGE ) , ‘OF THE
) ' EDUCATIONAL
) SETTING
8 _ g|Identification of a Concern E .
g / ‘ l i \ Z
(e} -
Diagnosis of the Situation <
Theory. —— E - % / \ g - g ~Priority
% % g § of Needs
. : 2 Q
Research O E; ] : - g L gResources
Findings E S || Formuating Action Alternatives|~——— & | 1\
. 2 | 2 £
Methodologym- E »| B § - E - xisting
2 Z i 3 2| Innovations .
) : A £ &
é \ﬁFeasibility Testing of Selected / | . - /
& Alternatives, Including Training 8 y
2] 1 = .
a

%

\ and Evaluation
| l =T '

Adoption ahd Diffusion of Good
Alternatives

R
-
Do
o
-



H86
Page 2

Second: Cfitique the quality of the work done so far. Were the four guideline
questions clearly answered in writing the problem statement(s)? Are the
forces in the force field stated specifically enough to know who to go to and -
what to"ask in order to clarify a force? Are force fields rank ordered for
importance and rated for clarity? Was data collected in order to clarify forces

- in the force field? Were results from data written out and implications ‘derived

from them prior to considering action alternatives? Was action planned using
force fields to consider ways to strengthen and/or weaken specific forces? Is
there any objective data to show that any forces have been changed or that
measurable objectives have been reached? Some, or all, of these questions

" should be answerable depending on how far the RUPS project has proceeded.

»

Ty




. HANDOUT 87" : e .
% . - N .
' - | ) DEVELOPING BACK HOME SUPFORT '10 CARRY OUT A ‘
RUPS PROJECT

< * 2
v To.
L : -t N ., .

There are two important ways to-think about developmg back home support to

carry out a RUPS project. One has to do with support for yourself as.you . -

work on the prOJect The other has to do with the involvement and comrmtment L
" of others who can contribute to success of the project Do : : b

v - - -

Support for Yourself . . .

Most of us benefit a great deal from the kinds of relationships and actjvities
shared by the trios in the RUPS workshop training. Your fellow trio me'nber

may be from.your home school setting, If sa, cons1der whether thereare
. additional persons in your school setting with whom you could work at buildifg
. these kinds of helper-helpee relationships. If not, how can you start from L. X
‘e scratch to build such relaf1onsh1ps? Your ability to use the RUPS progess and . .

- skills gives you one kind of sudport The help you can get from colleagues who
.+ " arealso skilled in RUPS often adds critical pgrspectwe to your efforts. Workmg
- wﬂ:h the help of others in your school sefting can have added advantages og
their gaining from knowledge of your work. It also can build norms among a e
0 school staff of sharing 1nnovat1ons, helping each other's professional growth, j.
using an experimental approach to deal openly with problems and formmg
trust, ] ) .

Supporl; for the Projecf: . B . o -

The success of your RUPS proJecl: depends on the kmd of involvement a/nd R .
commitm®@nt that you elicit from others. This in turn largely depends on how' IR
you angswer the management questions. Many successful RUPS projegts havé S .
o " been espec1a11y creative in ways of involving pupils. In some situations, pupils MY
S . . have béen involved in using the force field techniques, data gathering and . -
analysis. As noted earlier, there 1s no advance prescription. You must T ;
. dlagnose what makes the most sense in your s1tuat1on. Here again dre the' . .
. management quest1ons for you to cons1der. . N - " e,y Lt
I , . , o . - s

. . / Al t ~ s L

1. Ys here awareness among those who will be- affected by the proposed‘ -
| - change that a change is ndeded?. * .. . - | ) ! T
‘ : - l T | A ‘- ¢
|
I

-

P - What are-your own mot1ves--why do you de51re o seg l:hls char “come .
\ ab%lt? - 3 . Y ¢ - . . # .A‘q

. - Y < M - <
4 I . P T . [ : . -
' e v 3 AN ¢ ., < . .
" ) LA {

- . 3. . Wh “are the motwes, present or’ potenhal‘ among those who will be ~
' ‘ - . affecbed for. desirmg to'see th1s change,come about? U -0k

( 4, Whal: is the nature of your re1at1onsh1p with thq;ae who will bé affected b)L .
. Q ) < thlS Change? A - \_.__, B

» ~

JERIC - - i~ ws




10.

11.

H8T
Page 2

Are those who will be affected by the change working with you on’
clarifying what the nature of the situation is?

Are those who will be affected by the changelim?olved in considering
alternative ways for bringing it about?

1f you and others have arrived at a point of having some clear intentions
for change, what has to happen in order to move from the stage of having
good intentions to the stage of making actual change efforts ?

Are those who will be affected by the change the ones who are carrying
out the plan to bring about the change?

How will you know if the change has really happened, and if so, why it
happened or didn't happen?

1f the change has happened, what support will be necessary in order for
it to cortinue in the new way?

Are those who were involved in this effort now more able to carry out
other change efforts in the future ?

276




H88
HANDOUT 88

NEXT STEPS OF MY RUPS PROJECT

Outline briefly helow the next steps you plan to take in carrying out your RUPS
project. * This will be for sharing and criticizing in your trio. Be clear about
how these steps fit into the RUPS modsl diagram. Be ready to discuss how

your present data and analyses lead logically to these next steps. Be ready to

discuss how the way you plan to carry out these steps speaks to your needs for -

back home support and to answering possible management questmns.

<

My next steps willbe , . .
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SUBSET XVk 4 .
FOLLOWUP"SESSION II : 180 minutes -

PURPOSE

These activities are designed to provide support for carryng out back home
RUPS projects and further practice in applying skills. i

OBJECTIVES . _

Given reference to previous RUPS workshop handouts, participants will apply
criteria to analyzing each other's progress in implementing skills while carrying
out a real RUPS project. Each participant will further explicate plans to

support desired changes and share his RUPS project experience.

H

-

‘LEADER PREPARATION

1. . Newsprint Sheet.‘ N27 should be ready for display.

2.  Paper and pencils

3. PARTICIPANT MATERIALS . as‘
Handout 89: Agenda for Subset XVI: Followﬁp Session II
Handout 90: Analyzing Progress of 2 RUPS Project

flandout 91: Developing Back Home Support to Maintain a Desired Change
& Handout 92: My Plans for Further Sharing

291




" SUBSET XVI

SCHEDULE MINUTES.  RATIONALE 5
8 : . e
1, .Introduce 5 This allows participants to structure
" agenda for ‘appropriate expectations.
Subset XVI - ‘
2, .Discussﬂ what 15 This activity initiates sharing on
should have. emotionally relevant aspects and
_been different supports a work norm of critical
- review,
- 3. Analyze ‘ 90 Work in trios takes adﬁantage of
progress of - helping norms developed in the
RUPS projects " workshop. This should increase the
validity of applying RUPS skills .
criteria to analyzing progress.
4, Consider 30 This introduces the concept of need
. support for for maintaining change as an addition
change . . to concepts of how to bring about change.
5. Plan further 10 This is to orient participants toward
. sharing back home sharing similar to the kinds
of sharing experienced in the workshop
setting, -~ .
6. Consider 30 This supports commitment to followup
other RUPS sharing and follow through use of the
projects - RUPS process.

092
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; . o MATERIALS

we Hs9, N27

~ SUBSET XVI

INSTRUCTIONAL STRATEGY ‘

1. Refer to H89 and N27 in reviewing the agenda. Note that
participants will work in the original workshop trios.

-

* 2, In trios, instruct each person to briefly share one thing

he would do differently if he were starting his RUPS
project over at the beginning.

H90

N T

3. Direct participants to use H90 to help analyze each
other's progress in carrying out RUPS projects.
Working in trios, they will have 30 mimutes to work on
each member's project.

° H91 ’

4, Direct participants to read H91 and discuss in trios their
ideas about ways to maintain desired changes.

H92

5. Direct pafticipants to read and react individually
to H92. -

. 6. Direct participants to share in trios their ideas about

further sharing from H92 and also consideration of other
RUPS projects they might wish to undertake.

293 ' 280




NEWSPRINT SHEET N27

(Copy this sample on a large sheet of newsprint
and have ready to use in Subset XVI, Step 1)

AGENDA FOR SUBSET XVI: FOLLOWUP SESSION II

1. 'Intrqduce Subset XVI égenda
2.  Discuss what should have been different
3.  Analyze progress of RUPS projects
‘4. Consider support for 'cbé.nge
“r 5. .P'lan further sharing

6. Consider other RUPS projectg;

e

¢

NG
‘?‘
N
-~ Ny

N o 281,

e
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HANDOUT 89

AGENDA FOR SUBSET XVI: FOLLOWUP SESSION II

Purpose: To provide support for‘carrying out back home RUPS projects
Surpose
and further practice in applying RUPS skills. -

Objective: Given reference to previous RUPS workshop handouts,
participants will apply criteria to analyzing each other's
progress in implementing skills while carrying out a real
RUPS project. Each participant will further explicate plans
to support desired changes and share his RUPS project
experience. - -

Steps: 1. Introduce Subset XVI agenda
7
2, Discuss what should have been different

/ ¢ 3. Analyze progress of RUPS projects

' / 4.  Consider support for change

5. Plan further sharing

6. Consider other RUPS projects




HANDOUT 90

ANALYZING PROGRESS OF A RUPS PROJECT

It is suggested that you use the following ideas to help other trio members consider the progress being
made on their RUPS projects. -
First: Help the person consider where he is on the RUPS diagram. Which phases of the RUPS process
has he covered? Has he cycled back to repeat some phases in light of new information gained? What

evidence can he show of the phases he has been through? What phase is he in right now? Is he clear

about this? Are his current efforts approprxate or does it appear tha: he'should be in a different phase
right now? Use the diagram of the RUPS model below to work out the answers to these questions with him.

-

SCIENTIFIC - - -.may draw on_. — _ _ — _ _-THE PROCESS- — —- -may draw on- - - —mKNOWLEDGE ~

— - KNOWLEDGE OF THE -
EDUCATIONAL
. ¢ SETTING i
§ 1dentification of a Concern &
2 / ,( \ E - N )
- o) e . =
¢ N = |3
' ' = Di f the Situati —
5 agnosis of the Situation £ s |
Theory —m ﬁ - X / - g -y E ~Priority - |
2 ” 4/ H g of Needs - |
2 |8 | 2| |2 | :
Research el B ! 21 B .Resources —
Findings & < |—| Formulating Action Alternatives |-e—- 3 § - |
> g 7 % -
= o
Methodologym E - s ey F; -Existing - l
= § 8 Innovations
2 |o : , Sl 18 — ‘
. ,E_ \ —Feasibility Testing of Selected / Bl - TR
=) Alternatives, Including Training 8 - |
= and Evaluation & '

L

Adoption and Diffusion of Good
Alternatives

N

2

o
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questions clearly answered in writing the problem statement(s)? Are the forces
in force fields stated specifically enough to know who to go to and what to ask in
order to clarify a force? Are force fields rank ordered for importance and
rated for clarity? Was data collected in order to clarify forces in the force
field? Were results from data written out and implications derived from them
prior to considering action alternatives? Was action planned using force fields
to consider ways to strengthen and/or weakeh specific forces? Is there any
objective data to show that any forces have changed or that measurable
objectives have been reached? Sorne, or all, of these questions should be
answerable ‘depending on how far the RUPS project has proceeded. »

°

E . :

.

- ‘ Second: Critique the quality of the work done so far. Were the four guideline
|

‘ v
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~ . \ " HANDOUT 91
‘ DEVELOPING BACK HOME SUPPORT TO MAINTAIN
. A DESIRED CHANGE

At the ‘beginning of the RUPS workshop, a problem was defined as existing

when thére is a difference between the way things are now and the way someone
Q

° would like them to be. The force field technique describes things as being the

o way they are at any given time because of the balance of forces that could push
< them toward and away from a goal. :he goal is a specific statement of how you
would like things to be. You move toward the goal by changing the current
’ balance of forces. But, in many change projects, things don't stay changed.
- A goal may be reached for a short period of time. Then old forces begin to
: : operate again. Things slide back toward their or1g'1nal pattern. Not enough
. ‘ attentoi.on was given to ways ¢o maintain the forces needed to carry. on the
desired change.

Up to now, you may have used RUPS skills primarily: to consider waysil to
brirg about a desired change. Important additional actions in%y occur. to you byr
using these techniques to consider what will be needed to maintain a desired
. : change. What would a force field of forces for and against maintaining the goal,
once reached, look like? It might be 'somewha:t different than the ones you've
used in considering how to move toward the goal! How would you answer the
m.anagement questions in terms of maintaining the change? You might answer | -

+

some of them differently than when you were working to bring the thange about.

‘You might also need to consider some different kinds of support for yourself in

~ . maintaining the change.

<
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HANDOUT &2

M’g PLANS FOR FURTHER SHARING — — — —

o

Things you have learned from the successes and failures of,your RUPS

projects can help others. Understanding of the RUPS process and its skills

can also be shared. There are many forces for and against effective sharing
in the field of educatlon. Your RUPS training probably makes you more
sophisticated than most educators in thinking about this problem. If you were
to accept the challenge of sharing knowledge of your RUPS project and the RUPS
process with others in your back home setting, how would you go about it?
Make some notes of the steps you would take. You will be asked to share these
ideas in your trio. .
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APPENDIX A

. -

FACULTY MEETING TYPESCRIPT

. < s
We need more communicaticn and support for sharing teaching ideas in our
faculty. I know several individuals who are doing exciting things that I believe
. most of the others are not aware of, We seem to lack\time and ways to share

- effectively. We've made some major changes in curriculvm and org-aization
in the past few years which have created a great deal of pressure. What canl
co to create more effective sppport and sharing without my efforts simply
‘ adding up tn» more demands on the teachers? . .

» Teaching these days is much more demanding than it was in the past. There
are SO many new- approaches and the children themselves are different;

x found an excihng new way to involve my kids in individual pro;ect work, but
others don't really wan"t to hear about it. Everyone has to discover their own
way of doing things.

1'd like to know more about how some of the others do things in their classrooms
but’there really‘isn't time, * .

°

Mrs. Jones seems interested in some: of my ideas when I talk to her alone, but
_in faculty meetings we spend all of our time on administrative problems.

Alice Conway and I try out our ideas on each other. We don't mind sharing when
. things don't work out. I'd feel foolish if I had to share my mistakes with most
of our faculty. . . . .

&

With some of the changes we've been making, there is a greater need than ever
for sharing among the faculty, but it has got to be done in a way that gets down
. to the real issues.

There's too much that I can get done alone to’spend time in gripe sessions.

« ,The major goal of any faculty meeting ought to be to get it over as ciuickly as
possible. Most of what we do in faculty meetings could be handled by memos

anyway. >

I 300 ‘ j 287




